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ed uca tio nal progra m s a n d service models 

is a ch allenge c ur re n tly facing t he 

Co m mo nwealt h of Pen n s ylva nia. 

 

A n u m ber of u niversity-ba sed a nd free-

s t a n ding researc h cen ters,  a s well a s 

individ u al researc her s,  ca n p rovide t he 

acade mic a nd researc h expertise to crea te 

a  co m mo n fo u n d a tio n of k nowledge a nd 

reso urces to g uide Pen n s ylva nia in 

meeting t he ed uca tio nal need s of Englis h 

lang u age a nd Biling u al Lear ner s.   The 

p rese n ta tio ns in t his p u blicatio n t ackle 

iss ues abo ut  t he efficacy a n d effectiveness 

of progra m s, models a n d  actio ns 

neces s a ry for Pen n sylvania sc hools a n d 

t heir co m m u nities to “ma ke t he right  

inves t me nt s” a nd integra te t heory a n d 

researc h into pr actice t h a t  will improve 

s t u de n t  perfor ma nce a n d increase s t u de n t  

acade mic ac hieveme nt. 

 

The pre se n ta tion s were p a r t of a special 

Researc h Symposi u m in Harri sb u rg, 

Pen n sylva nia,  co-spo n sored by 

Pen n sylva nia Sta te University - Har risb urg 

a n d  t he Pen n sylva nia Dep a r t me nt of 

Ed uca tion, in p ar t ner s hip with t he Center 

for Schools a nd Co m m u nities.    

 

This symposi u m bro ug ht  toget her n a tion al 

a n d  s t a te expert s  to explore how p u blic 

sys te ms ca n beco me more c ult u r ally 

respo n sive, imple me nt approac hes t h a t  

s t re ngt he n a n d s u p por t ed uca tio nal 

p rogra m mi ng for c ul t u r a lly a nd 

ling uis tically diverse s t u de n t s,  a nd 

identify st r a tegies to secu re fu nding t h a t 

a re es se n tial to s t u de n t  s ucces s.   Thro ug h 

t heir p rese n t a tio ns t he invited researc her s 

Drawing upo n c u t ting-edge researc h, 

effective ins t r uc tion al a n d c ur ric ula r 

p r ac tices, policies, models,  a n d progra m s 

h ave been ide ntified t h a t  reflect researc h-

b a sed t heories a n d principles.  There a re 

also effective principles for service – 

individ u ally-tailored, child- a n d fa mily-

centered, co m m u ni ty-b ased, s tre ngt h-

b a sed, c ult u r ally se n sitive, holistic, a n d 

sea mless – th a t  a re c ur r ently integra ted 

across a variety of ed uca tion a n d h u m a n 

service discipline s delivered with very 

positive res ult s.    

 

Sim ult a neo u sly, a t t he p rogra m level, 

t here a re evidenced-b ased ed uc a tio nal 

p rogra m s a n d ins t r uc tion al models for 

E nglis h la ng u age a nd biling u al lear ner s 

(e.g., S heltered Ob serva tion Protocol 

[SIOP], Cognitive Academic La ng u age 

Lear ning Approac h [CALLA]).  These 

p rogra m s a n d models h a ve been effective 

in helping sc hools a nd co m m u ni ty 

p roviders prod uce positive res ult s .    

 

Fin ally, a n u m ber of processe s h ave been 

linked to crea ting bet ter services a nd 

sys te ms t hereby improving s t u de n t  

acade mic perfor ma nce an d ac hieveme nt 

for E nglis h la ng u age a n d  biling u al 

lear ner s.  These include m a ny sys te mic 

refor m processe s (acco u n t a bility for 

res ult s , leader s hip develop me nt,  skill-

b uilding a n d s t aff develop me nt) a nd 

tech niq ues for ch a nge (pa re n t  a n d yo ut h 

involveme nt in c ur ric ula design, p are nt  

p a r ticipa tio n in ed uc a tion al decision-

m a king).  B ut  how to in tegra te t he se 

p rinciples, p rocesse s a n d in s t r uc tion al 

tech niq ues in to all existing a n d new 

Introduction: Making the Right Investments 
 

There is an increasingly significant role for research-based and evidence-based decision-making 

in improving outcomes for children.  Through varied efforts, schools and communities are 

working to employ effective cross-system programs and services that emphasize academic 

achievement, strengthen school accountability, and increase parental involvement. 
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ad dre ssed a  series of q u estio ns  

What guid a nce ca n be provided to sc hools 

a n d  co m m u ni ty service p roviders in 

d r awing fro m t he research  liter a t u re o n 

bes t  p r actices a n d research-b a sed service 

p rinciples?  How might this  k nowledge-

b a se be u sed to prod uce refor ms within 

ed uca tio nal sys te ms t h a t  incorpora te 

t he se p r actices?  How can  t he 

effectivenes s of s uc h progra m s a n d 

services bes t be mea s u red? 

What gap s c ur re n tly exist in t he researc h-

b a sed progra m field, (for specific 

pop ula tion s or specific types of 

ap proac hes or for specific o u tco mes) for 

which t here a re not yet researc h-b a sed 

mo dels t h a t h ave s hown s ucces s a nd for 

which new models need to be developed? 

What guid a nce ca n be provided to sc hools 

a n d  co m m u ni ty service p roviders in 

replicating proven, “evidenced-b ased” 

ed uca tio nal progra m s / i n s t r uc tio nal 

mo dels for E nglis h la ng u age a nd biling u al 

lear ner s a nd wh a t  guid ance ca n be given 

to a s s u re o ngoing model fidelity a n d 

s ucces sful res ult s? 

The symposi u m was co n d ucted in 

Harri sb u rg o n J u ne 19 th, 2007, a n d was 

timely beca u se of et h nic a n d  c ult u r al 

ch a nges occ ur ring within  t he 

Co m mo nwealt h’s pop ula tion a n d t he 

s t a te’s leader s hip, a s well as a  his tory of 

inves ting in evidenced-ba sed in s t r uc tion al 

p r ac tices a nd reso urces.  

KimMarie Cole, Ph.D. led off t he symposi u m 

by iden tifying t he press u res a n d pro mises 

fou n d with t he main s t rea m cla s sroo ms 

a n d  how cla ss roo ms ca n’t be sep ar a ted 

fro m t he sc hool, fro m t h e co m m u ni ty a n d 

fro m larger society.  S he fur t her spoke to 

t he import a n t  role of high  s t a kes tes ting 

a n d  pre se n ted a model foc u sing o n a  

refor m effort in a  s u bject  ma t ter clas sroo m 

a n d  wh a t h ap pe n s a s it moves o u t 

t h ro ug h t he sc hool, to t h e co m m u ni ty a n d 

into t he societal level.   

Catherine Collier, Ph.D. offered a  per spective 

on working with diverse lear ner s with 

special need s a n d addres sed t he 

disproportion al denial of services beca u se 

of st u de n t  differences, a s  well as 

miside ntificatio n.  S he fu r t hered 

a r tic ula ted how researc h  ha s g uided 

Respo n se to Intervention  (RTI)) models to 

help s t u de n t s reac h t heir ac hieveme nt 

goals.   

Socorro Herrera, Ph.D. sha red how liter acy 

policies a n d pr actice for c ul t u r ally a n d 

ling uis tically diverse s t u de n t s ca n lead to 

acade mic s uccess.   S he also offered how 

researc h a n d professio nal develop me nt of 

ed uca tor s ca n deter mine  the mo st 

ap propriate co ur se of act ion in working 

with t he k nowledge a nd c ult u re of t he se 

s t u de n t s,  begin ning with  the s t u de n t  a nd 

ending with t he c ur ric ulu m.   

A pa nel of Pen n sylva nia respo nde n t s - 

Margaret Chin, Karl Girton, Martha Strickland, 

Ed.D. and Marian Walters, Ph.D. - offered 

t heir per spectives o n t he  implicatio ns for 

s t a te policy a nd pr ac tice.  

The modera tor for t his researc h 

sy mposi u m wa s Clemmie Gilpin, Ph.D. 

Introduction: Making the Right Investments 
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I'm s ure t h a t 's different  here in t he 

Co m mo nwealt h of Pen n s ylva nia.  The 

iss ues t h a t  yo u face may be very different  

t h a n t he o nes t h a t  I have researc hed.  B ut  

I t hink t h a t  o ne of t he t h ings t h a t  we are 

seeing a s a  n a tio nal t re n d, is more a n d 

more s t u de n t s i n places t h a t  we h aven't  

see n t he m before; t h a t  is  E nglis h la ng u age 

lear ner s in sc hools a n d co m m u ni ties t h a t  

m ay not necess a rily have had to deal with 

t ho se pop ula tio ns, t he lang u age is s ues 

a n d  t he c ult u r al models t h a t  t ho se 

s t u de n t s b ring with t hem a n d  wh a t to do 

with all of t h a t .  While t h ere a re s till 

a r rivals in t r aditional ga teway cities, like 

Philadelp hia for exa mple, t here a re new 

pocket s of fa milies a r riving in s m aller 

town s.  There may be a sm all n u m ber of 

s t u de n t s for who m E nglis h  is not t he firs t 

lang u age, a n d like earlier genera tion s of 

im migra n t s,  t hey often h ave q uite variable 

levels of literacy in t heir first la ng u age. 

I t hink t h a t  t h a t  all become s really 

releva n t in a  time whe n there is significa n t  

differences in wh a t people a re a sking of 

ed uca tio n.  I t hin k t h a t  the se differences 

beco me especially relevan t  i n a n age of 

co mpeting disco ur se s in a n d  a ro u n d 

ed uca tio n.  Those two t h ings t h a t  I'm 

going to spe nd so me time talking to yo u 

abo ut ,  t he det ails a re tes ting, high s t a kes 

tes ting a n d how t he societal implicatio ns 

of t ho se tes t s  ca n filter down into 

clas s roo ms.  The n I'm going to flip t h a t  

idea o n it s head beca u se  there's al so a 

really s t ro ng refor m move me nt.   There a re 

m a ny refor ms in ed uc a tion, initia tives 

abo ut  t hings t h a t  we ca n  do differen tly, do 

bet ter, moving toward some models of 

wh a t  we might call bes t p r ac tices.  Taking 

a  close clas sroo m look a t  one exa mple of a 

refor m sit u a tio n ca n give grea t in sight s 

abo u t  wh a t’s hap pe ning in cla s s roo ms, 

a n d  t he p res s u re s faced t here by bot h 

teac her s a n d s t u de n t s. 

What I'm hoping to do in  the time t h a t  I 

h ave is to t ake t hose two ideas of high 

s t a kes te s ting a n d how this model of bes t 

p r ac tices end up co mpet ing for o ur  time 

a n d  a t te ntio n—a nd so m etimes in ways 

t h a t  a re p ret ty detri me nt al to o ur  

s t u de n t s. 

As I bega n to prep are t his  p rese n ta tio n 

tod ay, we h ad a p ho ne call with a gro up of 

u s  a n d I said, wh a t  a re the is s ues t h a t  

Pen n sylva nia see m s to be facing?  Dr. Lisa 

B ue n avent u r a a n swered t h a t  t he m ajor 

p riorities include developing a foc u s o n 

literacy, n u meracy, a n d engage me nt in a  

civic process.   If yo u t hin k abo ut  t ho se 

ideas a nd t ho se word s, tho se a re 

import a n t  co ncep t s t h a t  a re big ideas,  a nd 

who co uld n't  get be hind t he m?  Of co ur se, 

we wa nt  o ur  s t u de n t s,  all of o ur s t u de n t s,  

to read a n d write a n d to be able to 

calc ula te a n d u se t he n u m ber  sys te ms 

t h a t  t hey'll need in t heir everyd ay lives 

a n d  beyo nd.  And also, to be able to 

engage in t he civic a n d de mocra tic—with a 

s m all d—process t h a t  we all have a right 

a n d  respo n sibility to be a  p a r t of. 

Those a re h uge ch allenges; t hey a re 

wo nderful goals a nd a spir a tion s.  And a s I 

t ho ug ht abo ut  t he m, I t h o ught  t here a re 

Chapter 1: Pressures and Promise in the Mainstream Classroom 

KimMarie Cole, Ph.D. 
 

I am here to talk to you a little bit about the pressures and promise in the mainstream classroom; 

what a close look at talk tells us.  One of the things that I think is really important—and I would 

like to just take a moment to discuss—is this relationship between our English language learn-

ers and where they are in our curricula, in our schools and in our districts. 
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so me t hings going o n in sc hools t h a t 

so meti mes get in t he way of achieving 

t ho se.  And so while I would love to be 

p ain ting a rosy pict u re abo ut  lots of 

s ucces s s tories,  ins tead I a m going to offer 

a  ca u tio na ry tale tod ay. 

To gro u n d t his disc u s sion  a n d sit u a te t he 

point s t h a t  I’m ma king, I’d like to prese n t  

yo u with a vis u al image.  This looks very 

m u c h like a n igloo, a nd yo u co uld 

co nsider it a n d “igloo of influe nce.”  

S t a n ding o ut side in t he s now is cold.  

B uilding a s t r uc t u re of snow a nd ice 

allows t ho se inside to be relatively war m 

a n d  protected fro m t he eleme nt s.   B u t , 

t hey a re s till s u r ro u n ded  by s now.  The 

s a me principle applies h ere.  Cla ss roo ms 

ca n be war m a n d protected places where 

t he teac her s a nd s t u de n t s i n t he m work 

effectively toget her.  B u t,  t hey are never 

really sep ar a ted fro m t he  eleme nt s beyo nd 

t he cla s s roo m walls.  They also h ave a 

s t ro ng influe nce o n wh a t  hap pe n s  beyo nd 

t he cla s s roo m a s well. (see Figure 1 below)  

Leo va n Lier (1996) offers a  version of t his 

mo del.  He t alks abo ut  the ways t h a t  wh a t 

h a p pe n s  beyo nd t he cla s s roo m walls affect 

in mea ni ngful ways wh a t  is possible 

within t he cla s s roo m. 

Exa mi ning t he layers of this  model is 

wort h t he time it t akes.  I wo uld like to u se 

a  co uple of cur re n t exa m ples to highlight 

how it ca n be u sed.  C ur re n tly, in t he 

news t here is t he “im migra tion” deb a te 

t aking place.  Lawma kers a t  t he federal 

level are working o n a  policy t h a t may 

ch a nge t he legal s t a t u s  of so me of o ur 

s t u de n t s—depe nding o n whet her or not 

a m nes ty is p ar t of t he pla n.   If a point s 

sys te m is u sed to deter m ine visa s r a t her 

t h a n fa mily ties a s is c ur re n tly t he 

si t u a tio n, so me of yo ur  s t u de n t s’ fa milies 

m ay h ave a h a rder time being re u nited.  

While t h a t topic may not  be releva n t  to t he 

che mis t ry or ma t h p roble ms yo u disc u s s  

with yo ur  s t u de n t s,  it s p rese nce in o ur 

co m mo n dialogue reso n a tes.       

A seco nd exa mple, cer t ainly releva nt  to t he 

res t  of my t alk t his mor n ing is high s t akes 

tes ting.  This p he no me n on was decided o n 

far beyo nd t he walls of yo ur  cla s s roo ms 

b u t  ma kes a big differen ce in wh a t  

teac her s do eac h d ay.  It ma kes a 

Chapter 1: Pressures and Promise in the Mainstream Classroom 

KimMarie Cole, Ph.D. 

Figure 1 

Contexts of Classroom Discourse 
Van Lier (1996)  
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difference in wh a t  kind s of activities a re 

enco ur aged by ad mi nis t ra tor s a nd sc hool 

dis trict s.   For exa mple, the 8 th grade 

E nglis h La ng u age Arts tes t  in New York, 

where I work, does not incl ude a ny 

litera t u re.   A principal in  a dist rict with a  

large n u m ber of Englis h Lang u age 

Lear ner s recen tly told me t h a t he h a s  

ins t r uc ted his teac her s to limit t he 

a mo u n t of litera t u re t hey u se in t heir 

clas s roo ms since it is not a foc u s of t he 

tes t .  He recognizes t he limi t a tio ns of his 

position.  He ack nowledges t h a t  t he 

s t u de n t s may be a t a  disadva n t age whe n 

t hey t ake t he 11 th grade test t h a t  is full of 

litera t u re.   B ut ,  his foc u s a n d t herefore 

t he o ne he req uires of his  teac her s is to 

get t he s t u de n t s to score bet ter now o n t he 

tes t  t hey h ave before t hem. 

If yo u look a t t he ter m m edia in t he model, 

yo u might  wo nder how it co uld possibly 

affect o ur clas sroo ms.  Well, t here is a 

recent  B udweiser Light co m mercial t h a t  

s hows a n ESL cla ss “learni ng” how to a sk 

for a beer.  The teac her act u ally s hows 

so me ling uis tic se n si tivity, highlighting 

how ling uis tic for ms vary depe nding o n 

t he region o ne en ter s.  Ea s t  Los Angelinos 

a s k for t heir B udweiser s differen tly th a n 

do people in t he so u t h or  New York. The n, 

he tes t s  t he s t u de n t s o n t heir k nowledge 

of how to respo nd to a req uest  for a B u d 

Light—“no speak E nglish” t hey all 

ent h u sia s tically p ar rot.  So me might  find 

t his fu n ny; ot her s offensive.  The 

“pro n u nciatio n d rill” a t the end, highlight s 

one p ar tic ula r vision a n d  versio n of wha t 

t he E nglis h la ng u age is a n d  s ho uld be, in 

direct opposition to t he “regional varia tio n” 

t a ug h t  j u s t a few fra mes before.  The 

lear ner s a re s tereotypes in t heir accen t s 

a n d  appeara nces.  They a re all me n a n d 

all ap p a re n tly over 21!  This co m mercial 

a n d  ot her s like it s how u s so me c ult u r al 

expecta tio ns a n d p ar adigms abo ut  

teac hing a nd lear ning Englis h.  So, o ur  

clas s roo m walls a re more per meable t h a n 

we t hink, a n d we need to re me mber t h a t . 

Beyo nd t he import a nce I place o n t his 

no tio n of per meability, ano t her key 

eleme nt abo ut  my resear ch a n d t he body 

of work I draw o n is it s close focu s o n t alk,  

on wh a t  people say to o ne a no t her.  I 

a u dio tape a n d video tap e clas s roo ms a n d 

t he n I p ains t a kingly tra n scribe everyt hing 

t h a t 's  s aid a n d t he n I look a t wh a t 's bee n 

s aid. 

For me a n d t he work t h a t I do a nd how 

I've s t a r ted to t hin k abou t  it, t he 

clas s roo m ca n't  be sep ara ted fro m t he 

sc hool, ca n't  be sep ara ted fro m t he 

co m m u ni ty a n d ca n't  be sep ar a ted fro m 

t he larger society beca u s e t here a re a lot of 

interrelation s hip s t here.  And t hose 

interrelation s hip s s how u p  in t he talk t h a t  

teac her s a n d s t u de n t s u se.  Even whe n 

t hey a re not co nscio u sly aware, t hey too 

deeply u n der s t a n d  t he con nectio ns. 

I t hink we ca n't  talk abou t  lear ning or we 

ca n't  talk abo ut  o ur  progra m s a n d wh a t's 

going o n, witho u t  a t lea s t ack nowledging 

wh a t  we mea n by lear ning.  The socio-

c ult u r al model t h a t  I adopt places grea t 

import a nce o n t he relations hip s between 

people.  Lear ning co uld be co nsidered t he 

per ma ne nt ,  or se mi-perm a ne nt ,  per so n al 

ap propriatio n a n d u se of k nowledge, skill 

or activity.  This is a broad a n d not all-

inclu sive definition.  B ut  t his way of 

looking a t lear ning highlight s so me 

import a n t  a spect s of t he p he no me no n we 

call lear ning.  It is not sim ply t he 

tr a n s missio n of infor ma t ion fro m t he 

k nower to t he lear ner.  Ra t her, with a  joint 

focu s or wh a t  h a s bee n called 

inter s u bjectivity (Rogoff, 19 9 0) people 

engage mea ni ngfully with  co ncep t s, 

m a terials a n d la ng u age.  Witho u t  t his 

s h a red focu s, not hing mu c h h a p pe n s .  

Seco ndly, t here m u s t  be a  s t age where t he 

lear ner ap propriates, or t akes a s her own, 

t he ma terial.  Again, Rogoff (1990) 

describes t his co ncep t in  det ail.  Bra n d t 

(2000) also gives so me excellent exa mples 

of how lear ner s’ take o n new literacies 

whe n t hey find a  rea so n a n d  p u r pose for 

t he m in t heir own lives, beyo nd t he 
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p u r po ses of t he cla s s room or workplace 

where t h a t for m of literacy is in t rod uced.   

And, finally, lear ner s in this  socio-c ult u r al 

mo del m u s t  find t he iden tity a s lear ner a 

valued o ne.  As t hey co nsider t he mselves, 

t heir fut u re s a n d t heir possibilities wh a t  is 

being t a ug ht  m u s t  re so n a te.  Lear ning of 

a ny kind is h a rd work.  Ha nr a h a n (2005) 

de mo n s t r a tes t h a t  lear n ers m u s t  h ave 

bot h a  se n se of identity develop me nt a n d 

co m mit me nt for it to h ap pe n.  So a not her 

piece in t he lear ning p uzzle involves t he se 

identities t h a t  lear ner s a re allowed or 

e mpowered to develop, beca u se a  p ar t of 

lear ning is seeing o neself a s so meo ne who 

does so met hing.  A lear n er h a s to imagine 

her self a s a speaker of Englis h or find 

value in t h a t  iden tity to wa nt  to beco me a 

speaker of Englis h, for exa mple. 

With t he se main ideas on  t he t able, I 

wo uld like to s how t hro u gh two exte nded 

ca se s t u dies how t hese co mpeting ideas I 

described above play o ut  in t he cla s s roo m. 

Initially I will give t he tes ting exa mple a n d 

t alk abo ut  how t hings h a ppe n o u t  a t  t he 

society level a nd how t hose filter down into 

t he t alk of t he cla s s roo m.  The n I will 

p rese n t  a  model t h a t  s t a r t s  with a  refor m 

effort in a  s u bject ma t ter  cla s s roo m a n d 

wh a t  h ap pe n s  a s t h a t  sp ins o u t  t h ro ug h 

t he sc hool to t he co m m u nity in t he 

societal level.   

This firs t exa mple, a s I me ntio ned is 

related to t he la ng u age of test m a king a n d 

politics.  I a m in t he b u sine s s of t raining 

teac her s. In t h a t  role, I am in sc hools a n d 

class roo ms q uite often.  In t h a t co ntext, I 

enco u n ter a lot of disc u s sio n abo ut  s t a te 

a n d  n a tio n al tes t s .   Teacher s a n d 

ad mi nis t r a tor s a re q uite co ncer ned abo ut  

t he m, for ma ny rea so n s.   

People who are sop his tica ted in te s t 

develop me nt,  a s I t hink m a ny of t he 

people who are involved in  bot h s t a te a nd 

n a tio nal high s t akes tes t ing a re, k now t h a t  

tes t s  a re valid for specific p ur po ses; t hey 

a re designed to meas u re specific 

co mpete ncies or k nowledge; t hey exist to 

tell u s so met hing p ar tic u lar, a nd whe n 

items a n d tes t s  a re designed carefully we 

ca n h ave so me a s s u r a nce t h a t t hey, in 

fact, do wh a t  we wa nt  to believe th a t  t hey 

do.  However, t his high-level, tech nical 

expertise is not wh a t ma kes it in to t he 

news or in to t he p u blic do main very often.  

And, whe n t ho se ideas a re not p re se n ted 

fully a n d not p re se n ted within t he rich 

co ntext of t heir de sign, s tr a nge t hings 

begin to h ap pe n. 

If yo u t hin k abo ut  how h igh s t a kes tes ting 

is talked abo ut  in yo ur context, it is very 

r a rely in ter m s of t he kind of skills t h a t  

s t u de n t s posse ss if t hey ac hieve a cer t ain 

level on a  tes t .  It is very r a rely, in ter ms of 

t he la ng u age t h a t t hey know.  It is mo st 

often abo ut  t he c u toff mark s a n d t he n 

wh a t  h ap pe n s—a nd t h a t  may be perfectly 

fine—we h ave s t u de n t s achieving ex-level 

of proficiency, or in t he s t a te of New York 

where I a m, s t u de n t s receive a score of 

t h ree o n t heir Regent s. 

That is fine.  B ut  wh a t  h ap pe n s  t he n—a nd 

if yo u t hin k abo ut  t h a t—we are now 

t alking o ut  a t  t he societa l level in t he va n 

Lier (1996) igloo—th at  get s b ro ug ht  in to a 

co m m u ni ty.  The n realtor s s t a r t t alking 

abo ut  t he val ue of ho mes b a sed o n wh a t  

t he s t u de n t s i n t he sc hools in a p ar tic ula r 

co m m u ni ty a re scoring on  t he s t a te tes t s .   

Now again, people who write tes t s  wo uld 

no t s ay t h a t  t heir tes t s  a re valid mea s u re s 

of wha t  ho u ses a re worth .  Tha t is not a n 

ap propriate u se of t hose me a s u re s.   B ut  

t h a t  is often t he co nver sa tio n t h a t  

h a p pe n s  a t  t he co m m u ni ty level. 

Then wh a t h ap pe n s i s t h a t  we move down 

to t he sc hool level, a n d the ad mi nis t r a tio n 

a n d  t he p rincipal a re get ti ng pres s u re 

fro m people in t he sc hool board a nd in t he 

b u si nes s co m m u nity to raise t hose tes t 

scores beca u se t hey do n't  wa nt  to be t he 

place t h a t  h a s low property values 

beca u se, of co ur se,  t h a t 's  not good.  

Again, yo u ca n see where I'm going with 

t his.  Think of t he exa m ple I gave earlier of 
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t he p rincipal who is ca u t ioning is E nglis h 

teac her s again s t  u sing too m uc h litera t u re 

beca u se it might  not help s t u de n t s o n t he 

tes t!  Think of t h a t  co mme nt in light of Dr. 

B ue n avent u r a’s a s ser tion  t h a t  t he 

Co m mo nwealt h of Pen n s ylva nia h a s 

literacy a s a goal for all of its s t u de n t s. 

Now, once t he co nversa tion in a  sc hool 

b uilding t u r n s  in t he direction I described, 

so met hing pec uliar begin s  to h ap pe n in 

t he cla s s roo m.  In t he sp ecific la ng u age 

t h a t  te ac her s a n d s t u den t s  u se with o ne 

a no t her, t he tes t s  beco me t he foc u s of t he 

activities.  They move to t he cen ter of t he 

c ur ric ul u m in p a t ter ned ways.  Teacher s 

begin to explain t he releva nce or p ur pose 

of materials a n d activities,  not in ter m s of 

lear ning b u t  i n ter m s of s t a te or n a tio nal 

tes ting.  Whe n s t u de n t s a s k “why” they 

h ave to do so met hing, t h ey a re told t h a t  

it’s for t he tes t.  And again , I a m not saying 

t h a t  everyo ne teac hes like t h a t b u t  I a m 

s aying t h a t  t here is a was h b ack effect 

where t his la ng u age trickles in to o ur  

clas s roo ms a n d if we do no t fight agains t 

it, wh a t  we end u p telling o ur s t u de n t s is, 

“you h ave to lear n well so th a t  yo ur te s t 

res ult s  ma ke ho mes in this  co m m u ni ty 

more valu able.” 

If yo u position t he se ideas agains t t he 

req uire me nt s for t r ue lear ning t h a t  I 

me ntio ned above, we are not enco ur aging 

o ur  s t u de n t s to lear n for lear ning's sa ke.  

We are not s howing t hem t h a t  t he 

identities t h a t  t hey h ave available to t he m 

in t his sit u a tio n a re valu ed beca u se of 

t heir literacy, t heir n u me racy or t heir 

position in civic engage ment.  We are 

se nding t he m t he mes s a ge t h a t t hey a re 

blips o n a  ch a r t a nd I s u b mit to yo u, 

wo uld yo u wa nt  to be a lear ner in a  

clas s roo m where yo ur  res ult s  o n t he tes t 

a re t he u n derlying focu s.  If yo u wo uld 

a n swer “no,” the n yo u can  imagine how 

difficult it is for in ter s u bjectivity to be 

crea ted a n d main tained within a ny les so n.  

And, more tro u bleso me for t he long-ter m 

imp act of t his kind of t hin ki ng, t here is 

very little likelihood of tru e appropria tio n.  

So, with t he se t h ree eleme nt s in jeopardy, 

t here is les s likelihood t h a t  t r ue lear ning 

will take place.  And t h a t , I s u b mit is a 

d a ngero u s place for u s to be whe n t he 

goals of ed uca tor s within  the 

Co m mo nwealt h a re literacy, n u meracy 

a n d  civic engage me nt.   I will ret u r n to t his 

in ju s t  a  mo me nt after I finis h my ot her 

exa mple. 

In t his seco nd exa mple, I a m t aking a 

more focu sed look a t a single project 

r a t her t h a n a  type of disco ur se (Gee, 1996) 

t h a t  is more wide-spread , like t h a t of 

tes ting. This ca se co mes fro m researc h I 

did a s p ar t of t he Project on Acade mic 

Lang u age Socialization (PALS).  In t his 

si t u a tio n t he teac her decided to t ry 

so met hing new a n d novel with her 

s t u de n t s.   So, in ter m s of t he igloo, we’re 

s t a r ti ng at t he core a nd moving o u t .  I 

wo uld like to add t h a t  t h is project h a s 

been s t u died q uite exte n sively by a 

n u m ber of disco ur se a n a lytic researc her s 

in a volu me edited by Cole a nd Zue ngler 

(2007) th a t  is d ue o u t  in October. 

The refor m la ng u age a rou n d  science a t t he 

time wa s t h a t  science projects needed to 

be a u t he n tic a nd co m m u nity ba sed.  The 

more t h a t  teac her s co uld  do t h a t  wa s real 

science, t he more t h a t  s tu d e n t s co uld do 

t h a t  was in t he co m m u ni ty, t he bet ter off 

lear ner o u tco mes wo uld be.  The t hin king, 

developed q uite fully in Lync h (2000) is 

t h a t  s t u de n t s a re get ting to be scientis t s ,  

no t s t u de n t s of science.  While t he 

dis tinction might  be tech nical for so me, it 

is really releva n t in ter m s two a spect s of 

t he lear ning model I presented yo u earlier.  

Fir s t, t here is t he identity develop me nt 

a n d  co m mit me nt req uired for lear ning 

according to Ha nr a h a n (20 0 5).  And 

seco ndly, in t he se kind s of projects,  t he 

possibilities for appropria tio n a nd 

inter s u bjectivity are en h a nced since 

everyo ne is foc u sed o n the s a me, real 

q ues tio ns a n d problems.  So, t heoretically, 

t his p roject is o ne t h a t  is  likely to res ult in 

lear ning. 
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The teac her p ar t nered wit h a  medical 

clinic in t he neighbor hood to st u dy 

a s t h m a in t he co m m u ni ty.  The s t u de n t s 

developed a n d co nd ucted a s u rvey a nd 

p a r ticipa ted in a  co m m u nity for u m o n 

a s t h m a.  The s t u de n t s p rep ared m ulti-

ling u al ma terial for t he clinic.  The 

s t u de n t s were, if yo u will, b ud ding 

scientis t s . 

B ut  wh a t h ap pe ned in t h e co ur se of fo ur 

mo nt h s  t h a t  t he s t u de n t s were working o n 

t he p roject?   If we move o ut  fro m t he 

clas s roo m level on t he igloo (refer back to 

Figure 1), where t his p roject ma kes so u n d  

t heoretical se n se, a nd we get to t he sc hool 

level we see so me ways th a t  t he water s a re 

m u d died co nsider ably.  The sc hool 

calend a r really co mpress ed t he a mo u n t of 

time a n d a t te ntio n t he s tu d e n t s a nd 

teac her were able to devote to t his project. 

Ins tead of being able to look a t t heir  d a t a  

very carefully, t hey h ad to ch u r n t h ro ug h 

it in a  m a t ter of weeks beca u se of so me 

delays t h a t  I’ll me ntio n in  j u s t  a  mo me nt. 

Now, a nyo ne who h a s done large scale 

s u rvey researc h k nows th a t  it ca n q uickly 

beco me overwhelming.  Now, imagine 

being a nint h  grader in a  biology clas s a nd 

enco u n tering all t his com plexity for t he 

first time. There a re tables a nd 

calc ula tion s t h a t  t ake a long time to crea te 

a n d  t he n a  longer time to a n alyze.  Finding 

releva n t p a t ter n s  a n d int eres ting t hread s 

to follow req uires t h a t  t h e researc her be 

able to devote long s t retche s of 

u ni n ter r u p ted time to t h e project.  In t his 

ca se, t he sc hool day was  broke n into 48 

mi n u te periods.  In t h a t  time, t he s t u de n t s 

co uld b arely get t heir  des k s a r r a nged, take 

o ut  t he s u rvey a nd t ab ula te a few ite ms 

before t hey h ad to clea n u p ,  p u t  t hings 

away a nd r u s h off to t he next clas s before 

t he bell ra ng.  For expediency sake, 

s t u de n t s were looking a t  t he calend a r  a n d 

looking a t wh a t  t hey were doing, a n d t he n 

wh a t  h ap pe ned is t heir  project got far med 

o ut  to ot her people; other people s t a r ted 

looking a t t he d a t a; ot her people s t a r ted 

telling t he m wh a t t he result s  mea n t .   The 

s t u de n t s’ ability to ac hieve a nd m aint ain 

inter s u bjectivity with more k nowledgeable 

ad ult s or even with t heir  peers was 

co mp ro mised. 

There were so me ot her significa n t  

ch allenges to t his project a s well.  We ca n 

see t he m a t play if we move o u t  to t he 

dis trict level of figure 1.  In t his ca se, while 

t here were E nglis h speaker s in t he sc hool 

co m m u ni ty, a sizeable nu m ber were 

Sp a nis h speaker s a nd t h ere were H mo ng 

speaker s in t he sc hool.  The s t u de n t s 

initia ted a nd h a d co mpleted tr a n sla tio ns 

of t he s urvey in E nglis h, H mo ng a nd 

Sp a nis h.  The dis trict took t he 

tr a n sla tio ns a n d ret r a n sla ted t he Sp a nis h 

tr a n sla tio n.  And, cer t ainly, dist rict s  h ave 

t he right  a n d t he respo n sibility to h ave 

a u t horized tr a n sla tors doing t he work of 

t he tr a n sla tion s t h a t  a re do ne. 

However, whe n disc u s sing a u t he n tic, 

co m m u ni ty-b a sed a nd p erso n al Science, 

we h ave to t hin k abo ut  the imp act o n 

s t u de n t s of t his kind of policy.  Whe n t hey 

s aw t he tr a n sla tio n co me back a n d it was 

no t t he o ne t h a t  t hey h a d co mpleted, t hey 

were devast a ted.  There was s till a 

Sp a nis h tr a n sla tio n, however.  The H mo ng 

tr a n sla tio n did not ma ke  it back to t he 

sc hool.  There was a  policy t h a t u nless 

t here was a  dis trict t r a n sla tor who 

prep ared t he ma terials they co uld n't  be 

u sed, a nd t he dist rict ap p a re n tly did not 

h ave a n official H mo ng tr a n sla tor.  Again 

we ca n u n der s t a n d t h a t  policy or t he need 

per h a p s for t h a t  kind of policy, b u t  whe n 

we a sk o ur  s t u de n t s to get involved I t hin k 

t he n we h ave to st a r t  ma king so me moves 

to s u s pe n d policies or com m u nica te t he m 

clearly with s t u de n t s before t hey inves t 

h uge a mo u n t s of time a n d e nergy into 

t hings t h a t  will never see the light of day. 

Moving again o u t a not her layer in t he igloo 

to t he co m m u ni ty, we see yet a not her 

piece t h a t  crea ted p roblem s for t he 

s t u de n t  lear ning in t his p roject.  The clinic 

was indeed a  local clinic, b u t  it o nly served 

s t u de n t s who lived within  t he bo u n d a ries 
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of its service a rea.  Abo u t h alf t he 

s t u de n t s in t he cla s s were living o u t side 

t he clinic a rea so t heir families a n d fa mily 

me mber s co uld not p ar ticipa te in t he 

services, t he ed uca tion al progra m s or 

receive t he ma terials t h a t t hey h ad 

developed o n be h alf of t h e clinic for t his 

p roject. 

The o u tco me of this p roject was nega tive 

for t he s t u de n t s,  a nd t herefore nega tive for 

t heir lear ning.  In t he excerp t fro m t he 

clas s roo m t r a n script p rin ted below, yo u 

ca n see for yo ur selves how t he s t u de n t s 

respo nded to t he overall p roject.  

The s t u de n t s a re talking with t he teac her 

abo ut  t he p roject—specifically abo ut  

ad ditional work t h a t  so m eo ne h a s a s ked 

t he m to do. The teac her s ays, “o ur fellow 

colleag ues t hey wa nt  to p rese n t—as a  

m a t ter of fact t he clinic said t hey wa nt  to 

u se t he web p age.  The s t u de n t s developed 

t he web p age to co n nect to t he clinic.  B ut  

t he n t here a re also a co u ple more t hings 

t h a t  need to be in it, okay.  So now t hey 

h ave to do more work.” 

And here's wh a t we see—the s t u de n t s' 

respo n se to t his a u t he n tic ma terial:  “Tell 

t he m t hey've got to p ay u s  for it.”  “Let's 

get a p a te n t; it 's o ur labor”.  “It's child 

labor.”  That 's a  really, really import a n t  

t r a n si tion.  It's o ne t hing to labor; labor is 

work.  Child labor does no t h ave t he sa me 

positive kind of as sociations in t he E nglis h 

lang u age a nd t he se s t u d ent s k new t h a t .   

So t hey're refra ming t his  project child 

labor.  The s t u de n t s a re r aising t he 

s t a kes— $25 a min u te.   One student says 

“$25 a minute, the teacher, anyway you've got to 

pay to use stuff on the Internet, they should pay us 

for using our stuff.  Yeah, they should”. 

By t his point , t he s t u de n t s in t his ca se 

were co mpletely disengaged.  I ca n cite 

p ages a nd p ages of wh at  we saw co me 

fro m t h a t ,  b u t  I do n't  t hin k I need to 

beca u se I t hin k t he s t u d ent s ' word s a re 

p ret ty powerful, in a nd of t he mselves.  

Lear ning in t his ca se h a s been hor ribly 

co mp ro mised.  Despite the grea t 

inte n tion s, t he wo nderfu l design a n d t he 

initial excite me nt,  whe n t he exter n al 

layer s of t he igloo a re s u perimpo sed o n t he 

work, we see t h a t wh a t  co mes of a good 

design is so met hing les s t h a n desirable.  

With t he few re maining mo me nt s,  I wo uld 

like to highlight so me refor ms t h a t  might  

resolve so me of the difficul ties u ncovered 

by bot h of t he se exa mples.   If we begin o u t 

a t  t he layers far t he s t  from t he cla s s roo m, 

we clearly need a s hift in  p u blic 

percep tion.  Par tic ula rly whe n it co mes to 

tes ting, t hose who crea te  a n d t alk abo ut  

t he tes t s  need to keep t h e focu s o n t he 

s t a ted p u r poses a n d goals of t he 

a s se s s me nt mea s u re s.   We really need 

people to not t hin k of tes t s  a s so met hing 

t h a t  h ave a nyt hing to do with t heir 
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Ms. Belmontes: Our fellow colleagues, they want to 

present (.) as a matter of fact, (.) the clinic said they 

want to use the (.) webpage to connect to the clinic. 

but then [there are also- there are a couple more 

things that need to be (.) in it. ok? 

 

Shavonne: [just use our stuff. 

Melissa:  Tell them they’ve got to pay us  

  for it. 

Shavonne: (xxx) (the same). just use our  

  stuff. 

?Fs:  Let’s get a patent. 

?Fs:  labor. 

Miguel:  labor, 

Ss  ((laughing)) 

?Fs  twenty five [(xxx) 

?Fs  [child labor. 

Ms. Belmontes [((laughing)) 

Herlinda:  twenty five? 

?Fs  [a minute.  

Ss  ((laughing)) 

?Fs  She said twenty five dollars a 

  minute. 

Ms. Belmontes: anyway, uh 

Shavonne: You’ve got to pay to use stuff on 

  the internet, they should pay us for 

  using our stuff. 

?Fs  Yeah, (.) they should . 
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property values.  Moreover, we need 

flexibility in ad mi nis tering tes t s , reporting 

t he res ult s a nd u sing t h e m, not a s a way 

of p u ni s hing dis t rict s  b u t ra t her of 

infor ming ins t r uc tio n.  Cert ainly, we ca n 

deb a te a t lengt h wh a t  role acco u n t ability 

plays in t he whole eq u a tion.  B ut,  we m u s t  

agree t h a t  s t u de n t s m u s t receive t he 

me s s age t h a t  wh a t  t hey a re in sc hool to 

lear n m a t ter s beca u se it is import a n t  

co nte n t,  beca u se t he idea s or skills a re 

import a n t ,  a nd beca u se t hey a re valued 

me mber s of o ur b roader co m m u ni ties for 

t he m selves not for t heir  test scores.    

I t hink we need careful plan ni ng a t t he 

dis trict level abo u t  models of co nte n t 

delivery, s heltering or main s t rea mi ng a n d 

where we're a sking o ur  s t u de n t s to do 

t heir lear ning.  With increasing n u m ber s 

of st u de n t s in sc hools where t here h a s 

been little diversity a n d no his tory of 

p rogra m mi ng, b u dgets,  expediency a n d 

lack of k nowledge abo ut  lang u age a nd 

literacy develop me nt m a y pose ch allenges.  

So metimes early main s t r ea ming for s mall 

n u m ber s of st u de n t s seem s like a good 

idea.  However, t here is too m uc h researc h 

o ut  t here, let me si mply refer yo u to 

C u m mi n s  (1986; 199 6) th a t  point s to t he 

need for additional s u p p ort for st u de n t s.   

The bes t p r actices in t his  ca se a re not t he 

leas t expe n sive.  And, t h ey a re often 

req uired by s t u de n t s wh o h ave few 

advocates.  It is up to u s  to be t hose 

voices, to work in o ur local dis trict s a nd 

s h a re o ur  experti se.  While I t hink t h a t  

volu n teeris m is q uite positive, I a m not 

s uggesting t h a t te ac her s  simply take o n 

more work.  I a m, however, s uggesting 

t h a t  t here is more work to be do ne.  

Addition al t r aining or professio nal 

develop me nt is needed in  t he a rea s of 

lang u age lear ning a nd cult u r al differences 

for all teac her s,  not si mp ly those licensed 

to work with la ng u age lea r ner s.  And, 

clearly t here ca n be q uite crea tive 

co n nections between u niversity a n d sc hool 

p a r t ner s hip s. 

When teac her s t ake t he ini tia tive to 

u n der t ake novel projects , t hey need to do 

t he m with t heir cla s s room doors open.  

Fro m t he begin ning, t hey need to engage 

with t heir ad mi nis t r a tors  a n d t ro u ble-

s hoot a n d problem-solve up t h ro ug h all of 

t he layers.   And, t here n eed s to be so me 

recognition of a nd flexibility for t he se 

kind s of projects. 

In closing, I wo uld like to th a n k yo u for 

t he opport u nity to s h a re t he se ideas with 

yo u.  I recognize t h a t  t hese tiny exa mples 

a re s nippet s, b u t  t hey a re real s nippet s of 

wh a t  is h ap pe ning in dis trict s a nd 

class roo ms.  They repre sent  t he lived 

experiences of st u de n t s a n d  teac her s.   I 

a s k yo u to co nsider t he extent  to which 

si milar t hings h ap pe n or  co uld h ap pe n in 

yo ur  own sc hools or dis t rict s .  And, I 

enco ur age a n d c h allenge yo u to find ways 

to en s u re t h a t  all lea r ners a re engaged 

a n d  t h a t  t hey h ave opport u nities to lear n 

me a ni ngful ways to be active in t heir 

co m m u ni ties. 

Chapter 1: Pressures and Promise in the Mainstream Classroom 

KimMarie Cole, Ph.D. 
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The reality is t h a t  we s till live with 

aber r a n t  disproportio nality in o ur  

sc hool sys te ms. We are s till 

disproportion a tely iden tifying a nd 

serving children of color in vario u s 

a rea s.   We are s till disproportiona tely 

identifying a n d serving childre n fro m 

varied la ng u age a nd c ultu re 

b ackgro u n d s .  We are 

disproportion a tely sep ara ting kids in to 

“nor mal” a nd “not nor ma l”. 

Sc hool ad mi nis tr a tor s a r e freq ue n tly 

a s king me to ma ke se n s e of wha t  t he 

federal law says abo ut  t h e role la ng u age 

m ay play or not play in a s se s s me nt a n d 

place me nt decisions.  This is a critical 

service is s ue a s t he law s ays t h a t  we 

ca n not identify as disabled -a n d rightly 

so - if lang u age is t he factor. 

Ins t r uc tion al a nd service pla n ni ng 

which is co mplia n t  with c ur re nt  No 

Child Left Behind (NCLB) and t he 

Individ u als with Disabilities Ed uca tion 

Act (IDEA) guidelines can  be very 

ch allenging with t he wide ra nge of 

s t u de n t  lear ning a n d beh avior iss ue s 

facing today’s sc hool perso n nel.  As 

illus t r a tio n, plea se look a t  t he se slides 

(Living in Poverty, Racial 

Disproportion ality in SE, Growt h in LEP 

Pop ula tion, Native Bor n LEP). 

Chapter 2: Diverse Learners with Special Needs  

Catherine Collier, Ph.D. 
 
I absolutely concur with KimMarie Cole about these issues and the danger of the very real dis-

engagement that we are seeing among students as well as teachers and administrators. A lot of 

districts are feeling terribly frustrated about things.  KimMarie was telling us about practice and 

some of the things we're learning about practice nowadays.  I want to expand upon this from a 

perspective of some key issues that you would think had been resolved in our work but haven’t 

gone away.  

Racial Disproportionality in SE 
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Native Asian

Hispanic African
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White 25.4 11.7 

Black 10.2 30.6 

Latino 8.4 30.7 

Indigenous 0.6 30.9 

Asian 0.9 14.1 

Elderly 3.7 11.7 

Female– Hd Family 14.4 38.6 

Under Age 18 15.3 21.8 

Living in Poverty in the U.S. 
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Percent Growth in LEP, 1990-2000 

66% Growth or More      solid = 66-99%     (22) 

 

<28% -- All Other States                               (14) 

 

31-65%      solid = 6 Major Destinations      (15) 

 

 
 

First Generation 

Native Born LEP 

Third+ Generations 

• Poverty re main s a  ch allenge for all 

r acial, et h nic gro up s in ou r  co u nt ry. 

• Within r acial iss ue s,  we s till have 

disproportion ality in t he identification 

a n d  place me nt of children  in special 
ed uca tio n services. Black s t u de n t s i n 

p a r tic ula r a re disproport ionally served. 

• When we look a t limited E nglis h 

p roficiency we see a mo saic of 

co ncer n s m uc h like t he m a p  here. This 
is t he co ntext within which a  decision 

of whet her a  degree of lang u age 
acq uisition is nor mal or no t occ ur s.  

And mis u n der s t a n dings t h a t  t his is a n 

im migra tio n iss ue a s noted in recen t 

news ite ms freq ue n tly prevail. 

• As yo u ca n see in t he slide to t he left /

botto m, mo st  limited E n glish p roficient  

s t u de n t s a re n a tive bor n  America n s. 

It ha s t ake n u s year s to realize t h a t  j u s t  

beca u se so mebody speak s a  la ng u age 

other t h a n E nglis h it does n 't  mea n t h a t  

t h a t  score, whe n t hey were tes ted in 

E nglis h, is valid, or t h a t  cognitive score or 

t h a t  mobility score h a s  any validity 

wh a t soever beca u se t he tes t  was a  tes t  in 

E nglis h of a no n or a limited E nglis h 

speaker.   You wo uld t hin k by now t h a t we 

h a d  solved t h a t .   In so m e sc hools t h a t h a s  

h a p pe ned b u t  in mo st  we s till have 

im me n se a rea s of disproportion ality.  The 

interes ting t hing is t he se  a rea s of 

disproportion ality have swu ng across t he 

co ntin u u m a n d  now we h ave 

disproportion al denial of services, de nial of 

services beca u se t he s t u de n t is different ,  

a s well a s co ntin ued misplace me nt,  

mi side ntificatio n beca u s e of la ng u age or 

dialect difference. 

These is s ues freq ue n tly ap pear  in sc hool 

set ti ngs a s q ues tion s a s ked by co ncer ned 

sc hool per so n nel: “He ha s been here over 

two year s,  so is n’t his lack of acade mic 

ac hieveme nt a  sign of a possible 

disability?”  “Is t his co mm u nica tio n 

p roblem a la ng u age differe nce or is it a 

lang u age disability?”  “She wa s bor n here, 

so ca n’t we r ule o ut  c ul tu re s hock a n d 

lang u age develop me nt iss ue s?”  Altho ug h 

3.5 Million Limited English Proficient Children 
(Ages 5-19, Census 2000 Supplementary Survey) 

1.4 million 

40% 

1.4 million 

40% 

Second Generation 

730,00020

% 

Growth in LEP Population 
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illus t r a tive of t he good in te n tion s a nd 

he ar tfelt co ncer n abo ut  the se s t u de n t s by 

ed uca tio n p rofessio nals,  it is more 

p rod uctive to a sk wh a t infor m a tio n do we 

need a n d how will we u s e t he infor ma tio n 

to resolve t he se q ues tio ns. 

For exa mple, t here is s till disagree me nt in 

t he field abo ut  wh a t co ns tit u te s a 

difference vers u s  a  disorder a nd it is not a 

si mple ma t ter to a n swer t he q ues tio ns “Is 

it a disorder if he h a s n’t ac hieved 

proficiency after 2 year s,  5 year s?”  “Is it a 

difference in r a te or type of acq uisition?”  

So me ed uca tio n p rofessionals t ry to be o n 

t he safe side a n d figure th a t  it 's all 

difference a n d t herefore, s top a n d go no 

fur t her whe n a s t u de n t  is  a n ELL still 

receiving ESL services.  B u t  t h a t  is feeding 

t he disproportionality.  It 's feeding t he 

co mplia nce iss ue s.   Th u s a s I said, we 

need to be a sking t he righ t  q ues tion s a nd 

finding reso urces to a n s wer t he m in t he 

mo s t  ins t r uc tio nally mea ni ngful ma n ner. 

So, wh a t  infor ma tio n do we need?  I 

reference t he h a n do ut  What Every 

Administrator and Educator Should Know (See 

p age 55).  It provides a more in-dept h 

co ntext for o ur disc u s sion .  The 

infor ma tio n to be gat hered a n swer s 

specific q ues tion s critica l to sep ara ting 

difference fro m disability (SDD) 

co nsider a tio ns: 

Education - Has t he s t u den t  bee n in sc hool 

before? Are t here gap s in  the s t u de n t’s 

ed uca tio n experiences? Is  t here s ufficient 

inte n si ty of ins t r uc tio n? 

Home language - Are la ngu ages ot her t h a n 

E nglis h spoke n in t he s tu d e n t’s ho me? 

What la ng u ages ot her t h a n E nglis h does 

t he s t u de n t  speak? Is t h e s t u de n t  

m ai nt aining a n ability to co m m u nica te 

with his / h e r  fa mily me m ber s? 

Language proficiency - Wha t is t he s t u de n t’s 

lang u age proficiency a n d  liter acy? Is t he 

s t u de n t  developing t he h o me la ng u age a t a  

nor m al r a te? 

English - Does t he s t u de n t need a s sis t a nce 

with lear ning E nglis h? Is  t he s t u de n t  

acq uiring E nglis h a t  a  n or mal r a te? 

Achievement - What is t he  s t u de n t’s level 

a n d  r a te of acade mic ac h ieveme nt? Is t his 

nor m al for t he general stu d e n t  pop ula tion 

in yo ur dis t rict / sc hool, for t he specific 

pop ula tion of t he s t u de n t? 

Behavior - Is t he s t u de n t’s e motio nal 

s t ability develop me nt ally a n d c ult u r ally 

ap propriate? Are there individ u al or fa mily 

circ u m s t a nces t h a t  may explain t he 

observed be h avior? 

Adaptation - What is t he s t u de n t’s level of 

acc ult u r a tion?  Is t he s tu d e n t  a t  risk for 

c ul t u re s hock?  Is t he s tu d e n t  ad ap ting to 

o ur  sc hool at a  nor mal ra te? 

So o nce yo u a s k t he se foc u sing q uestio ns 

it point s yo u to t he ap propriate a n d mo st 

u seful infor ma tio n. Inform a tio n abo ut  

s t u de n t s is not valu able if it is not 

ins t r uc tio nally mea ningful a nd does not 

lead to a co ur se of action  for t he s t u de n t’s 

be nefit.  Here a re so me exa mples: 

Education 

Prior experience in sc hool, whet her in t he 

US or ot her co u n t ry, facilita tes 

t r a n si tion al ins t r uc tion al models.  Th u s 

k nowing t h a t t he s t u de n t h a s  received 

sc hooling elsewhere tells  sc hool perso n nel 

t hey ca n focu s o n t r a n sit ion fro m o ne 

acade mic la ng u age fo u n d a tion to E nglis h 

acade mic la ng u age.  If t he s t u de n t  h a s 

never h ad a  for mal ed uca tio n experience, 

sc hool per so n nel m u s t  s t a r t by b uilding 

a n u n der s t a n ding of sc h ool c ul t u re,  r ules,  

expecta tio ns, a nd b a sic sc hool inter action 

lang u age in t he s t u de n t’s mo st  p roficient 

lang u age before tr a n si tioni ng into E nglis h.  

SDD concern: if t he s t u de n t s hows lit tle 

p rogress with ad ap ting to sc hool 

expecta tio ns a n d co ntinu e s to s t r uggle 

with acq uiring sc hool in teractio n la ng u age 

in t heir ho me la ng u age, t hey may h ave a n 

u n diagno sed disability an d need to be 

referred for a full evalu a t ion. 

Diverse Learners with Special Needs  

Catherine Collier, Ph.D. 
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Ho me la ng u age: St u de n t s,  who are raised 

in ho mes where E nglis h is infreq ue n tly or 

only o ne of other la ng u a ges u sed, co me to 

u s  with u niq ue s t re ngt h s t h a t  ca n beco me 

t he fo u n d a tio n of ins t r uc tion.  Researc h 

s hows t h a t  t hey h ave cognitive a n d 

ling uis tic cap acities t h a t  ca n facilita te 

lear ning.  Additionally, psyc hological well-

being is b uild u po n q u ality fa mily 

co m m u nica tion a n d inter actio ns.  SDD 

concern: If t he s t u de n t  h a s not acq uired a  

develop me nt ally appropr iate proficiency in 

a  la ng u age ot her t h a n Englis h, it may be 

d ue to fa mily circ u m s t a n ces (see 

disc u s sio n u n der be h avior & ad ap ta tio n) 

or t he p re se nce of a n u n diagnosed 

disability.  In either ca se  this ca n delay 

t heir E nglis h acq uisition .  A str uc t u red 

inte n sive intervention (pa r t of a n RTI) in 

t he p rimary ho me la ng u age wo uld s how 

whet her t he s t u de n t  h a s  the ability to 

develop la ng u age a n d com m u nica tion.  If 

t he s t u de n t’s co m m u nica tio n does not 

improve u n der in tervention t he n a  referr al 

for a full evalu a tio n wo uld be war r a n ted.   

Language proficiency 

The s t u de n t’s proficiency a n d b ackgro u n d  

in a la ng u age other t h a n  E nglis h a s sis t s  in 

deciding t he mo st effective ins t r uc tion al 

co m m u nica tive models.  It is critical to 

a s se s s to t he exten t  poss ible the s t u de n t’s 

p roficiency in t heir ho me  la ng u age /

co m m u nica tion mode.  As t here a re not 

s t a n d a rdized tes t s  available for every 

lang u age or co m m u nica t ion mode, 

al ter n a tive mea s u re s a re  freq ue n tly 

needed.  These ca n be s t r uc t u red 

s a m pling a nd ob serva tion , in terview, 

inter active inventories, an d ot her a n alytic 

tools.  R ubrics for in terp reting t he se tools 

a re available.  SDD concern:  a s t u de n t  m ay 

score low o n a  s t a n d a rdized tes t in t heir 

ho me la ng u age beca u se t hey h ave never 

received ins t r uc tio n in the la ng u age a nd 

h ave o nly a n or al proficiency.  Th u s  low 

pri mary la ng u age a n d low E nglis h may 

look like t here is so me lang u age disability.  

A str uc t u red inte n sive interventio n (par t of 

a n RTI) in t he pri mary lang u age, including 

b a sic p ho nics a n d liter acy readines s 

wo uld serve two p ur poses,  p rofile t he 

s t u de n t’s proficiency a n d es t ablis h 

whet her t he low score is lear ning b ased 

r a t her t h a n so met hing else.  If t he s t u de n t  

m a kes little or no p rogres s in t he RTI, a 

referr al for a full evalu a tion is necess a ry. 

English 

The s t u de n t’s la ng u age proficiency in 

E nglis h is directly related to eligibility a n d 

ent ry level for E nglis h a s  a seco nd 

lang u age in s t r uc tion.  There a re ma ny 

tools available for determi ning whet her a  

s t u de n t  need s a s sis t a nce with lear ning 

E nglis h.  For initial services in E nglis h 

Lang u age Lear ning for limi ted E nglis h 

p roficient  speaker s (ELL/ LEP), sc hool 

per so n nel s ho uld select in s t r u me n t s t h a t  

a re q uick, no n-bia sed, an d foc u s o n 

speaking a n d liste ning skills.  Including 

literacy screening wo uld be ins t r uc tio nally 

me a ni ngful o nly for s t u d ent s who h ave 

received prior ins t r uc tion  in E nglis h.  SDD 

concern:  so me s t u de n t s speak e no ug h 

E nglis h to not q u alify for ELL /LEP 

services b u t  h ave s uc h a  limited clas sroo m 

lang u age fo u n d a tio n t h a t t hey look like 

s t u de n t s with lear ning dis abilities.  Th u s  

E nglis h screening for ELL /LEP services 

m u s t  i nclude screening for cognitive 

acade mic la ng u age proficiency a n d not 

jus t social la ng u age.  A str uc t u red 

inte n sive intervention (pa r t of a n RTI) in 

E nglis h, including b asic p ho nics a n d 

literacy readiness wo uld serve two 

p u r po ses,  profile t he s t u de n t’s proficiency 

a n d  es t ablis h whet her t h e low score is 

lear ning b ased r a t her t h a n so met hing else.  

If t he s t u de n t  ma kes little or no p rogress 

in t he RTI, a referral for a  full evalu a tion is 

neces s a ry. Addition ally, if t he child h a s a  

disability a nd is receiving special 

ed uca tio n services, a nd is  a n ELL /LEP 

s t u de n t ,  t he IEP s ho uld list t he ELL /LEP 

acco m mod a tion s a s p ar t  of related 

services.  This co uld be biling u al 

a s sis t a nce or SDAIE withi n t he special 

ed uca tio n set ti ng or so me other 

ap propriate mo nitored in terventio n with 

Diverse Learners with Special Needs  
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specific objectives related to acq uiring 

E nglis h.  In ma ny ca se s,  t he disabling 

co ndition is s uc h t h a t  it serio u sly imp act s 

t he acq uisition of English  a n d t h u s  special 

ed uca tio n per so n nel a n d  ELL /LEP 

per so n nel m u s t  work toget her o n realistic 

o utco mes.  These modified la ng u age 

o utco mes need to be inclu d ed in t he IEP. 

Achievement 

All children ca n lear n b u t t hey lear n a t  

differen t  r a tes a n d in differen t  ma n ner s.   

All children ca n lear n b u t t hey en ter a n d 

exit a t differen t  point s.   A challenge of 

tod ay’s s t a n d a rd s b a sed ed uca tio n models 

is t h a t s t u de n t s t h a t  do no t fit t he scope 

a n d  seq ue nce of a p ar ticula r sc hool 

sys te m are freq ue n tly placed in alter n a tive 

ins t r uc tio nal set ti ngs t h a t  may or may not 

be appropria te to t heir n eed s. SDD concern:  

if a s t u de n t  is not meeting t he 

be nc h m a rk s es t ablis hed by a sc hool 

sys te m even whe n given lear ning s u p port,  

t hey may be referred to special ed uca tio n 

a s h aving a lear ning disability of so me 

sor t.   So meti mes special ed uca tio n is t he 

only ins t r uc tion al alter n a tive available in 

t he b uilding.  It is not ap propriate to place 

s t u de n t s who do not h ave a disability in 

special ed uca tion even whe n it is t he bes t  

al ter n a tive ins t r uc tion al set ti ng available.  

We reco m me n d re s t r uc tu ring all progra m s 

to include differen tia ted in s t r uc tio nal 

enviro n me nt s where a ny s t u de n t  ca n e n ter 

a  les so n a t his / h e r  en t ry point a nd lear n 

to t he maxim u m of his / her  abilities. A 

s t r uc t u red inte n sive interventio n (par t of 

a n RTI) in fu nd a me nt al lear ning s t r a tegies 

wo uld es t ablis h whet her t he low score is 

lear ning b ased r a t her t h a n so met hing else.  

If t he s t u de n t  ma kes little or no p rogress 

in t he RTI, a referral for a  full evalu a tion is 

neces s a ry. 

Behavior 

Fa mily a n d co m m u nity event s ca n be a 

co nt rib u ting factor a n d it  is critical to 

effective ins t r uc tion to explore bot h sc hool 

a n d  no n-sc hool enviro nme nt s a n d t heir 

relatio ns hip to t he s t u den t’s prese n ting 

p roblem.  Whet her t he beh avior problem is 

d ue to a n in n a te disorder, bioche mical 

dysfu nc tio n, or a te mpora ry respo n se to 

t r a u m a or disr u p tio n in t he s t u de n t’s 

ho me or sc hool enviro nme nt,  t he s t u de n t  

need s effective a n d im media te in tervention 

a n d  a s sis t a nce.  SDD concern: alt ho ug h t he 

s t u de n t  need s a s sis t a nce with ma n aging 

or co nt rolling his or her be h avior, special 

ed uca tio n is not t he ap p ropria te 

place me nt if t he etiology of t he p roblem is 

c ul t u re s hock, a n event  or chro nic 

s t res sor s in t he s t u de n t’s ho me or sc hool 

enviro n me nt.   An inte n sive ins t r uc tion al 

interventio n (par t of a n RTI) which 

facilita te s self-mo nitoring a nd co nt rol 

within a s u p por tive a n d s afe enviro n me nt 

s ho uld be always be imp leme nted firs t.  If 

t he p roblem does not ap pear  to decrease 

in freq ue ncy or in te n si ty, or if t he s t u de n t  

m a kes little or no p rogres s,  a  referr al for a 

full evalu a tion is necess a ry. 

Adaptation 

The level a nd r a te of accult u r a tion, a n d 

acco mp a nying degree of c ul t u re s hock, 

m u s t  be ad dres sed within  t he 

ins t r uc tio nal enviro n men t.  All st u de n t s 

m u s t  ad ap t  to t he sc hool enviro n me nt 

whet her t hey speak E nglish or not; 

s t u de n t s who co me into yo ur  sc hool fro m 

ho me s or co m m u nities very differen t fro m 

t he sc hool will experience grea ter degree of 

c ul t u re s hock.  SDD concern: the 

m a nifes t a tion s of cul t u re  s hock look a lot 

like lear ning a n d be h avior disabilities a n d 

u n a d d ressed acc ult u r a tion a nd ad ap ta tion 

need s ca n co nca te n a te in to serio u s 

lear ning a n d be h avior problems la ter in 

t he ed uca tion experience.  An inte n sive 

ins t r uc tio nal in tervention  (par t of a n RTI) 

which mitigate s c ul t u re s hock a n d 

facilita te s ad ap ta tio n a n d la ng u age 

tr a n si tion s ho uld be always be 

imple me nted, p ar tic ula rly for newco mer s.   

Most s t u de n t s will respon d within weeks 

to t his in tervention.  This positive 

respo n se does not mea n t h a t  c ul t u re 

s hock may not reap pear  a s c ul t u re s hock 

is cyclical a n d a  nor m al p a r t of o ur  
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ad ap ta tion to a nyt hing s tr a nge to u s.    

However, a positive resp onse to 

acc ult u r a tive a s sis t a nce let s sc hool 

per so n nel k now t h a t  t he p rese n ting 

p roblems are d ue to a nor mal ad ap tive 

p rocess,  acc ult u r a tio n, which respo nd s 

over time to ins t r uc tio na l intervention. 

S t u de n t s s ho uld h ave t h eir level of 

acc ult u r a tion mea s u red a t  en t ry in to yo ur  

sc hool sys te m a n d t heir r a te of 

acc ult u r a tion mo nitored a n n u ally to 

a s s u re t he s t u de n t  is ma king nor mal 

p rogress in yo ur  sc hool.  If t he s t u de n t’s 

r a te of acc ult u r a tio n is n ot within nor mal 

r a nge, it is a n indica tio n either t h a t  t he 

p rogra m is not adeq u a tely addre ssing his 

t r a n si tion need s, or t h a t t here may be a n 

u n diagno sed disability of so me sor t t h a t  is 

depressing t he r a te of acc ult u r a tio n.  

So how do we u se t he infor ma tio n we h ave 

gat hered abo ut  o ur  s t u d ent  of co ncer n?  

How does t his infor m o u r p rovision of 

services? 

O ur reco m me nd a tio n is th ro ug h a n 

integra ted in s t r uc tion al service model 

which moves fro m differen tia ted s u p por t 

within t he mixed cla ss roo m to in te n sive 

ins t r uc tio nal in tervention  within t he 

mixed cla ss roo m to focu sed a s sis t a nce a s 

needed in a s inclu sive a set ti ng a s 

possible.  Disproportion a lity iss ues re m ain 

b u t  generally speaking a re more ea sily 

dealt with in in tegra ted set ti ngs in my 

experience.  

So me of the re maining iss ue s to disc u s s  in 

imple me nting t he se p rogra m s are: How do 

yo u acco u n t  for criterion  specific, 

a u t he n tic a s se s s me nt whe n yo u're being 

held to so me kind of st a t e-b ased, 

s t a n d a rdized screening?  How do yo u 

m a ke it real with wh a t's in t he clas sroo m 

a n d  not lose 50% of the me a ni ng of wha t 

yo u're doing, t he effectiveness of wha t  yo u 

a re doing? The kids alo ng the way are 

going to beco me dise ngaged, be fr u s t r a ted, 

end u p with high d ropo u t ra te s,  h uge 

increase s in dropo ut ,  especially a s we hold 

dis trict' s feet to t he fire abo u t  how t hey 

acco u n t  for dropo ut s.  Bu t  for t his p a nel I 

do not h ave t he time to addre ss more t h a n 

t he im mediate q ues tion of appropriate a nd 

effective, researc h b a sed,  intervention 

mo dels. 

Let’s look a t so me service models a n d 

s t r uc t u re s.  In t he firs t slide we see a 

typical referral model.   

S t u de n t s e n ter o ur general c ur ric ul u m, 

get in to cla s s roo ms a n d so meo ne notices 

t hey h ave proble ms.  The teac her, 

generally, refers t he s t u d ent  to t he Child 

St u dy Tea m (CST).  The CST or 

Multidisciplinary Tea m evalu a te s t he 

exten t of t he s t u de n t’s proble ms a n d 

m a kes a  service or placeme nt decision 

d u ring a s t affing. Resear ch (Ysseldyke a n d 

Algozzine) tells u s  t h a t  abo u t  80% of 

referred s t u de n t s in t his mo del will end up 

in Special Ed uca tion.  

In t he seco nd model, u sed by ma ny sc hool 

dis trict s b u t  not all, t he s t u de n t  en ter s t he 

general c ur ric ul u m b u t  receives 

individ u alized lear ning su p por t of so me 

sor t,  possibly differen tia ted ins t r uc tio n or 

Title I s u p por t.  Again after so meo ne 

no tices a  s t u de n t  h aving problems, t hey 

a re referred to a tea m.  However, in t he se 

mo dels t he tea m is co mp osed of teac her s 

a n d  ot her ins t r uc tio nal perso n nel, not t he 

specialist s  of t he CST.  The difference here 

is NO Psychologist, NO special ed uca tor, 

a n d  r a rely a n SLP is involved a t t his point.   

A ta rgeted intervention is  t ried for six to 

eight weeks a n d o nly after t h a t ,  if t he 

p roblem is not resolved, is t he s t u de n t  
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referred to t he CST or MDT for evalu a tio n 

a n d  s t affing.  In t he se ins t r uc tio nal 

interventio n models, researc h (Baca, Ortiz, 

Chin) tells u s  t h a t  70% of st u de n t s 

receiving t a rgeted interven tio n get t heir 

lear ning need s met a nd do not ret u r n to 

co ncer n or co nsider a tio n  for evalu a tio n. 

Only abo ut  25%-30% need a more in-

dept h eval u a tion a n d need to be for mally 

referred to t he CST.  

A recen t varia tion of t his  inte n sive 

ins t r uc tio nal in tervention  model is t he 

Respo n se to Intervention  (RTI) process I 

referred to previo u sly.  Below is a slide 

illus t r a ting t ho se models.   

RTI models generally have a tiered 

ap proac h a s s hown; so me have t h ree, 

so me h ave fo ur.   You begin with t he b a se 

of services to t he wides t r a nge of st u de n t s 

a n d  move up t h ro ug h t h e tier s a s yo u 

n a r row yo ur  foc u s a n d a s a n individ u al 

s t u de n t  does or does not  ma ke progress.   

As dist rict s  begin to imple me nt t he se 

mo dels t hey h ave to be clear abo u t  wh a t 

t hey a re t rying to acco mplis h.  Tha t 's p ar t 

of t he move me nt to reform in all of t he 

s t a te s a nd a t  t he n a tio na l level.  It's p ar t of 

why I wo uld n’t toss o u t  No Child Left 

Behind.  I t hin k t here a re good ele me nt s in 

NCLB a nd o ne is t he co ncept u al 

co ns t r uc t.   Behind it is so met hing t h a t  we 

h ave been fighting for decades: to get 

people to s hift off of t he bell c urve where 

yo u a u to ma tically a scribe t he o u ter limb s 

to t he ne t herworld where there is wailing 

a n d  gn a s hi ng of teet h.  Co ncept u ally, No 

Child Left Behind h a s forced a  n a tion al 

dialog a nd a  reco ns t r uc tion of t h a t  Bell 

C urve t hin king which is long overd ue.  

The move me nt is toward  seeing t h a t  ALL 

CHILDREN CAN LEARN no ma t ter wh a t  

t heir lear ning a nd be h avior is s ues a re. I 

only par t ways with t his in regard to 

set ti ng u n realistic o u tcome s for all t he se 

kid s. 

I worked with severe a n d  profo u nd kid s.   I 
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TIER 4 - SPECIALLY DESIGNED LEARNING 

Targeted students participate in learning that includes: 

• Specialized programs 

• Adapted content, methodology, or instructional delivery 

• PS access/extension 

TIER 3 - RTI INSTRUCTIONAL INTERVENTION 

Targeted students participate in learning that is in addition  

to Tier 1 and Tier 2 and different by including: 

• Individualized assessments 

• Interventions tailored to individual needs 

• Referral for specially designed instruction if needed  

TIER 2 - NEEDS BASED LEARNING:  

Targeted students participate in learning that is in addition  

to  Tier 1 and different by including: 

• Formalized processes of intervention 

• Greater frequency of progress monitoring 

TIER 1 - STANDARDS-BASED CLASSROOM LEARNING: 

All students participate in general education learning that includes: 

• Implementation of the Performance Standards through research-based practices 

• Use of flexible groups for differentiation of instruction 

• Frequent progress monitoring 
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worked with kid s t h a t  a r e never going to 

walk across t his roo m; th a t  a re maybe not 

going to live p as t t heir  twelfth bir t hd ay.  I 

a m ab solu tely rabid abou t  t he fact t h a t  

every o ne of t he m ca n lea r n.  Absolu tely, 

every o ne of t ho se kids ca n lear n.  They 

prob ably ca n't  lea r n algebra, t hey ca n't  

lear n everyt hing t h a t all of yo u k now, b u t  

t hey ca n lear n, a n d t hey h ave a n ab solute 

right to lear n, a n d t here is a moral 

obligation o n o ur  p ar t  to m a ke s u re t hey 

ca n lear n to t he bes t  of their  cap acity a n d 

ability.  Tha t 's  really wh a t  No Child Left 

Behind s t a n d s for, in it s co ns t r uc t,  t h a t  

everybody h a s a  right  to m a ke progress. 

Now t he ca tc h, t ho ug h, is  wh a t  do we 

wa nt to acco mplis h?  Wh a t a re acceptable 

be nc h m a rk s for diverse lear ner s?  What 

a re livable, ac hievable cr iteria?  What is 

accessible to all of o ur lea r ner s?   

It does not ma ke a ny se n se to hold ALL 

s t u de n t s to t he s a me benc h m a rk a n d t he n 

p u ni s h t he m a n d t heir teac her s for not 

ac hieving t he be nc h m ar k whe n m a ny of 

t he se s t u de n t s a re t he m ost ch allenged 

a n d  mo st diverse of t he diverse lear ning 

pop ula tion.  I worked with  everybody.  I 

worked with gifted a n d talented, I worked 

with severe a nd profo u n d, a n d I worked 

with really beh aviorally disordered.  I 

worked with no n-E nglis h -speaking.  I 

worked with no n-litera te .  I worked with 

all t he kids. 

I've worked with all a nd I co uld no more 

s ay in a ny degree of ho n esty a n d faith,  

t h a t  I co uld ever hold all of t ho se kids to 

one level of achieveme nt.   It's j u s t  si mply 

no t possible, t ho ug h I do thin k we need to 

h ave high expecta tio ns. 

I had high expecta tio ns for my kid s.   I 

expected t he m to be able to hold a spoo n 

a n d  feed t he m selves.  Tha t  was a  pret ty  

high expecta tion for so me of tho se kids.   I 

expected so me of tho se kids to be able to 

beco me co mpletely flue n t to t he cap acity 

of t heir co m m u nica tive s tr uc t u re, to be 

able to get t heir need s across a n d to 

s u rvive in a  real a u t he n t ic world sit u a tio n.  

That did n't  mea n t h a t  t h ey were going to 

m a ke a speech to t he U.N., by a ny mea n s , 

b u t  t hey were ab solu tely able to 

co m m u nica te t heir needs a n d co nt rib u te 

to society, p ar ticipa ting a n d  e ngaging in a  

civil life in t he world, a n d in t he 

co m m u ni ty. 

In my sessio ns p revio u sly today I 

disc u s sed t he legal a nd s tr uc t u r al 

b ackgro u n d be hind t he s e point s.   Plea se 

go to my web site, www.crossc ult u red.co m, 

where I have t he legal cita tio ns for yo u. 

So wh a t  do we h ave to do?  Let me b ack 

u p  to t he slide illus t r a ting the co mpo ne nt s 

of a tiered in s t r uc tion al service model 

u si ng RTI for ELL /LEP s t u de n t s.  (Refer to 

p age 18.)  This slide is n't  t he way I really 

wa nt  it to be yet b u t  ima gine it's like t he 

way a pyra mid is b uilt with blocks a t eac h 

level a nd every o ne of t h ose blocks is a 

s t r a tegy, co nte n t , infor m a tio n, skills, 

perfor ma nce a n d all. 

The blocks of t he fo u n d a tion wo uld h ave 

every bit of t he p ho nics b a se, t he 

aware nes s b a se, t he readines s skills, t he 

whole fo u nd a tio n for learni ng.  The n a t 

eac h s uccessive tier more b uilding blocks 

of lear ning, more s t r a tegies of cognitive 

lear ning all t he way up.   

Tier o ne is t he s t a n d a rd's  b a se.  These a re 

yo ur  s t a te, n a tio nal g uidelines, t he general 

s t a n d a rd s b a sed c ur ric u lu m.  If yo u 

delivered everyt hing a t this  tier perfectly, 

ad dre ssing all s t u de n t  n eed s a nd all 

s t u de n t s ca me ready to lear n, yo u wo uld 

t ake care of abo u t  70% of the s t u de n t s,  

ideally.   

B u t  t here will always be s t u de n t s who 

need fur t her a s sis t a nce, more 

differen tia tio n. Tier two is  where Title I, 

Reading S up port, Mat h S u p port, ESL, a n d 

Biling u al s u p por t co me in .  One size, one 

tier does n’t fit all - yo u h ave to 

individ u alize, yo u h ave to differentiate. 
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B ut yo u may s till have so me lear ning a n d 

be h avior iss ue s a nd t his t akes yo u to tier 

t h ree.  This is where Respo n se to 

Interventio n (RTI) co mes in.  In my model, 

a s yo u ca n see o n t he slide, t his is a n 

exten sio n of a whole problem-solving 

process t h a t  is b uilt up fro m t he 

fou n d a tion. (Refer to page 18 for t he slide.)  

There a re a wide ra nge of t he se tier type 

mo dels.  I do n't  wa nt  you  to t hin k t here's 

jus t o ne way to do t his.  B u t  I'm giving yo u 

a  bes t  p r actice model of t he se p rogra m s 

b a sed o n re searc h a s we k now it a t t his 

time.   

There a re now eno ug h of t he se models in 

place in t he United Sta tes so t h a t  we h ave 

a  lo ng eno ug h ti me fra m e a n d e no ug h kid s 

t h a t  we ca n a n alyze t he effectivenes s of 

RTI in sc hools with la rge n u m ber s of 

limited E nglis h p roficien t s t u de n t s.    We 

a re begin ning to u n der s t a n d  wh a t a re t he 

bes t  ways, wh a t a re t he mo s t  effective 

ways of u sing ins t r uc tion al in terventio n 

with limited E nglis h p roficient s t u de n t s. 

I have been pre se n ting an  e merging model.  

No one h a s it all in place ju s t  yet.  I do n't  

wa nt  yo u to t hin k t h a t  yo u ca n go here or 

t here to see how to do t h is j us t yet — 

nobody h a s a  perfect model.  Everyo ne h a s 

pieces. We do k now so m e t hings abo ut  

effective in tegra ted ins t ru c tion al 

interventio n b u t  it 's s till co ming 

alo ng. 

If yo u go to my web site, I 

co mp are a whole ra nge of t he se 

mo dels a n d t alk abo ut  wh a t  t he 

researc h says regarding t he 

effectivenes s of t he models.  

(www.crossc ult u red.co m) They're 

all very new so it 's p relimi n a ry 

findings mo st of t he time.   

In co nclu sio n, we reco mme n d a 

tiered ap proac h to ins t r u ctional 

interventio n.  We reco mme n d 

t aking o nly six to eight weeks, no 

longer t h a n 12, for t he RTI 

inte n se portio n. So me of t he researc h s hows 

t h a t  ELL st u de n t s too often get t r ap ped in 

a n e ndless seq ue nce of in te rventio ns. You 

really need a n e nding point. So u se a lit tle 

se n se here.   

At t he firs t tier yo u've got flexible gro uping, 

differen tia ted ins t r uc tio n , a nd sc hool-wide 

s u p port.   The per so n nel t h a t  do t his a re 

yo ur  ESL biling u al a n d conte nt  a rea people 

a n d  yo ur general ed uca tion people. 

At the seco nd tier, yo u h ave differen tia ted 

ins t r uc tio n in all of t hose co nte n t a rea s,  

including la ng u age s u p p ort, by t he se more 

specialized, cer tificated, highly q u alified 

per so n nel.  Whe n yo u get to tier t h ree (RTI) 

yo u m a ke s u re t he six to eight weeks, no 

longer t h a n 12, is very in te n sive, t he 

interventio ns a re t a rgeted a nd yo u h ave a 

tea m. 

It is extre mely import a n t  t h a t  yo u h ave a 

tea m.  It is not so met hin g yo u j u s t  h a n d  

b ack to yo ur clas sroo m per so n nel.  It is a 

gro up of people implemen ting t he t a rgeted 

interventio n or yo u will ru n  afo ul a nd yo u'll 

get a lot of resis t a nce from teac her s.  So me 

people even t hink RTI sta n d s  for resis t a nce 

to in terventio n.  
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Then finally, tier fo ur  is o ur  top level 

ap plica tio n with t he mo s t in te n se, foc u sed 

interventio n, Special Edu c a tio n.   

Behind t he sce nes with all of t his, 

clas s roo m teac her s a n d in s t r uc tio nal 

a s sis t a n t s a re involved in  every level of 

t his p roblem solving model.  You also h ave 

t he sc hool psyc hologist, t he social 

worker s,  a n d t he speech lang u age people 

involved with all area s.   Not in ch a rge of it 

b u t  i nvolved a s reso urces to help it, to 

facilita te t h a t it h ap pe n s . If yo u imple me nt 

a n inte n se in s t r uc tion al interventio n 

mo del (takes abo ut  4 year s to work t he 

b ugs o u t) yo u s ho uld be ac hieving 70-80% 

of problem resolutio n a t t he RTI point a n d 

a t  t he end of t he six to eight weeks a  tea m 

agree me nt t h a t  it's time to go o n to a full 

p sycho metric a n d ot her evalu a tion for 

20% or so.   

And finally, below is a n illus t r a tio n of a 

fra mework for in tegra ting services if a nd 

whe n a n ELL /LEP st u den t  i s fo u n d to be 

eligible for Special Ed uca tio n while still 

needing a s sis t a nce with E nglis h 

acq uisition.  Across t he top a re levels of 

E nglis h acq uisition a n d down t he left side 

a re degrees of special need. 

So t here yo u go.  Those a re so me of the big 

iss ues,  b u t  we h ave s h a r ed o ur a n swer s,  

we h ave s h a red o ur e merging researc h 

abo ut  effective models an d sys te m s.   

 

See also a n a t t ac h me nt by Dr. Colllier: 

“What Every Ad minis tr a tor & Ed uca tor 

S ho uld Know: Sep ara ting Difference fro m 

Disability” 

Integrated Services 
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Early Production 
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Emergence 
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Advanced Fluency 
Advanced 
Fluency 

Needs total assistance 
      

Needs a great deal of 
assistance 

      

Needs a lot of  assistance 
      

Has moderate level of 
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Has specific need to be 
addressed 

      

Needs minimal assistance 
      

Diverse Learners with Special Needs  

Catherine Collier, Ph.D. 

Push in for targeted assistance 
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Pull out/Push in for targeted assistance 

Pull out for targeted assistance 

Student 
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T h e  t i t l e  of  m y  s e s s i o n  i s ,  "T h e  

E m p e r o r  H a s  N o  Clo t h e s ."   

C o n t e x t u a l i z i n g  l i t e r a c y  p o l i c i e s  a n d  

p r a c t i c e s  fo r  CLD  s t u d e n t s  h o l d s  t h e  

p o t e n t i a l  t o  s i g n i fi c a n t l y  e n h a n c e  

AYP a m o n g  t h e s e  s t u d e n t s .  I  u s e  t h e  

a c r o n y m  CLD  (culturally and 

linguistically diverse)  b e c a u s e  w e  d o n ' t  

w a n t  t o  j u s t  fo c u s  o n  t h o s e  c h i l d r e n  

t h a t  we  c a n  s e e  o r  t h a t  w e  c a n  t e s t ,  

t h a t  d o n ' t  s p e a k  E n g l i s h .  B e c a u s e  we  

m u s t  n o t  fo rg e t  s t u d e n t s  w h o  a r e  

e xi t e d ,  w h o  a r e  a t  t h e  BI C S  (B a s i c  

I n t e r p e r s o n a l  C o m m u n i c a t i o n s  

S k i l l s)  l ev e l ,  b u t  t h a t  r e a l ly  s t i l l  n e e d  

h e l p  [ e . g . ,  wi t h  l a n g u a g e  l e a r n i n g  t o  

d e v e lo p  CALP [Co g n i t i ve  Ac a d e m i c  

La n g u a g e  P r ofi c i e n c y]  s k i l l s  i n  

E n gl i s h  ( - -  t h a t  i s ,  c h i l d r e n  w h o  

c o m e  f r o m  a  h o m e  w h e r e  t h e y  a r e  t h e  

s i x t h  o r  t h e  f if t h  o r  t h e  fo u r t h  c h i l d  

w h o  a r r iv e  t o  s c h o o l  s p e a k i n g  

E n gl i s h  b e c a u s e  t h e i r  s i b l i n g s  s p e a k  

E n gl i s h  b u t  t h e i r  p r i m a r y  c a r e  g ive r s  

s p e a k  a  l a n g u a g e  o t h e r  t h a n  E n gl i s h .  

W h e n  y o u r  c u l t u r e  i s  d i ffe r e n t ,  s o  t o  

wi l l  b e  t h e  l a n g u a g e  o r  l a n g u a g e  

v a r i a t i o n  t h a t  yo u  s p e a k .   I t  u s u a l l y  

wi l l  n o t  b e  a l ig n e d  wi t h  t h e  l a n g u a g e  

of  t h e  s c h o o l  a n d  t h a t ' s  w h y,  t h e s e  

s t u d e n t s  a r e  c u l t u r a l l y  a n d  

l i n g u i s t i c a l ly  d iv e r s e .   W h y  "T h e  

E m p e r o r  H a s  N o  Clo t h e s ?"   A s  we  

wo r k  wi t h  a b o u t  8 0 0  t e a c h e r s  i n  

t h r e e  s t a t e s  e v e r y  s i n gle  s e m e s t e r  a t  

K a n s a s  S t a t e  U n iv e r s i t y,  m o s t  g r a d e -

l eve l  a n d  c o n t e n t - a r e a  t e a c h e r s ,  K -

1 6 ,  w h o  a r e  p r e p a r i n g  t o  wo r k  wi t h  

s e c o n d  l a n g u a g e  l e a r n e r s . . . t h e  

q u e s t i o n s  t h a t  c o m e  u p  a n d  t h e  

d i s c o v e r i e s  t h a t  t e a c h e r s  m a k e  a r e  

t h e  s a m e  n o  m a t t e r  w h a t  t h e  s t a t e .  

O n c e  yo u ' r e  i n fo r m e d  a b o u t  c e r t a i n  

t h i n g s ,  yo u  c a n  a c t u a l ly  t a k e  a n y  

p r o g r a m  t h a t ' s  r e s e a r c h - b a s e d ,  a n y  

s t r a t e g y  t h a t ' s  r e s e a r c h - b a s e d  a n d  

t a k e  i t  i n t o  a l ig n i n g  w i t h  w h a t  i t  i s  

t h a t  we  n e e d  t o  d o  fo r  c u l t u r a l ly  a n d  

l i n g u i s t i c a l ly  d iv e r s e  s t u d e n t s .   W h a t  

of t e n  h a p p e n s ,  t h o u g h ,  i s  t h a t  w e  

h a v e  p r o g r a m s  t h a t  a r e  a d o p t e d ,  n e w  

c u r r i c u l u m s  wi t h i n  o u r  s c h o o l s  a n d  

n o  o n e  a s k s  t h e  q u e s t io n—  A n d  w h a t  

a b o u t  o u r  c u l t u r a l ly  a n d  

l i n g u i s t i c a l ly  d iv e r s e  s t u d e n t s ?  

T h a t ' s  w h a t  o u r  c o n v e r s a t i o n  i s  g o i n g  

t o  b e  a b o u t  t o d a y.    

H o w d o  we  c o n n e c t  p o li c y,  p r o g r a m s ,  

a n d  c u l t u r a l l y  a n d  l i n g u i s t i c a l ly  

d iv e r s e  s t u d e n t  a c a d e m i c  

a c h i ev e m e n t ?   We l l ,  f i r s t  w e  h a v e  t o  

a s k  t h e  q u e s t i o n  - -  W h a t  i m p a c t  h a s  

No  C h i l d  Lef t  B e h i n d  h a d  o n  p o l i c y  

a n d  p r o g r a m s ?  - -  B e c a u s e  i t has had 

an impact .   A r e  d e c i s io n s  i n  p o l i c y  a n d  

p r o g r a m s  b a s e d  o n  w h a t  w e  k n o w  

a b o u t  a l l  s t u d e n t s  w h e n  w e  m a k e  

t h o s e  d e c i s i o n s ?  I n  w h a t  w a y s  c o u l d  

we  i n c r e a s e  t h e  e ffi c a c y  of  p r o g r a m s  

b y  c o n n e c t i n g  s c i e n t if i c a l ly  b a s e d  

r e s e a r c h  a n d  w h a t  w e  k n o w  wo r k s  

wi t h  c u l t u r a l ly  a n d  l in g u i s t i c a l ly  

d iv e r s e  s t u d e n t s ?   A s  yo u  l i s t e n  t o  

Chapter 3: The Emperor has no Clothes: Situating Literacy for Culturally and  

Linguistically Diverse Student Success 

Socorro Herrera, Ph.D. 
 

I think in listening to both of my colleagues, that we are all right on track with 

what it is that we're sharing.  I think from looking at the handouts from the sessions 

you've attended, we find that we are all speaking the same language and looking for 

the same outcomes with students. 
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m y  c o n v e r s a t i o n ,  I  wi l l  r e t u r n  t o  

t h e s e  q u e s t i o n s  a n d  t r y  t o  a n s w e r  

t h e m .    

F i r s t  w e  h a v e  t o  r e m e m b e r  t h a t  t h e  

i n t e n t  o f  No  C h i l d  Left  B e h i n d  w a s  

n o t  t h a t  e i t h e r  i n s t r u c t i o n  o r  

a s s e s s m e n t  i n v o lvi n g  d r i l l  a n d  

p r a c t i c e  wo u l d  l e a d  t o  l e a r n i n g .  S o  

w h e n  S e c r e t a r y  S p e l l in g s  [ a p p o i n t e d  

i n  2 0 0 5]  t e l l s  u s ,  a s  t h e  s a y i n g  g o e s ,  

w h a t  g e t s  m e a s u r e d  g e t s  d o n e . . . w h e n  

we  a s s e s s  ev e r y  s t u d e n t ,  we  m a k e  

ev e r y  c h i l d  c o u n t .   We  m a k e  s u r e  

ev e r y  c h i l d  c o u n t s .   No  C h i l d  Lef t  

B e h i n d  h a s  d o n e  t h a t  fo r  u s .   I t ' s  

m a d e  ev e r y  c h i l d  c o u n t .  

No w we ' r e  h o l d i n g  c o n v e r s a t i o n s  

a b o u t  s e c o n d  l a n g u a g e  l e a r n e r s  (CLD  

s t u d e n t s ) .  Ye s ,  five  y e a r s  a g o  I  u s e d  

vi s i t  s c h o o l s  — w h e t h e r  i t  w a s  i n  

Ne b r a s k a ,  C o lo r a d o ,  o r  N e w M e xi c o  - -  

a l l  a c r o s s  t h e  c o u n t r y  w h e r e  c h i l d r e n  

we r e  s t i l l  s i t t i n g  a t  t h e  b a c k  o f  t h e  

r o o m  c o lo r i n g ;  w h e r e  c h i l d r e n  w e r e  

o u t s i d e  i n  t h e  h a l l  wi t h  a  t u t o r ;  

w h e r e  t h e y  we r e n ' t  p a r t  of  ev e r y d a y  

(cl a s s r o o m)  i n s t r u c t i o n .  

W h a t  w e  d o  h a v e  t o  r e m e m b e r  ( a s  

Alb e r t  E i n s t e i n  h a s  r e m i n d e d  u s )  i s  

t h a t  n o t  ev e r y t h i n g  t h a t  c o u n t s  c a n  

b e  c o u n t e d  a n d  n o t  e ve r y t h i n g  t h a t  

c a n  b e  c o u n t e d  c o u n t s .   W h e n  w e  g e t  

c a u g h t  u p  i n  No  C h i ld  Lef t  B e h i n d  

a n d  b e gi n  t o  a s s u m e  t h a t  j u s t  

b e c a u s e  we ' r e  d r i l l i n g  a n d  t e s t i n g ,  

we ' r e  t e a c h i n g  a n d  s t u d e n t s  a r e  

l e a r n i n g .  We  c a n  g e t  l o s t  a n d  i n  a  f e w 

ye a r s  w e ' l l  f i n d  o u r s e l ve s  o u t  i n  t h e  

fo r e s t  wi t h  n o  p a t h  o u t .  S o ,  

r e m e m b e r i n g  t h a t  r e a l i t y  i s  v e r y  

i m p o r t a n t .  

We  c a n ' t  t a k e  a  blame it on the schools, 

t y p e  o f  a p p r o a c h  b e c a u s e  w e  h a v e  t o  

u n d e r s t a n d  p o v e r t y  a n d  t h e  e ffe c t  i t  

h a s  o n  t e a c h i n g  a n d  l e a r n i n g .   We  

h a v e  t o  u n d e r s t a n d  t h a t  there's been a 

lack of attention to culturally and 

linguistically diverse populations for 

decades ,  ev e n  t h o u g h  we  h a v e  

e ffe c t iv e ly  d e b a t e d  t h i s  s a m e  i s s u e  

fo r  t h e  l a s t  1 5 0  o r  m o r e  y e a r s .  

 

B u t  t h e s e  i s s u e s ,  i n  p a r t i c u l a r ,  h a v e  

n o t  b e e n  a t  t h e  fo r ef r o n t  of  t h e  

d e b a t e  a n d  w e  h a v e  a  s h o r t a g e  o f  

g e n u i n e l y  prepared  t e a c h e r s  –  t h a t  i s ,  

t e a c h e r s  w h o  u n d e r s t a n d  c u l t u r a l l y  

a n d  l i n g u i s t i c a l ly  d ive r s e  s t u d e n t s ,  

a n d  w h a t  s k i l l s  a n d  t o o l s  i t  t a k e s  t o  

r e a l ly  a d d r e s s  c h a n g i n g  n e e d s  s o  

t h a t  we  a c t u a l l y  d i ffe r e n t i a t e  p r a c t i c e  

fo r  t h e s e  s t u d e n t s .    

W h a t  d o  we  d o  d i ffe r e n t l y  b e c a u s e  o f  

No  C h i l d  Lef t  B e h i n d ?   Wel l ,  we  k n o w  

t h a t  we  u s e  r e s e a r c h  t o  s e t  p o l i cy  

a n d  t h a t ' s  a  g o o d  t h i n g  i n  a  l o t  of  

w a y s .  W h e n  y o u  s e l e c t  p r o g r a m s  o n l y  

if  t h e y ' r e  s c i e n t ifi c a l ly  b a s e d  —  

t h e r e ' s  s o m e  g o o d  t h i n g s  a b o u t  t h a t .  

P r o g r a m s  t h a t  a r e  c o n s i d e r e d  

v a l u a b l e  a n d  r e l i a b l e  a r e  o f t e n  

s e l e c t e d  i n  r e s p o n s e  t o  p r o g r a m  

r e p u t a t i o n .    Al t h o u g h  t h e r e  a r e  

s o m e  g o o d  t h i n g s  a b o u t  –  t h e r e  a r e  

a l s o  v a l u a b l e  p r o g r a m s  a n d  p o l i c i e s  

t h a t  h a v e  b e e n  e x c l u d e d .    

Assessment driven instruction . . . I s  t h a t  

b a d ?   A b s o l u t e ly  n o t .   If  we  d o  

a u t h e n t i c  a s s e s s m e n t  a n d  w e  d o  

s o m e  t e s t i n g ,  we  k n o w w h e r e  i t  i s  

t h a t  we  n e e d  t o  go  wi t h  t h e  s t u d e n t s  

t h a t  s i t  b e fo r e  u s .   A n d  f r o m  o n e  

s c h o o l  t o  t h e  n e x t  t h a t  a s s e s s m e n t  

wi l l  l o o k  d i ffe r e n t .   S o  i t  h e l p s  t o  

g u i d e  u s  i n  w h a t  i t  i s  t h a t  we  n e e d  t o  

t e a c h .  H o wev e r ,  t e a c h i n g  a n d  

a s s e s s i n g  fo r  uniformity  — n o w t h a t  

b e c o m e s  p r o b l e m a t i c .  

T h e r e  a r e  s o  m a n y  p r o g r a m s  o u t  

t h e r e  t h a t  w e  a d o p t  b e c a u s e  w e  t h i n k  

t h a t  t h e y  m e e t  t h e  n e e d s  o f  a l l  

l e a r n e r s ,  o r  we  a d o p t  t h e m  a n d  w e  g o  

a b o u t  t e a c h i n g ,  u s i n g  t h e s e  

p r o g r a m s  wi t h o u t  c r i t i c a l ly  

ev a l u a t i n g  t h e i r  m e r i t s  fo r  all students .   

The Emperor has no Clothes: Situating Literacy for Culturally and Linguistically Diverse Student Success 

Socorro Herrera, Ph.D. 
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I 've  o n l y  l i s t e d  a  f e w  in  t h e  s l i d e  

b e lo w b e c a u s e  t h e r e  a r e  m a n y.   B u t  

t h e s e  a r e  t h e  o n e s  t h a t  c o m e  u p  o v e r  

a n d  o v e r  a n d  o v e r  i n  t h e  s c h o o l s  

w h e r e  I  t e a c h .  

Le t ' s  r e m e m b e r  w h e n  p r o g r a m s  d o  

n o t  a d d r e s s  t h e  u n i q u e  c u l t u r e  a n d  

l a n g u a g e  o f  t h e  c u l t u r a l ly  a n d  

l i n g u i s t i c a l ly  d iv e r s e  s t u d e n t s  t h a t  

s i t  b efo r e  u s ,  o u r  g a i n s  will be limited .   

We  wi l l  s e e  g a i n s  b u t  n o t  t h e  t y p e s  o f  

g a i n s  t h a t  w e  wo u l d  s e e  if  we  

a c t u a l l y  h a d  t h e  s k i l l s  a n d  t h e  t o o l s  

t o  t a k e  t h o s e  p r o g r a m s  a n d  t o  a d a p t  

t h e m  - -  t h a t  i s ,  t o  s t a y  wi t h  f i d e l i t y  

t o  t h e  c o r e ,  w h i c h  w e  l i k e  t o  s a y,  b u t  

a t  t h e  s a m e  t i m e  m e e t  t h e  n e e d s  o f  

f a m i l i e s  a n d  s t u d e n t s  t h a t  w e  t e a c h  

o n  a  d a i ly  b a s i s .  

T h e r e ' s  n o  e q u i t y  t h r o u g h  u n i fo r m i t y.   

M a n d a t e d  i n s t r u c t i o n  wi t h  m a t e r i a l s  

a n d  t i m e  a v a i l a b l e—i t  d o e s n ' t  wo r k .   

Yo u ' r e  a l l  d i ffe r e n t  i n  h e r e ;  yo u ' r e  

go i n g  t o  t a k e  w h a t  we  s a i d  t o d a y,  

a n d  yo u ' r e  g o i n g  t o  p r o c e s s  i t  

d i ffe r e n t l y.  

S c r i p t i n g ,  p a c i n g ,  a n d  m o n i t o r i n g ,  

ye s ,  b r a n d  n e w  t e a c h e r s  m i g h t  n e e d  

t h a t .  B u t  i t  t a k e s  a w a y  f r o m  g o o d  

t e a c h e r s  t h e  a u t h o r i t y,  t h e  

p r e r o g a t iv e ,  t o  r e a l ly  a d a p t  

i n s t r u c t i o n  a n d  a s s e s s m e n t  fo r  t h e  

d i ffe r e n c e s  i n  o u r  p o p u l a t i o n s  t h a t  

i s ,  t o  d o  what's best for the population 

that we serve .   E q u i t y  i s  a c h i ev e d  w h e n  

Are there any programs that meet the needs  

of ALL learners?     IMPOSSIBLE! 

Reading First  Success for All 

Connect Math    Trail Blazers 

Literacy Work Stations 

Reading Edge    Read 180…..   

 

When programs do not address the unique 

culture and language needs of CLD students… 

gains are limited. 

we  u n d e r s t a n d  t h e  u n iq u e  n e e d s  o f  

a l l  s t u d e n t s ,  ev e r y  c h il d  t h a t  s i t s  

b efo r e  u s .   What is best for the group may 

not be best for every individual within that 

group.   We  h a v e  t o  r e m e m b e r  t h a t  

t h o s e  o f  u s  w h o  a r e  e d u c a t o r s  wi l l  

c o n t i n u e  t o  wo r k  wi t h  p o p u l a t i o n s  

t h a t  a r e  v e r y  d iv e r s e .   Ye s ,  i t ' s  

s c i e n t i fi c a l ly  b a s e d ,  b u t  w h a t  d o  we  

h a v e  t o  a s k  o u r s e lv e s ?   Is it valid for 

the target population? 

I  wo r k  i n  s c h o o l s  t h a t  of t e n  h a v e  a  

p o p u l a t i o n  o f  s t u d e n t s  t h a t  i s  6 0  o r  

m o r e  p e r c e n t  c o m p o s e d  of  CLD  

s t u d e n t s  a n d  t h e n  4 0 %  of  t h a t  

p o p u l a t i o n  i s  s e c o n d  l a n g u a g e  

l e a r n e r s .   T h e y  a r e  s p e n d i n g  

t h o u s a n d s  o f  d o l l a r s  o n  a  p r o g r a m  

a n d  h a v i n g  a l l  t y p e s  o f i n - s e r v i c e s ,  

a n d  I ' l l  s a y  t o  t h e  s u p e r i n t e n d e n t  o r  

t h e  a s s i s t a n t  s u p e r i n t e n d e n t  fo r  

i n s t r u c t i o n ,  " Di d  yo u  a s k  h o w t h i s  

h a s  b e e n  v a l i d a t e d  o r  w h a t  s c h o o l s  

t h e y  c a n  d i r e c t  m e  t o  w h e r e  t h e y  

h a v e  a  s i m i l a r l y  d iv e r s e  c l a s s r o o m  

p o p u l a t i o n ?”   “W h e r e  h a s  t h i s  

p r o g r a m  wo r k e d ,  a n d  i n  w h a t  w a y s  

h a s  i t  b e e n ,  o r  not b e e n ,  a d a p t e d  

(e . g . ,  fo r  s e c o n d  l a n g u a g e  l e a r n e r s) ?"   

T h e y  wi l l  of t e n  r e p l y  - -  "Well ,  n o ,  

we ' r e  g o i n g  t o  lo o k  a t  t h a t  a f t e r  we  

b e gi n  i m p l e m e n t i n g  i t ."   Wel l  t h a t  

d o e s n ' t  m a k e  s e n s e .   Ov e r  h a l f  of  

yo u r  p o p u l a t i o n  d o e s n ' t  f i t  t h i s  

p a r t i c u l a r  p r o g r a m .  

S h o u l d n ' t  we  s t a r t  wi t h  o u r  a c t u a l  

s c h o o l  p o p u l a t i o n ?  I  wo u l d  a r g u e  

t h a t  ev e n  if  yo u  h a v e  o n e  s t u d e n t  

t h a t  c a n n o t  b e n e f i t  f r o m  t h e  p r o g r a m  

– t h e n  t h a t  r e m a i n s  a  q u e s t i o n  t h a t  

yo u  n e e d  t o  a s k  –  t h a t’s  t h e  b e s t  

p o s s i b l e  i n t e r p r e t a t i o n  o f  t h e  p h r a s e  

–  no child left behind!  So  w h a t  s h o u l d  

we  a s k ?   W h a t  i s  o u r  p o p u l a t i o n  a n d  

h o w  i s  t h e  p r o g r a m  t h a t  w e  a r e  

c o n s i d e r i n g  g o i n g  t o  im p a c t  t h e  

s t u d e n t s  o f  t h a t  p o p u l a t i o n ?   Does the 

program fit our population? 
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W h a t  q u e s t i o n s  s h o u l d  b e  a s k e d  

a b o u t  p r o g r a m s  u n d e r  c o n s i d e r a t i o n  

fo r  a d o p t i o n  b e yo n d  t h e  q u e s t i o n  o f  a  

d iv e r s e  p o p u l a t i o n ?   W h a t  

p r of e s s i o n a l  d e v e lo p m e n t  wi l l  b e  

n e c e s s a r y  fo r  p r a c t i t i o n e r s  t o  

u n d e r s t a n d  t h e  s c h o o l  a n d  c l a s s r o o m  

a d a p t a t i o n s  t h a t  wi l l  b e  n e c e s s a r y  t o  

e n s u r e  m a x i m u m  b e n efi t  f r o m  t h e  

p r o g r a m ?  I  t h i n k  b efo r e  yo u  s t a r t  

i m p l e m e n t i n g ,  fo r  e x a m p l e ,  Reading 

First ,  o r  Success for All ,  o r  Connect Math ,  

o r  Trailblazers ,  yo u  h a ve  t o  a s k  t h e s e  

s o r t s  o f  c r i t i c a l  q u e s t i o n s .  

We  h a v e  t o  p r o vi d e  o u r  t e a c h e r s  wi t h  

t h e  a p p r o p r i a t e  t o o l s  t h a t  t h e y  wi l l  

n e e d  t o  d e l ive r  t h e  a d o p t e d  p r o g r a m  

fo r  our population. Then, and only then, 

may all the scientifically based research and 

programming gain the opportunity to reach 

fruition, in our school system 

We ,  a s  e d u c a t o r s ,  a n d  t h e  s c h o o l s  

t h a t  we  wo r k  i n  m u s t  u n d e r s t a n d  t h e  

b i o g r a p h y  of  t h e  p o p u l a t i o n  a n d  b e n d  

a n d  s h a p e  t h e  a d o p t e d  c u r r i c u l u m .  

F o r  t h o s e  of  yo u  t h a t  we r e  i n  t h e  

s e s s i o n  e a r l i e r  a n d  h a v e  n o t  e x p l o r e d  

C o l l i e r ' s  wo r k  o n  t h e  p r i s m  m o d e l  –  i t  

i s  c r i t i c a l  t h a t  w e  b e g i n  t o  

u n d e r s t a n d  t h e  s o c io c u l t u r a l ,  

l i n g u i s t i c ,  a c a d e m i c ,  a n d  c o g n i t iv e  

d i m e n s i o n s  o f  b a c k g r o u n d  a n d  

e x p e r i e n c e  t h a t  o u r  C LD s t u d e n t s  

b r i n g  t o  t h e  l e a r n i n g  c o m m u n i t y.   

We ' r e  g o i n g  t o  t a l k  a b o u t  t h o s e  h e r e  

i n  a  f e w  m i n u t e s .  

P r ofe s s i o n a l  d e v e lo p m e n t  fo r  s t a ff  fo r  

a p p r o p r i a t e  a c c o m m o d a t i o n s  fo r  

c u l t u r a l l y  a n d  l i n g u i s t i c a l ly  d iv e r s e  

s t u d e n t s — s o  w h a t  d o e s  t h e  p r i s m  

m o d e l  t e l l  u s ?   H e r e  i t  i s ,  a n d  i t  j u s t  

m i r r o r s  w h a t  m y  c o l l e a g u e s  h a v e  

s h a r e d  wi t h  yo u .   We  h a v e  t o  

u n d e r s t a n d  f i r s t  a n d  fo r e m o s t  a t  t h e  

ve r y  h e a r t  o f  w h o  i t  i s  t h a t  w e  a r e ,  i n  

b e i n g  h u m a n — t h e  l i fe ,  t h e  l a u g h t e r ,  

a n d  t h e  lo v e  t h a t  i s  w i t h i n  u s ,  a n d  

h o w  i t  i s  t h a t  w e  c a n  e n g a g e  

s t u d e n t s  b y  c o n n e c t i n g  t o  t h a t .  

We  d o n ' t  u n d e r s t a n d  l a n g u a g e  j u s t  

f r o m  t h e  fo r m a l  d i m e n s i o n ,  b u t  

r a t h e r  f r o m  t h e  d i ffe r e n t  d i a l e c t s ,  a s  

D r.  C ol l i e r  j u s t  s h a r e d ;  h o w i t  

c o n n e c t s  c o g n i t iv e ly;  h o w  i t  g o e s  

b a c k  s o c io c u l t u r a l l y.   We  g e t  a l l  s o r t s  

of  i n - s e r v i c e  a b o u t  q u e s t i o n i n g  -  h o w 

t o  p o s e  a n d  h o w t o  g e t  r e s p o n s e s  

f ro m  s t u d e n t s .   H o w s t u d e n t s  

q u e s t i o n  a n d  r e s p o n d  t o  q u e s t i o n s  i s  

ve r y  c o n n e c t e d  t o  t h e i r  c u l t u r a l  

s o c i a l iz a t io n  a n d  t h a t  wi l l  d i ffe r  f r o m  

s t u d e n t  t o  s t u d e n t .    

I  c a n ' t  t e l l  yo u  h o w a  G u a t e m a l a n  

c h i l d  i s  s o c i a l iz e d  v e r s u s  a  M e xi c a n  

ve r s u s  a  P u e r t o  Ri c a n  –  t e a c h e r s  

m u s t  d i s c o v e r  t h a t  f r o m  t h e i r  

c l a s s r o o m  e x p e r i e n c e s .   P o l i c y  

m a k e r s  h a v e  t o  l i s t e n  t o  t h o s e  

t e a c h e r s  w h o  h a v e  a d a p t e d  t o  t h o s e  

e x p e r i e n c e s .   B e yo n d  t h e s e  d y n a m i c s  

a r e ,  of  c o u r s e ,  s o  m a n y  wi t h i n - g r o u p  

d i ffe r e n c e s .    

S o  t h a t ' s  w h y  o n e - s i z e -fi t s - a l l ,  ev e n  

a s  f a r  a s  t e a c h e r  d e v e lo p m e n t ,  i s  n o t  

w h a t  i s  n e e d e d .  Ac a d e m i c a l l y,  t h e  

t y p e  o f  p r o g r a m m i n g  t h e  s t u d e n t  h a s  

h a d  p r i o r  t o  b e i n g  e x i t e d  h a s  

The Prism Model 

Source: Thomas & Collier 
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i n c r e d i b l e  i m p l i c a t i o n s  fo r  t h e  

e n g a g e m e n t  a n d  h o p e  t h a t  t h e  

s t u d e n t  h a s  i n  t h e  g r a d e - l ev e l  

c l a s s r o o m .   T h e  t y p e  of  p r e p a r a t i o n  

t h e  t e a c h e r s  h a v e  h a d  w h e n  t h o s e  

s t u d e n t s  h a v e  e x i t e d . . . I  c a l l  t h e m  t h e  

r e c e ivi n g  t e a c h e r s .   We ' r e  h o p i n g  t h a t  

t h e  r e c e ivi n g  t e a c h e r s '  a r m s  a r e  o p e n  

wi d e  a n d  t h e y  u n d e r s t a n d  h o w 

l a n g u a g e  fi t s  i n t o  l e a r n i n g  a n d  h o w  i t  

i s  t h a t  t h e y  m a y  d i ffe r e n t i a t e  t h e i r  

p r a c t i c e s  fo r  c u l t u r e  a n d  fo r  

l a n g u a g e  d i ffe r e n c e s .    

O n  e a c h  o c c a s i o n  w h e r e  we  

e x p e r i e n c e  a  s i g n ifi c a n t  c h a n g e  i n  

o u r  s t u d e n t  p o p u l a t i o n ,  w e  n e e d  t o  

check our habits of mind and instruction  - -  

"W h a t  t w e a k i n g  d o  I  n e e d  t o  d o ?"  

T h e n  r e m e m b e r  t h a t  we  e a c h  t h i n k ,  

k n o w,  a n d  a p p l y  t h i n g s  d i ffe r e n t l y.   

All  of  t h e s e  c o m e  f r o m  t h e  a c t u a l  

wo r k  t h a t  w e 'v e  b e e n  d o i n g  i n  

s c h o o l s  fo r  t h e  l a s t  d e c a d e .   I  t h i n k  

i t ' s  n o t  a n y t h i n g  n e w.   If  we  lo o k  a t  

o u r  o w n  l e a r n i n g  p a t t e r n s  a s  h u m a n  

b e i n g s  w e  k n o w  t h a t  a l l  of  t h e s e  

t h i n g s  c o m e  t o  b e a r  i n  t h e  w a y  t h a t  

s t u d e n t s  e n g a g e  a n d  l e a r n  i n  a n y  

c l a s s r o o m .  

We  h a v e  a n  e t h i c a l  r e s p o n s i b i l i t y  t o  

m a k e  d e c i s i o n s  o n  p r o g r a m s  t h a t  a r e  

s c i e n t i fi c a l ly  b a s e d —I ' m  n o t  

d i s r e g a r d i n g  t h a t .  B u t  a s  e d u c a t o r s ,  

we  a l s o  h a v e  t h e  r e s p o n s i b i l i t y  t o  

l e a r n  a b o u t  t h e  p o p u l a t i o n  t h a t  w e  

s e r v e  i n  o r d e r  t o  p r o v i d e  e q u i t a b l e  

e d u c a t i o n  fo r  a l l  s t u d e n t s .   A s  s o o n  

a s  w e  p o s s e s s  c o n t e x t u a l  i n fo r m a t i o n  

a b o u t  a  p a r t i c u l a r  i n d ivi d u a l  o r  

g r o u p  i n  o u r  c l a s s e s ,  we  a r e  e t h i c a l ly  

o b l ig a t e d  t o  u s e  i t  t o  m o d e r a t e  

i n s t r u c t i o n a l  d e c i s i o n s .  

Research and development for professional 

educators should promote teacher 

knowledge about the biographies of 

students.   W h a t  a r e  t h e  t o o l s  a n d  t h e  

s k i l l s  t h a t  I  n e e d ?   B e a r  i n  m i n d  t h a t  

w h a t  yo u  wi l l  n e e d  a s  a  t e a c h e r  i s  

n o t  a  p i e c e  of  p a p e r  w i t h  

s t a n d a r d iz e d  a s s e s s m e n t  r e s u l t s .   

Te a c h e r s  n e e d  t h e  full  range of 

assessment results, including biographical 

information of the students served.  That 

sort of information is best gained – first 

hand. We s h o u l d  h a v e  k n o wl e d g e  of  

t h e  s t u d e n t ' s  c u l t u r e  a n d  l a n g u a g e  i n  

o r d e r  t o  i d e n t i fy  s p e c i a l  

c h a r a c t e r i s t i c s  t h a t  w ill  d r iv e  a n d  

s h a p e  i n s t r u c t i o n .  

We  m u s t  b e  p r e p a r e d  t o  h a v e  i n q u i r y  

s k i l l s .  S u c h  s k i l l s  i n fo r m  u s  a b o u t  

w h a t  q u e s t i o n s  t o  a s k ,  s u c h  s k i l l s  

e n c o u r a g e  i n fo r m e d  a d a p t a t i o n s ,  

r a t h e r  t h a n  i n e ffe c t ive  t r i a l  a n d  e r r o r  

i n  t h e  c l a s s r o o m .   S u c h  s k i l l s  fo r m  

t h e  b a s i s  fo r  t h e  t e a c h e r ’s  c a p a c i t y  t o  

m e e t  t h e  c h i l d  a t  h i s  o r  h e r  l ev e l  of  

l a n g u a g e ,  s o c i a l iz a t i o n ,  a c a d e m i c  

e x p e r i e n c e s  –  a n d  m o r e .    

C l a s s r o o m  t e a c h e r s  n e e d  t h e  

p r e r o g a t iv e  t o  m a k e  t h e  d e c i s i o n s  

t h a t  l e a d  t o  d o c u m e n t a b l e  a c a d e m i c  

s u c c e s s  fo r  t h e i r  p o p u l a t i o n s .   S o m e  

t e a c h e r s  wi l l  s a y  - -  "O h ,  b u t  I  c a n ' t  

c h a n g e ,  I  h a v e  t o  s t a y  wi t h  f i d e l i t y  t o  

t h e  c o r e ."  A n d  I  s a y,  " If  yo u  c a n  

p r o v e  b y  d o c u m e n t i n g  i n  w r i t i n g  o r  

b y  e n d  of  c h a p t e r  t e s t s  t h a t  t h i s  

c h i l d  i s  g r o wi n g ,  n o  o n e  i s  g o i n g  t o  

d i s p u t e  t h e  a c c o m m o d a t i o n s  t h a t  yo u  

h a v e  m a d e .   I t ' s  w h e n  t h e  c h i l d  i s  n o t  

p r o g r e s s i n g  a c a d e m i c a l l y  o r  i n  o r a l  

l a n g u a g e  d e v e lo p m e n t  t h a t  p e o p l e  

a r e  g o i n g  t o  a s k  t h e  q u e s t i o n s ."   B u t  

d ef i n i t e l y,  a s  a  p r ofe s s i o n a l  yo u  h a v e  

t h e  r ig h t  t o  m a k e  t h o s e  

a c c o m m o d a t i o n s  t h a t  a r e  

a p p r o p r i a t e ,  o n c e  yo u  u n d e r s t a n d  

t h e  n e e d s  o f  t h e  c h i l d .  

I t ' s  o u r  o b l ig a t i o n ;  fi n a l l y,  t o  u s e  t h e  

b e s t  evi d e n c e  we  c a n  fo r  m a k i n g  

p o l i c y  a n d  p r o g r a m  d e c i s i o n s  o f  

c o n s e q u e n c e  t o  c u l t u r a l ly  a n d  

l i n g u i s t i c a l ly  d iv e r s e  s t u d e n t s .   We  

m u s t  m o v e  fo r w a r d  a s  e t h i c a l  

e d u c a t o r s  a n d  c o n t i n u e  t o  b u i l d  t h e  
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k n o wl e d g e  b a s e ,  a n d  a s k  o u r  

a d m i n i s t r a t o r s  a n d  o u r  p r ofe s s i o n a l  

d e v e lo p e r s  w h a t  i t  i s  t h a t  we  n e e d  t o  

k n o w t o  b e  inquiry based  i n  o u r  

p r a c t i c e .   T h e n  y o u  k n o w  w h a t ?  Yo u  

c a n  g o  b u y  a  $ 5 0  s t r a t e gi e s  b o o k  a n d  

yo u  c a n  t a k e  a n y  s t r a t e g y  a n d  r u n  i t  

t h r o u g h  i t s  c y c l e  of  q u e s t i o n s  a n d  

m a k e  t h e  a d a p t a t i o n s ;  b e c a u s e  ev e n  

s t r a t e g i e s  i n t e n d e d  fo r  a l l  s t u d e n t s  

c a n  wo r k  when you consider the stages of 

second language acquisition and the 

countries of origin of your students and 

multiple other aspects of their biographies.    

I  c a n  g o  t h r o u g h  a  w h ole  l i s t  o f  

wo n d e r f u l ,  wo n d e r f u l  t o o l s  o u t  t h e r e ,  

b u t  t h o s e  t o o l s  wi l l  n o t  wo r k  a n d  t h e  

p r o g r a m s  wi l l  n o t  s u c c e e d ,  u n l e s s  

yo u  u n d e r s t a n d  h o w i t  i s  t o  

a c c o m m o d a t e ,  t o  t r u l y  a c c o m m o d a t e ,  

fo r  t h e  s o c io c u l t u r a l ,  l i n g u i s t i c ,  

a c a d e m i c ,  a n d  c o g n i t i ve  a s p e c t s  o f  

yo u r  s t u d e n t s ’ b i o g r a p h i e s .   

No w,  I ' m  g o i n g  t o  l e a v e  yo u  wi t h  a  

t h r e e  a n d  a  h a l f  m i n u t e  c l i p  o f  

s t u d e n t  vo i c e s .   We  h a v e  a  g r o u p  of  

CLD  s t u d e n t s  a t  K a n s a s  S t a t e  

U n iv e r s i t y  t h a t  w e  a r e  p r e p a r i n g  fo r  

c a r e e r s  i n  Te a c h i n g .   To  d a t e ,  we  

h a v e  a l r e a d y  p r e p a r e d  9 2  o f  t h e s e  

s t u d e n t s  w h o  n o w p r a c t i c e  i n  s c h o o l  

d i s t r i c t s  a c r o s s  K a n s a s .   We  we n t  

i n t o  h i g h  s c h o o l s  a n d  a s k e d  h i g h  

s c h o o l  p r i n c i p a l s  a n d  c o u n s e l o r s  t o  

give  u s  t h e  k i d s  w h o  h a d  n o t  t a k e n  

t h e  S AT o r  AC T;  w h o  h a d  n o t  m a d e  

ov e r  a  2 . 5  G PA;  w h o  we r e  r e c e n t  

i m m i g r a n t s  t o  t h e  U . S .  o r  h a d  a r r iv e d  

i n  t h e  U . S .  d u r i n g  t h e i r  e l e m e n t a r y  

s c h o o l  y e a r s .   T h e s e  k i d s  h a v e  t h e  

p a s s i o n  i t  t a k e s  t o  b e c o m e  t r u l y  

e ffe c t iv e  t e a c h e r s  o f  C LD a n d  o t h e r  

s t u d e n t s .  

T h e  fi r s t  t i m e  t h a t  w e  r e c r u i t e d  i n  

s c h o o l  d i s t r i c t s ,  w e  w e r e  i m m e d i a t e l y  

d i r e c t e d  t o  t h e  k i d s  w h o  w e r e  a l r e a d y  

c o l l eg e - b o u n d ,  w h o  h a d  t a k e n  t h e  

S AT  o r  AC T,  o r  we r e  a b o u t  t o .   We  

s a i d  n o  - -  we  w a n t  k i d s  w h o  w a n t  t o  

go  t o  c o l l eg e  w h o  h a v e n ' t  b e e n  t a l k e d  

t o ,  w h o  a r e  n o t  t y p i c a l ly  c o n s i d e r e d  

c o l l eg e  m a t e r i a l ,  w h o  h a v e  n o t  

n e c e s s a r i ly  t a k e n  t h e  ACT o r  t h e  

S AT.  Wel l  t h e s e  yo u n g  p e o p l e  f r o m  

u n d e r - r e p r e s e n t e d  g r o u p s  w e r e  n o t  

o n l y  s u c c e s s f u l ly  r e c r u i t e d  t o  K -

S t a t e ;  t h e y  we r e  g r a d u a t e d  a t  a  l ev e l  

of  9 0 % .    

O n e  of  t h e  yo u n g  p e o p l e  t h a t  y o u  s e e  

o n  t h e  vi d e o  h a d  a  9  ACT a n d  a  1 . 7  

G PA,  a n d  c a m e  t o  t h e  U . S .  a s  a  

s o p h o m o r e  i n  h i g h  s c h o o l .   H e  

s k i p p e d  a  s e m e s t e r  a n d  h e  we n t  b a c k  

a s  a  j u n i o r.   H e  i s  n o w i n  a  s c h o o l  

d i s t r i c t  a s  a  f a b u l o u s  E S L a n d  

S p a n i s h  t e a c h e r ,  d o i n g  a  t r e m e n d o u s  

jo b  — c o m m u n i t y  i n v o lv e m e n t ,  

b r i n g i n g  k i d s  t o  K - S t a t e  t o  b e c o m e  

i n vo lv e d .   

W h e n  t h e s e  s t u d e n t s  b e g a n  o u r  

p r o g r a m  a t  t h e  u n i v e r s i t y,  we  a s k e d  

t h e m  t o  w r i t e  i d e n t i t y  p a p e r s —

i d e n t i t y  p a p e r s  f r o m  t h e i r  s o u l  a n d  

a l s o  f r o m  t h e i r  b a c k g r o u n d  a n d  

a c a d e m i c  e x p e r i e n c e s  a s  i m m i g r a n t  

yo u t h .   We  w a n t e d  t h e m  t o  s h a r e  

wi t h  u s  w h a t  i t  i s  t h a t  t h e y  wo u l d  

w a n t  t o  t e l l  t e a c h e r s  w h o  w e r e  

r e s i s t a n t  t o  t e a c h i n g  t h e m ,  r e s i s t a n t  

t o  a c c e p t i n g  t h e m .  

Vi r t u a l l y  ev e r y  o n e  of  t h e s e  s t u d e n t s  

a t t r i b u t e d  h i s  o r  h e r  s u c c e s s  t o  a  

t e a c h e r  t h a t  t h e  i n d iv i d u a l  h a d  i n  

m i d d l e  s c h o o l ,  h i g h  s c h o o l ,  o r  

e l e m e n t a r y  s c h o o l .   As  a  m a t t e r  o f  

f a c t ,  w h e n  w e  c o n d u c t e d  t h e i r  

g r a d u a t i o n  c e l e b r a t i o n  a n d  w e  a s k e d  

t h e m  t o  b r i n g  s o m e o n e  wi t h  t h e m  

t h a t  r e a l ly  m a d e  a  d i ffe r e n c e  

e d u c a t i o n a l l y,  m a n y  b r o u g h t  a  

fo r m e r  t e a c h e r  - -  a l t h o u g h  m o t h e r  

of t e n  r a n  a  c lo s e  s e c o n d .   

S o ,  a s  y o u  l i s t e n  t o  t h e i r  v o ic e s ,  

l i s t e n  fo r  t h e i r  d r iv e .   S o m e  s a y  t h e y  

h e a r  a n g e r .  I t ' s  r e a l ly  a  p a s s i o n ;  i t ' s  

Chapter 3: The Emperor has no Clothes:  

Situating Literacy for Culturally and Linguistically Diverse Student Success 

Socorro Herrera, Ph.D. 
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r e a l ly  a  m e s s a g e  –  “listen to me.”  Le t  

m e  d e s c r i b e  m y  e x p e r i e n c e s  a s  a n  

invisible student.  So  l i s t e n  t o  t h e s e  

voi c e s ,  a n d  a s  a  c lo s u r e  t o  t h i s  

s e s s i o n ,  s e a r c h  fo r  t h e  m e s s a g e s  t h a t  

t h e s e  s t u d e n t s  a r e  t r yi n g  s o  h a r d  t o  

c o n v e y.   T h e i r  m e s s a g e s  a r i s e  f r o m  

t h e  h e a r t ,  b u t  a r e  g r o u n d e d  i n  t h e  

p r i s m  of  t h e i r  b io g r a p h i e s!    

Chapter 3: The Emperor has no Clothes:  

Situating Literacy for Culturally and Linguistically Diverse Student Success 

Socorro Herrera, Ph.D. 
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The School District of Ph iladelp hia is t he 

eight h la rges t dist rict in t he n a tion, a n d is 

a mo ng t he mo st socio-econo mically, 

fina ncially a nd acade mically t ro ubled. 

Over 70% of o ur s t u de n t s a re q u alified for 

free a n d red uced lu nc hes. St u de n t s co me 

largely fro m his torically u n der-served 

r acial a nd et h nic minorities: 64.4% are 

Africa n-America n, 15.8% are Latinos, 

13.3% are Ca uc a sia n, 5.6% are Asia n, 

0.2% Native America n; an d 0 .7% are of 

other heritages. 

Of the approxima tely 170,000 s t u de n t s in 

o ur  dist rict, 14,000 are design a ted a s 

E nglis h la ng u age lear ners (ELLs). The 

large pop ula tion of ELLs enrolled in Sc hool 

District of Philadelp hia schools co me fro m 

Ca mbodia, Vietn a m, C hin a ,  India, P uer to 

Rico, Do minica n Rep u blic, Mexico, Africa n 

co u nt ries (So ut h Africa, Eritrea a nd 

Liberia)and Eas ter n E ur opea n co u n t ries. 

Five-t ho u s a n d of o ur  s t u de n t s a re 

im migra n t  s t u de n t s.  Over 75 different  

p ri mary la ng u ages a n d d ialects  a re spoke n 

in t he ho mes of t he s t u d ent s.  Key School 

District doc u me nt s se n t  to p are n t s a n d 

families a re t r a n sla ted in to t he te n mo st 

p revalent la ng u ages of the no n-E nglis h 

speaking pop ula tion s: 

Sp a nis h, Chinese, Vietn a mese, R u s sia n, 

Kh mer, Lao, Korea n, Malayala m, Arabic, 

a n d  Alba nia n. The larges t gro up s with t he 

mo s t  s t u de n t s a re Sp a nis h,  Chinese a n d 

Kh mer, respectively. 

These s t u de n t s a re disper sed across all 

grade levels, K-12 a n d a t te nd 145 sc hools. 

While all 145 sc hools h a ve a p rogra m of 

E nglis h for Speaker s of Ot her La ng u ages 

(ESOL), sc hools also imp leme nt 

ins t r uc tio nal models tailored to site-

specific need s, reso urces  a n d pop ula tio n. 

For exa mple, twenty-eigh t  sc hools offer 

D u al La ng u age ins t r uc tion - Two-Way 

Immersio n, Tra n si tional Biling u al 

Progra m s a n d Heritage La ng u age 

Progra m s. Twelve Tra n sition al Biling u al 

Progra m s feat u re Sp a nish  (10) or Chinese 

(2). Fifteen sc hools offer Heritage 

Lang u age Progra m s fea tu ring Chinese (5) 

Ru s sia n (4) Kh mer (2) Viet n a mese (1) a nd 

Sp a nis h (3). One sc hool offers a  Two-Way 

Immersio n Progra m (Sp anis h – Englis h). 

C ur re n tly we h ave over 300 teac her s in 

t he ESOL a nd Biling u al Progra m s. 

Today I wo uld like to s h a re with yo u wh a t  

we mea n by sys te mic ap proac h to refor m 

a n d  wh a t kind of align m ent we've do ne in 

o ur  Dist rict for t he la s t fo ur  year s. 

Systemic Approach to Reform 

Alignment 

Over t he p a s t  fo ur year s,  t he Dist rict is 

u n dergoing sys te mic refor m. Now we h ave 

a  s t a n d a rdized ESOL Core C ur ric ul u m 

Pre-K to 12 t h a t  is aligned to Sta te 

s t a n d a rd s a s well a s to the Core 

C ur ric ul u m in o ur  Dist rict. 

Does t h a t  mea n every teac her h a s  to teac h 

according to t he Pla n ni n g a nd Sc hed uling 

Timeline? The a n swer is yes; b u t  t here is 

Chapter 4: The State of Pennsylvania – Implications for State Policy,  

Programs and Practice 

Margaret Chin, A School View 
 
Well, we had some really good sharing with our presenters early on in the afternoon. What I 

intend to do for the next few minutes is bring you back to reality. What does it look like in a 

school, what does it look like in a large urban school district. I'm going to share with you the 

Philadelphia landscape. 
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s till roo m for teac her crea tivity in 

delivering ins t r uc tio n. As p ar t of t he 

refor m initia tives, we s t an d a rdized 

textbooks for sc hools. Ou r  office h ad 

inves ted over $2.5 million  dollar s in new 

books for ESOL / Biling u al progra m s in t he 

District, so t h a t  whe n s tu d e n t s move fro m 

sc hool to sc hool, t here is  co nsis te ncy with 

t he sa me books, t he sa m e c ur ric ul u m, 

a n d  t he sa me Pla n ni ng an d Sc hed uling 

Timeline even t ho ug h t h e delivery of 

ins t r uc tio n co uld be a little differen t fro m 

class roo m to clas sroo m. On top of t h a t,  we 

also h ave a s t a n d a rdized a s se s s me nt for 

initial place me nt of ELLs, level-to-level 

p rogress a nd a s p ar t of the exit criteria. 

Teacher t r aining is key an d a  m u s t .  ESOL 

teac her s receive ongoing tr aining o n how 

to improve ins t r uc tio n a s related to t he 

ESOL Core C ur ric ul u m, new books a n d 

m a terials a n d how to ad mi nis ter t he new 

a s se s s me nt.  We u n der s t a n d  t he 

import a nce of teac hing ALL teac her s to 

work with ELLs. MCC series - Making 

Content Comprehensible for ELLs, Strategies That 

Work is a fo ur-p ar t series  we offered fro m 

region to region, sc hool to sc hool, to all 

clas s roo m teac her s a n d co nte n t a rea 

teac her s. The goal is to en s u re all teac her s 

a n d  ad mi nis t r a tors u n der s t a n d t he 

lear ning process of ELLs, a nd h ave t he 

tools to provide q u ality in s t r uc tio n for 

ELLs. We s tr a tegically foc u sed tr ainings 

on Dist rict ma n d a tory Professio nal 

Develop me nt d ays to ma ke s ure we h ave a 

cap tive a u dience. This Aug u s t ,  we a re 

p roviding tr aining for all p rincip als in 

ad dre ssing t he need s of E nglis h La ng u age 

Lear ner s. 

Collabora tion with Cent r al a n d Regional 

Offices: It is import a n t  th a t  ope n dialogue 

a n d  collabora tio n is in place for t he se 

initia tives to h ap pe n. Working together 

helps to s t rea mline initia tives a s well as 

s moot h imple me nt a tio n a n d  b uy-in. 

Data 

O ur Dist rict h a s a  sys tem in place d ue to 

t he grea t e mp h a sis o n decision ma king 

b a sed o n d a ta .  All sc hools,  teac her s a nd 

ad mi nis t r a tor s h ave ea s y access to da t a  to 

help t he m t r ack s t u de n t  p rogress.  

Sc hoolNet is u sed Dist rict-wide. Sc hoolNet 

is o ur  display sys te m, a n d every teac her in 

o ur  sc hools h a s access to SchoolNet. 

Teacher s ca n find o u t  whe n t he s t u de n t  

s t a r ted ESOL; how ma ny year s he / s he 

h a d  been in t he ESOL progra m; wh a t  a re 

t he s t a n d a rdized tes t scores; wh a t a re t he 

be nc h m a rk scores a nd report card s 

grades. These d a ta  a re available to 

everybody, even to p are n t s. Fa milyNet is 

where p are n t s h ave acces s to t heir 

children' s sc hool infor ma tio n a nd d a ta . 

Regional S uperinte nde n t s a n d t heir 

p rincip als h ave mo nt hly Sc hoolSta t 

meetings to review sc hool da t a .  O ur  CAO, 

Chief Acade mic Officer an d tea m co nd uct  

Q u a n ti ta tive Q u a r terly Visit s with t he 

Regional S uperinte nde n t s to review da ta  

on a t te nd a nce, s u spe n sion, be nc h m a rk 

tes ting res ult s a nd report card grades to 

improve ins t r uc tio n. 

Monitoring 

Sc hool level - There is a s t a n d a rdized 

Walkt hro ug h Protocol u s ed. Principals a n d 

Assist a n t  Princip als do infor m al a nd 

formal observatio n to provide effective 

feedb ack to teac her s to ch a nge 

ins t r uc tio nal pr ac tices. Sc hools h ave a 

d a t a  wall to display da ta  for st aff a nd 

p a re n t s.  Sc hools t h a t a re in corrective 

actio n h ave a SAT (School Assis t a nce 

Tea m) in t he sc hool to provide o ngoing 

s u p port.  Most import a n t , t he princip al’s 

role is t he ins t r uc tio nal leader of t he 

sc hool a n d t he focu s i s on  ins t r uc tio n. 

Regional level – Regional S u perinte nde n t s 

a n d  t he Director s of Ins t r uc tio n a re 

ins t r uc tio nal leader s,  t h ey do daily 

clas s roo m / sc hool visit s. They are 

acco u n t able for s t u de n t  ac hieveme nt a n d 

progress. 

Cen t r al Office level - Q u a n ti ta tive 

Q u a r terly Visit s to t he regions involve 

cent r al office st aff to discu s s  p rogress 

Chapter 4:The State of Pennsylvania – Implications for State Policy, Programs and Practice 

Margaret Chin, A School View 
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b a sed o n d a ta  a n d provide a ny foc u sed 

ad ditional s u p port needed, e.g. 

Profession al Develop me n t. The Chief 

Acade mic Officer also con d uct s Principal 

a n d  Teac her Advisory Com mit tees to 

involve the m in ins t r uc tional decision 

m a king a n d imple me nt a t ion. 

ACCESS/WIDA 

This year with t he new Sta te ACCESS 

a s se s s me nt a n d t he World-Clas s 

Ins t r uc tion al Design a nd  Assess me nt 

(WIDA) Englis h La ng u age Proficiency 

Sta n d a rd s, it was not a n  ea sy 

imple me nt a tion in a  dist rict a s la rge a s 

Philadelp hia with 14,000  ELLs. We 

lear ned a n d we t u r ned it  a ro u n d to 

p rovide inte n sive training for o ur  teac her s. 

We were for t u n a te in inviting Margo 

Gotlieb, t he g ur u of WIDA Sta n d a rd s, to 

meet with o ur  teac her s,  to act u ally h ave a 

dialogue a nd a n swer some of their 

q ues tio ns abo ut  t he imple me nt a tion of 

ACCESS a n d t he WIDA Sta n d a rd s.  We 

will co ntin ue to focu s o u r p rofessio nal 

develop me nt t his s u m me r a nd next year 

on teac hing acade mic lang u age. 

Language Policy 

We u n der s t a n d in order to ma ke s u re t he 

above me ntio ned initia tives a re in place, 

we need to revise t he exis ting La ng u age 

Policy to provide so me “teet h”. The 

h a n do ut  is t he revised La ng u age Policy 

which will drive t he reform. 

Highlight s of t his La ng u age Policy speak s 

to a five year limit in t he ESOL progra m. 

Data h a s s hown a large n u m ber of ELLs 

a re in t he p rogra m over five year s a n d a re 

no t progressing. This policy holds all 

p a r ties involved acco u n t able to t he 

p rogress of ELLs. As o ur world is get ting 

s m all, we h ave to prep are o ur  s t u de n t s to 

co mpete in t he global a ren a. This policy 

speak s to t he need of st u de n t s lear ning a 

world la ng u age other t h a n  E nglis h. There 

is a s t ro ng p are n tal involveme nt 

co mpo ne nt  also, t he es t ablis h me nt of 

sc hool-ba sed Biling u al Pa re n t  Advisory 

Gro up s to keep p are n t s infor med of t heir 

children’s progress,  a nd get p are nt s 

involved in t heir childre n ’s ed uca tio n. 

This is how t he Sc hool District of 

Philadelp hia addre sse s the need s of ELLs. 

There is more work to be do ne, b u t  I t hin k 

we are o n t he right t r ack! 

With t h a t  said, I j us t  wan t  to close with a  

co uple of lines fro m Dr. Collier’s 

p rese n ta tio n. Teac her s n eed to be 

engaging a nd t he n o ur  s tu d e n t s need to be 

engaged.  

Tha n k yo u a nd I'll be a rou n d  to a n swer 

so me q ues tion s. 

 

See also Margaret Chin’s a t t ac h me nt: The 

Sc hool Dist rict of Philadelp hia La ng u age 

Policy - “A Pat hway to Acade mic 

Proficiency” 

Chapter 4:The State of Pennsylvania – Implications for State Policy, Programs and Practice 
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I u nder s t a n d t h a t  t his is  a very co mplex 

problem for a variety of rea so n s. 

Unfort u n a tely, it does not ap pear to h ave a 

s u b s t a n tial eno ug h n u m ber of well placed, 

vocal ch a mpio ns.  Therefore, t he time h a s 

co me for all of us who profess to speak o n 

be h alf of t he se s t u de n t s to elevate t he 

visibility of t he p roble m a n d  foc u s o ur  

energy o n solving t heir ed uca tion al 

ch allenges. 

At the sa me time t his sym po si u m is 

working to s tre ngt he n t h e ed uca tio n of 

E nglis h la ng u age a nd biling u al lear ner s,  

t here is also a n effort to do so by t he 

Nation al Association of Sta te Board s of 

Ed uca tion.  Eac h year NASBE for ms s t u dy 

gro up s to look a t wh a t  they co nsider to be 

critical na tio nal iss ue s.   This year o ne of 

t ho se topics is defining s t a te priorities in 

policy reco m me n d a tio ns for Sta te Board s 

of Ed uca tion relating to E nglis h la ng u age 

lear ner s.   Tha t  s t u dy grou p  co mpleted it s 

work two weeks ago a n d t hey a re in t he 

p rocess of dr afting t heir report.  This 

report will be pre se n ted to the Nation al 

Associatio n meetings t his  October in 

Philadelp hia.  These s t u dy gro up s h ave 

his torically do ne co mp rehe n sive, 

enlighte ning a n alyse s of co mplex iss ue s,  

a n d  for t h a t  rea so n, I a m  looking forward 

to seeing t he report.  Anyone interes ted in 

receiving a copy of t h a t report is welco me 

to co ntac t t he Board office after t he firs t of 

November whe n copies sho uld be available 

for dist rib u tio n. 

The Pen n sylva nia Sta te Board of 

Ed uca tion h a s a  relatively broad gra n t  of 

a u t hority fro m t he General Asse mbly.  

Amo ng it s m a ny d u ties a re t he 

develop me nt a n d pro m ulgatio n of 

Regula tio ns dealing with  a n a r r ay of 

iss ues including c ur ric ulu m, teac her 

cer tificatio n, sc hool co ns tr uc tio n, special 

a n d  gifted ed uca tion, to me ntio n o nly a 

few.  Amo ng t hose t h a t mo s t  p r actitioner s 

a re fa miliar with a re t he Ch apter 4 

Regula tio ns, which co ntain t he Acade mic 

Sta n d a rd s, a n d define an d req uire t he 

s t a tewide sys te m of as ses s me nt which 

c ur re ntly center s o n t he PSSA.  Most 

cer tified teac her s a re familiar with t he 

Board s C h apter 49 Reg u lations, which set 

fort h t he req uire me nt s for teac her 

p rep aring ins tit u tio ns a n d provide t he 

fra mework for t he ma ny differen t  

cer tificatio ns gr a n ted in t he 

Co m mo nwealt h. 

Historically, E nglis h la ngu age lear ner s 

h ave been included with Africa n-America n 

s t u de n t s,  low inco me s t u de n t s,  special 

ed uca tio n s t u de n t s a n d other s u b gro up s 

u n der t he larger “diverse lear ner’s” 

u m b rella.  There is now co mpelling 

evidence t h a t t his co hort  of st u de n t s 

req uires more explicit, t a rgeted 

interventio ns a n d a n u m ber of initia tives 

h ave been, or a re c ur re n tly being 

u n der t ake n.  Specifically, in Marc h of ’05, 

t he Sta te Board of Ed uca tio n adopted a n d 

p u blis hed “Proficiency Sta n d a rd s for 
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I am here this afternoon because it is important for Pennsylvania educators to understand that 

the State Board of Education is truly invested in our ELL students.  I’m personally very pleased 

to see this issue surface as part of the National Reform Agenda, because as Dr. Herrera sug-

gested, this challenge has been with us for literally decades. 
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E nglis h La ng u age Lear n ers.”  This set of 

S ta n d a rd s es t ablis hes a u nifor m set of 

defined expecta tio ns for ELL st u de n t s. 

The Ch ap ter 49 Reg ula tions (teac her 

p rep ar a tio n cer tification) have recen tly 

been revised.  The new la ng u age will 

req uire all newly cer tified teac her s,  

regardless of discipline, to h ave t hree 

credit s  of ins t r uc tio n in teac hing E nglis h 

Lang u age Lear ner s.  We believe this will 

m a ke Pen n sylva nia o ne of t he firs t s t a tes 

to h ave s uc h a  req uire m ent.  There is 

co mp a nio n la ng u age in Ch apter 49 

req uiring t h a t  all newly cer tified teac her s, 

regardless of discipline, h ave nine credit s 

of ins t r uc tio n relating to teac hing Special 

Ed uca tion s t u de n t s.   On e of t he t hings 

t h a t  h a s  t ro ubled t he Sta te Board for a 

very long time is t h a t  a  lot of newly 

mi n ted, really excited, highly cap able 

yo u ng teac her s a re t h r u s t  in to cla s s roo ms 

where t hey h ave sizable n u m ber s of 

s t u de n t s t h a t  t hey a re n ot properly tr ained 

to teac h.  These new cer t ificatio n 

req uire me nt s will serve the se lear ner s a n d 

t heir teac her s in t he Com mo nwealt h well 

in t he fut u re. 

We are also c ur re n tly revising o ur  Special 

Ed uca tion Reg ula tio ns.  Of par tic ula r 

interes t  to t his gro up is the section of 

t he se Regula tio ns dealing with Scree ning.  

Earlier t his after noo n, Dr. Collier spoke 

abo ut  t he p roble m of disproportion a te 

identification of ELL st u de n t s a s lear ning 

disabled.  O ur  hope is t h a t  t his new 

lang u age will help to resolve t h a t p roble m.  

The dr aft la ng u age, which  is c ur re n tly 

u n dergoing regula tory review, talks abo ut  

early in terventio n a s a  pa r t of t he 

screening process.   It explicitly req uires 

t h a t  sc hools deter mine th a t  a n 

exceptio nality t h a t’s being de mo n s t r a ted is 

no t a  la ng u age b a sed problem.  If t his 

revised doc u me nt ul tima tely s ucceed s, 

which we h ave every reaso n to believe it 

will, sc hools wo uld be req uired to 

ack nowledge t h a t t he perceived lear ning 

disability is not t he m a nifesta tio n of a 

lang u age skills p roble m before Special 

Ed uca tion screening co u ld take place. 

D uring her p rese n t a tio n,  Dr. Cole made 

reference to a widely accepted belief t h a t 

t here is a direct relatio ns hip between real 

est a te values a n d perceived p u blic sc hool 

q u ality a s defined by a s s ess me nt res ult s .  

This is a very real problem abo ut  which 

o ur  Board h a s  a  high level of se n si tivity.  

When t he Board set o ut  t he design 

p a r a meter s for t he c ur ren t  PSSA in t he 

mid ‘90s, we were aware t h a t  we were 

set ti ng fort h a  s t a tewide a s se s s me nt 

sys te m t h a t  h ad t he poten tial to 

exacerb a te t his u ni nte nd ed a n d 

u n desirable co nseq ue nce.  The co mpelling 

need to h ave a u nifor m s et of defined 

expecta tio ns of wha t s t u de n t s m u s t  k now 

a n d  be able to do (Academic Sta n d a rd s), 

co upled to a valid s t a tewide a s se s s me nt 

sys te m (PSSA), o utweighs a ny problems 

a s sociated with t he marginal imp act o n 

real est a te values. 

We co ntin ue to st rive to b ring b ala nce a n d 

s a nity to o ur  s t a tewide as se s s me nt 

sys te m, a nd to t h a t e nd, we are c ur re n tly 

exploring t he develop men t of a 

req uire me nt t h a t  all s t u de n t s t ake a series 

of end of co ur se type exami n a tio ns in lieu 

of t he tr adition al locally developed final 

exa m s. These exa min a tions, a s c ur re n tly 

envisioned, wo uld be able to be u sed in 

lieu of t he PSSA to define a s t u de n t’s 

p roficiency for p ur po ses of ear ning a 

diplo ma.  If t his alter n a tive pa t hway to a 

diplo ma is ul tima tely provided for in 

reg ula tion, it will provide a seco nd 

p a t hway for st u de n t s to de mo n s t r a te 

p roficiency a nd wo uld t h erefore 

p res u m a bly be more eq u itable. 

Before I close, I wa nt  to revisit a co m me nt 

t h a t  so meo ne ma de a t  l unc h.  They 

t ho ug ht t he bes t  way to h ave a n 

interes ting a n d invigora t ing after noo n 

se ssio n was to do a n open  mike o n wh a t  

people t hin k abo ut  No Child Left Behind.  

I need to s t a te for t he record t h a t  I have 

yet to find a nyo ne who fu n d a me nt ally 
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disagrees with t he b a sic p re mise of t his 

federal s t a t u te.   More t h a n five year s 

before NCLB was adopted, t he 

Pen n sylva nia Sta te Board Ed uca tio n we nt  

on a two day retrea t a t the Milto n Her s hey 

Sc hool to talk abo ut  t he need to bring a 

u nifor m definition to wh a t  p recisely it is 

t h a t  we believe s t u de n t s need to k now a n d 

be able to do to be award ed a high sc hool 

diplo ma in Pen n sylva nia .  At t he sa me 

time, we explored a t lengt h wh a t  kind of 

yard s tick or mea s u re men t sys te m wa s 

neces s a ry to a s s u re s t u d ent s,  p are n t s,  

teac her s a n d t he t axp ayers of t he 

Co m mo nwealt h t h a t  we were ac hieving t he 

res ult s  t h a t  we defined.  When No Child 

Left Behind beca me effective in 20 02, it 

p rovided a  n a tion al impera tive for s t a tes to 

co ntin ue to do t he right thi ng. 

There is no q uestio n t h a t  No Child Left 

Behind req uires so me revision.  It is my 

opinio n t h a t  it is too p u n itive a n d fails to 

p rovide s t a te s with t he flexibility t h a t is 

neces s a ry to cr aft procedu re s a n d 

progra m s t h a t  will be mos t  effective in 

b ringing all s t u de n t s to p roficiency.  I have 

grea t hope t h a t whe n re-a u t horized, we 

will see so me sa nity broug ht  to t he flawed 

imple me nt a tion pieces an d t h a t  t his 

federal s t a t u te will co ntin ue to serve t he 

s t u de n t s of t his Co m monwealt h a n d t he 

n a tio n in very import a n t  ways. 

Lisa a s ked me earlier if I had heard 

a nyt hing t his after noo n th a t  I t ho ug ht  wa s 

revolutio na ry.  I’ve heard  so me 

exceptio nally good ideas t his after noo n, 

b u t  a m co nvinced t h a t  addre ssing t he 

need s of o ur  E nglis h La n guage Lear ner s 

s t u de n t s is similar in ma ny ways to t ho se 

of all of o ur  diverse lear n ers.   Katy 

Haycock, of t he Ed uca tion  Tr u s t ,  is fond of 

s aying abo ut  t he need s of diverse lear ner s,  

t h a t  “solving t his p roblem is not rocket 

science; ra t her it’s co m m on se n se o n 

s teroids.”  It occ ur s to me t h a t t h a t’s wh a t  

we’re really talking abo u t here. 

Once again, I a m plea sed t h a t  t his is s ue 

h a s  finally b u b bled to t h e s u rface for a 

gro up of yo u ng people who deserve t he 

a t te n tion t h a t  t hey a re belatedly receiving.  

I give yo u my a s s u r a nce t h a t  t he Sta te 

Board of Ed uca tio n re ma ins co m mitted to 

doing t he right  t hing for t he se s t u de n t s.   

To do otherwise is politically u n acceptable, 

it’s eco no mically u n s u s t ain able, b u t  more 

import a n tly it’s im moral.   

Tha n k yo u very m uc h. 
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I  w a n t  t o  s t a r t  b y  s a y i n g  o k a y ,  we  

c a n  l o o k  a t  t h e  n u m b e r s  w h e n  w e  

c o n s i d e r  c h a l l e n g e s  w i t h  ELL 

p o p u l a t i o n s .  I  h a d  m a n y  c o ll e a g u e s  

i n  C h i c a g o  t h a t  s a i d ,  ”Yo u ' r e  g o i n g  t o  

c e n t r a l  P e n n s y lv a n i a ?   (My r e s e a r c h  

fo c u s  i s  i m m i g r a n t s  i n  t h e  

c l a s s r o o m .)   Ar e  t h e r e  i m m i g r a n t s  i n  

c e n t r a l  P e n n s y lv a n i a ? ”  W h e n  y o u  

lo o k  a t  t h e  n u m b e r s ,  m o s t  o f  m y  

c o l l e a g u e s  i n  C h i c a g o  wo u l d  s h a k e  

t h e i r  h e a d  a n d  s a y ,  “No ,  n o t  r e a l ly .”   

B u t  w h e n  y o u  l o o k  a t  t h e  i n c r e a s e  i n  

t h e  i m m i g r a n t  p o p u l a t i o n  i n  t h e  s t a t e  

of  P e n n s y lv a n i a  o n e  c a n  s a y ,  “Yo u  

a r e  o n  t h e  p r e c i p i c e ;  yo u  a r e  o n  t h a t  

h a l o  d iv e .   D o  yo u  k n o w w h a t  t h e  

h a l o  d iv e  i s ?   I t  i s  w h e n  yo u  s k y d iv e  

a n d  yo u  d o n ' t  p u t  t h e  p a r a c h u t e  u p  

u n t i l  yo u  a r e  r ig h t  b e fo r e  t h e  

g r o u n d .”   W el l ,  a s  I  s e e  i t  i n  

P e n n s y lv a n i a  w e  a r e  i n  t h e  h a l o  d iv e .  

I  t h i n k  D r .  C ol l i e r  h a d  a  d iffe r e n t  

w a y  of  e x p r e s s i n g  t h e  c o n t e x t .   S h e  

j u s t  k e p t  s a y i n g  o r  n a m e d  i t  c h a o s .   

S h e  d i d  a  l o t  o f  s o u n d  effe c t s  t o  

e x p r e s s  t h e  c o n t e x t .   We  a l s o  h a d  D r .  

C o l e  w h o  t o l d  u s  t h a t  c o n t e x t  i s  

a b o u t  c o m m u n i c a t i o n  a n d  t a l k i n g—

a n d  w e ' r e  d o i n g  e n o u g h  of  t h a t  

t o d a y— t o  h e l p  u s  u n d e r s t a n d  

c o n t e x t .  

W h e n  w e  lo o k  a t  i t ,  w e  s e e  t h a t  t h e r e  

i s  a n  i n c r e a s i n g  i m m i g r a n t  

p o p u l a t i o n  a n d  t h e r e ' s  n o  d o u b t  

a b o u t  i t ;  i t  wi l l  c o n t i n u e  t o  i n c r e a s e .   

T h e s e  a r e  n o t  m i g r a n t s ,  r i g h t ,  t h a t  

a r e  g o i n g  t o  g o  a w a y .   T h e y ' r e  h e r e .   

T h e y ' r e  h e r e .    

To  s i t u a t e  t h e  r e s t  o f  m y  c o m m e n t s —

h o w  m a n y  of  yo u  a r e  E SL  t e a c h e r s ?   

H o w m a n y  of  yo u  a r e  c o o r d i n a t o r s ,  

a d m i n i s t r a t o r s ,  f r o m  t h a t  k i n d  o f  

g r o u p  o r  f r o m  a  C o ll e g e  o r  

u n i v e r s i t y ?   O k a y ,  we  h a v e  a  g o o d  

n u m b e r  o f  a l l  of  t h e s e .  

I  b e g a n  m y  c a r e e r  i n  t h e  m a i n s t r e a m  

c l a s s r o o m  a n d  m y  p a s s i o n  i s  s t i l l  

t h e r e .   F o r  a l l  of  yo u  E SL  t e a c h e r s ,  

t h i s  i s  h o w I  t h o u g h t  of  i t .   I  s t a r t e d  

i n  Mi a m i  w h e r e  t h e  H a i t i a n s  w e r e  

c o m i n g  i n .   I  w a s  c o a c h e d  a n d  

t r a i n e d  i n  a  v e r y  C a u c a s i a n  s c h o o l  

w h e r e  I  w a s  t o l d  t h a t  E SL  t e a c h e r s  

fix  ev e r y t h i n g .   I  l e a r n e d  t h a t  yo u  

j u s t  s e n d  t h e m  t o  t h e  E SL  t e a c h e r s ,  

r i g h t ?   T h a t ' s  w h e r e  I 'm  c o m i n g  f r o m .   

Chapter 4: The State of Pennsylvania – Implications for State Policy,  

Programs and Practice 
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Educating Teachers for Diverse Populations: Considering Context and  

Consciousness 
 

I assure you I have traveled all over the world and it is always interesting on how 

you were introduced.  Many times they would say, ”Oh, she's from Chicago.”  Even 

if they didn't understand English, they knew Chicago, and they'd say, “Ooh, Chi-

cago., Bang-bang.”  [Laughter]  All of us have interpretations of where we come 

from and that's what I want to talk about today.  In light of the comments we heard 

earlier from the three national panelists, I will be looking at strengthening the Edu-

cation of English Language Learners from a teacher education/higher education 

point of view.   
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W h a t  I  d o  i s  c o n d u c t  m y  r e s e a r c h  o n  

t h e  m a i n s t r e a m  c l a s s r o o m  –  t r yi n g  t o  

d e t e r m i n e  w h a t ' s  g o i n g  o n ,  w h a t  a r e  

c l a s s r o o m  e d u c a t o r s  r e a l ly  t h i n k i n g  

a n d  h o w  d o  we  b r i d g e  t h a t ?   All  of  

yo u  w h o  a r e  s p e c i a l i s t s  w h o  a r e  

wo r k i n g  wi t h  t h e  m a i n s t r e a m  

t e a c h e r s ,  m a y  k n o w  s o m e o n e  w h o  

k e e p s  s a y i n g ,  w h y  a r e n ' t  yo u  f ixi n g  

t h i s ?   T h a t ' s  h o w  I  s e e  t h e  c o n t e x t .  

i t ' s  i n t e r e s t i n g  t h a t  E T S  ( E d u c a t i o n a l  

Te s t i n g  S e r vi c e)  i n  t h e i r  r e c e n t  r e p o r t  

d e s c r i b e d  t h e  c o n t e x t  a s  “T h e  P e r f e c t  

S t o r m .”   T h a t ' s  k i n d  o f i n t e r e s t i n g ,  

r i g h t ?   T h e y  s a i d  t h e r e  i s  a  c o l l i d i n g  

of  fo r c e s ;  t h e  d e m o g r a p h i c  s h i f t s  a l l  

ov e r  t h e  n a t i o n ,  t h e  d ive r g e n t  s k i l l  

d i s t r i b u t i o n  n o t i n g  t h a t  n u m b e r  a n d  

l i t e r a c y  s k i l l s  a r e  n o t  t h e r e  wi t h  

yo u t h  a n d  a d u l t s ,  a n d  t h e  c h a n g i n g  

e c o n o m y .   Yo u  n o w n e e d  t o  h a v e  a  

h i g h e r  l ev e l  e d u c a t i o n  t o  g e t  t h e  j o b  

t h a t  o n c e  t o o k  a  lo we r  e d u c a t i o n a l  

l eve l  e a r l i e r  o n  i n  l ife .    

T h e y  we n t  o n  t o  s a y  i n  t h i s  r e p o r t ,  

“O k a y ,  a l l  of  t h e s e  t h r e e  a r e  

c o l l i d i n g .   W e ' r e  g o i n g  t o  c a l l  i t ,  “T h e  

P e r f e c t  S t o r m .”   W el l ,  we  a l s o  h a v e ,  

i n  t h i s  s a m e  c o n t e x t ,  a  t e a c h e r  

q u a l i t y  m a n d a t e ,  r i g h t ?   B e c a u s e  

u l t i m a t e l y  we  m a y  n o t  j u s t  b l a m e  t h e  

E SL  t e a c h e r s ,  l e t ' s  j u s t  t h r o w t h e  

c h a l l e n g e s  i n  s c h o o l  t o d a y  o n  a l l  t h e  

t e a c h e r s .   Yo u  s e e ,  t h e  b o t t o m  l i n e  

i s ,  if  i t ' s  a  s t o r m ,  c o m e  o n  t e a c h e r s ,  

d o  s o m e t h i n g  a b o u t  i t .   If  i t ' s  r e a l ly  a  

s t o r m ,  c o m e  o n  t h o s e  of  yo u  w h o  

t r a i n  t e a c h e r s ,  g e t  t h e s e  t e a c h e r s  t o  

g e t  i t  r i g h t  i n  o u r  c l a s s r o o m .   W h y  

a r e  yo u  s e n d i n g  u s  t e a c h e r s  t h a t  

a r e n ' t  p r e p a r e d ?   T h a t’ s  t h e  m e s s a g e  

we  i n  h i g h e r  e d u c a t i o n  a r e  h e a r i n g .“   

T h e y  n e e d  t o  b e  m o r e  p r e p a r e d  s o  g e t  

i t  r i g h t .”   

S o  t h e  m a n d a t e ' s  t h e r e .   T h e  

G o v e r n o r  t o l d  u s  i n  h ig h e r  e d u c a t i o n  

t o  g e t  o u r  t e a c h e r s  p r e p a r e d  t o  t e a c h  

a l l  s t u d e n t s .   W e ' r e  t o  m a k e  s u r e  w e  

h a v e  a l l  s t u d e n t s  s u c c e e d  i n  t h e  h i g h  

l eve l s  o f  t e c h n o l o gy ,  d iv e r s e  g lo b a l  

s o c i e t y ;  AC CT E  e c h o e d  t h i s  m a n d a t e ,  

AERA h a s  t h e i r  T OM E  w h i c h  l a y s  o u t  

a l l  t h a t’ s  s t u d i e d  a n d  s t i l l  n e e d e d  i n  

t e a c h e r  e d u c a t i o n .   Th e  9 0 0  p a g e s  

lo o k  a t  s t u d yi n g  t e a c h e r  e d u c a t i o n  — 

g r e a t  l a t e  n i g h t  r e a d i n g  o n  w h a t  

we ' r e  n o t  d o i n g  a n d  w h a t  w e  

p r o b a b l y  s h o u l d  d o .   D a r l i n g -

H a m m o n d  a n d  B r a n s f o r d  ( 2 0 0 5) ,  i n  

t h e i r  r e s e a r c h  wo r k  a b o u t  p r e p a r i n g  

t e a c h e r s  fo r  t h e  c h a n gi n g  c e n t u r y ,  

t a l k s  a b o u t  w h a t  w e ' r e  s u p p o s e d  t o  

d o .    

O k a y ,  s o  we  a l r e a d y  h a v e  t h e  

i nfo r m a t i o n .   W e  h a v e  a l l  t h e s e  b o o k s  

a n d  w e ' l l  j u s t  r e a d  i t  a n d  w e ' l l  j u s t  

d o  i t .   B u t  y o u  a l l  k n o w t h a t  r e a d i n g  

i t  a n d  d o i n g  i t  i s  a  v e r y  c o m p l e x  

p r o c e s s .   F o r  e x a m p l e ,  yo u  h e a r d  

f ro m  M a r g a r e t  a n d  a s  yo u  l i s t e n e d  

m a n y  of  yo u  m a y  h a v e  s a i d  t o  

yo u r s e lf ,  “Well  t h a t ' s  n o t  m y  

s i t u a t i o n .  W ell ,  i f  I  h a d  t h e  f u n d i n g .   

Well ,  if  I  h a d  t h o s e  s t u d e n t s .   Yo u  

h a v e  a  c o n t e x t—o h ,  I  s e e  s o m e  

s m i l e s .   B u t  yo u  h a v e  t h e s e  c o n t e x t s  

i n  yo u r  h e a d  a n d  y o u  s a y  “ t h a t  

d o e s n ' t  f i t ,  t h i s  f i t s .  O k a y ,  we l l  I  c a n  

d i s m i s s  t h a t ,  t h a t ' s  n o t  m y  c o n t e x t .” 

S o  h e r e ' s  m y  q u e s t i o n s  fo r  a l l  of  u s  

t e a c h e r  e d u c a t o r s ,  w h a t  d o e s  i t  r e a l ly  

m e a n  fo r  u s  t o  p r e p a r e  t e a c h e r s  fo r  

t h i s  ev e r  i n c r e a s i n g  d ive r s i t y  t o  

p o p u l a t i o n ?   W h a t  d o e s  i t  r e a l ly  

m e a n  t o  r e s o u r c e  t e a c h e r s  w h o  a r e  

a l s o  e x p e r i e n c i n g  t h i s  i n c r e a s e d  

s t u d e n t  d iv e r s i t y  i n  t h e i r  

c l a s s r o o m s ?   W h a t  d o e s  t h a t  r e a l ly  

m e a n ?   W h a t  d o e s  t h a t  r e a l ly  lo o k  

l i k e ?   I n  t h e  n e x t  f e w m o m e n t s ,  a l l  

I ' m  g o i n g  t o  d o  i s  t a k e  t h e s e  t h r e e  

e x p e r t s  a n d  I  wi l l  s u m m a r i z e  t h e  

a n s w e r  i n  t wo  wo r d s .   T h e y  b o t h  

s t a r t  wi t h  C  -  C o n t e x t  a n d  

C o n s c i o u s n e s s .  

Chapter 4:The State of Pennsylvania – Implications for State Policy, Programs and Practice 

Martha Strickland, Ed.D., A Researcher’s View 



37 2007 Research Symposium Proceedings 

W h a t  d o e s  i t  r e a l ly  m e a n  t o  b e  

p r e p a r e d  a n d  t o  b e  e q u i p p e d ,  t o  

p r e p a r e  o u r  t e a c h e r s  a n d  t o  e q u i p  

t h e m  t o  a d d r e s s  d iv e r s i t y  i n  t h e  

c l a s s r o o m ?   I t  c o m e s  d o w n  t o  s o m e  

r e a l  b a s i c s .   W e  c a n  h a v e  a  l o t  o f  

s t r a t e g i e s .  W e  c a n  b u y  i n t o  a  lo t  of  

i n i t i a t iv e s .  Li k e  D r .  H e r r e r a  s a i d ,  

“T h e y ' r e  wo n d e r f u l ,  b u t  b o t t o m  l i n e ,  

i t ' s  t h e  d e l ive r e r ,  r i g h t .”   I t ' s  t h e  

p e r s o n  t h a t  i n t e r a c t s  wi t h  t h o s e  

s t u d e n t s ,  t h e  p e r s o n  t h a t ' s  

i n t e r a c t i n g  wi t h  t h o s e  t e a c h e r s  t h a t  

i s  s u c c e s s f u l .  

All  of  yo u  a r e  s h a k i n g  yo u r  h e a d ,  of  

c o u r s e ,  r i g h t ?   I t  i s  c o n t e x t  a n d  

c o n s c i o u s n e s s  a n d  i t ' s  s o c io - c u l t u r a l ,  

w h i c h  I ' m  s o  g l a d  t h e  t h r e e  o f  yo u  

we r e  h e r e  t o d a y .   B e c a u s e  i t  i n c l u d e s  

t h e  w h o l e  b e i n g ,  r i g h t ?   I t  i n c l u d e s  

yo u r  p a s t .   F o r  e x a m p le ,  s o m e  of  yo u  

w a l k e d  i n  s a y i n g ,  “I  k n o w  w h a t  t h i s  

i s  g o i n g  t o  b e  l i k e  b e c a u s e  I 've  d o n e  

t h i s  b efo r e .  I’ll  g e t  m o r e  c offe e ,  I’ll  

g e t  o u t  m y  l e t t e r  w r i t i n g ,  o r  yo u  f i l l  

i n  t h e  b l a n k .  Yo u  h a v e  p a s t  

e x p e r i e n c e s  yo u  b r i n g  i t  t o  t h e  

c o n t e x t .   E v e r y  o n e  o f  yo u r  s t u d e n t s  

b r i n g s  t h e i r  p a s t  e x p e r i e n c e s  t o  t h e  

c o n t e x t .    

B u t  yo u  k n o w  w h a t ?   E v e r y  t e a c h e r  

a l s o  b r i n g s  t h e i r  p a s t  e x p e r i e n c e s  t o  

t h e  c o n t e x t .   E v e r y  e d u c a t o r  b r i n g s  

t h e i r  b a c k g r o u n d  t o  t h e  c o n t e x t .   S o  

yo u  s a t  d o w n ,  yo u  k n e w w h a t  y o u  

w a n t e d  t o  d o  b e c a u s e  yo u 'v e  

e x p e r i e n c e d  t h i s  t y p e  of  m e e t i n g  

b efo r e .   Yo u  h a d  y o u r  fo r m a l  

s c h o o l i n g  e x p e r i e n c e ,  yo u r  fo r m a l  

c o nfe r e n c e  e x p e r i e n c e .   W e  h a v e  

s t u d e n t s  t h a t  c o m e  i n  a n d  w e  a l l  

k n o w w h a t  t o  d o .   F o r  e x a m p l e  yo u  

s a t  t h e r e .   W h y  d i d  yo u  s i t  t h e r e ?  

W h y  d i d n ' t  yo u  s i t  u p  h e r e ?   W h a t ' s  

t h e  m a t t e r  wi t h  t h a t ?  

Rig h t  a w a y ,  yo u  s a y ,  “Well ,  t h a t ' s  n o t  

m y  p l a c e .”   W el l  w h o  t o l d  yo u ?    I  

h a v e  s t u d e n t s  t h a t  I  t a u g h t  i n  Ivo r y  

C o a s t  w h o  wo u l d  s a y ,  t h o s e  a r e  m o r e  

c o mfo r t a b l e  c h a i r s  s o  I ' m  s i t t i n g  u p  

t h e r e .   O r ,  I  j u s t  w a n t  t o  s i t  d o w n  

h e r e  o n  t h e  flo o r .   W h o  t o l d  t h e m  t o  

d o  t h a t ?   W e  b r i n g  o u r  c u l t u r a l  s o c i a l  

c o n t e x t  i n t o  ev e r y t h i n g  t h a t  w e  d o .   

Vygo t s k y ' s  S o c i a l  C u l t u r a l  T h e o r y  

t a l k s  a b o u t  t h a t .   T h e  b o t t o m  l i n e  i s  

a b o u t  l e a r n i n g .   I t ' s  n o t  w h a t  w e  d o ,  

i t ' s  t h e  l e a r n i n g  a n d  h o w  l e a r n i n g  

t a k e s  p l a c e  wi t h  i n t e r a c t iv e  t a l k .   I t  

t a k e s  p l a c e  a s  w e  i n t e r a c t  wi t h  e a c h  

o t h e r  a n d  w e  h a v e  t o  p a y  a t t e n t i o n  t o  

i t .  

I  a m  g e t t i n g  m o r e  a n d  m o r e  i n v o lv e d  

i n  t h e  C u l t u r a l ,  H i s t o r i c a l  Ac t ivi t y  

T h e o r y ,  w h i c h  h a s  a s  o n e  of  i t s  k e y  

t e n e t s  t h a t  i n  i n t e r a c t i o n  s o m e t i m e s  

yo u ' r e  t h e  s u b j e c t  a n d  s o m e t i m e s  

yo u ' r e  t h e  o b j e c t  of  t h a t  i n t e r a c t i o n .  

We  a r e  a l w a y s  c o n s t r u c t i n g  m e a n i n g  

t o g e t h e r .  S o  s o m e t i m e s  yo u  a c t u a l ly  

a r e  t h e  l e a r n e r  wi t h  t h o s e  l e a r n e r s .   

Well  we  d o n ' t  r e a l ly  l ik e  t h a t  b e c a u s e  

s e e ,  we  d o  d i s c u s s i o n s  l i k e  t h i s  yo u  

b e gi n  wi t h  a  q u e s t i o n  a n d  t h e n  y o u  

lo o k  a r o u n d  a n d  y o u  s e e  s o m e  h a n d s  

r a i s e d .   S o  yo u  c a l l  o n  t h e m  a n d  y o u  

h o p e  t h e y  h a v e  “ t h e  a n s w e r”  yo u  

h a v e  i n  yo u r  h e a d ,  r ig h t ?   B e c a u s e  

u l t i m a t e l y ,  i n  yo u r  m i n d  l e a r n i n g  i s ,  

if  yo u  g o t  i t  t h e  w a y  I  h a v e  i t ,  t h e n  

we  h a v e  i n t e r - s u b j e c t ivi t y .   T h a t ' s  a n  

i n t e r e s t i n g  wo r d ,  b e c a u s e  w e  d efi n e  

i t  s o m e t i m e s  a s  i f  i t ' s  t h i s  o n e  s a m e  

l i t t l e  p i e c e  t h a t  w e  a l l  h a v e  t o  h a v e .   

An d  if  we ' r e  a l l  o n  t h e  s a m e  p a g e ,  

t h e n  w e  g o t  i t ,  r i g h t ?   S e e ,  r i g h t  n o w 

I ' m  lo o k i n g  a r o u n d  t h e  r o o m  g o i n g ,  

“O h  g o o d ,  s o m e  p e o p l e  a r e  s m i l i n g .   

T h a t  m e a n s  t h e y  h a v e  i t .”   R e a l ly ?    

I  d i d  r e s e a r c h  o n  n e w ly a r r iv e d  

i m m i g r a n t  s t u d e n t s  i n  t h e  c l a s s r o o m  

i n  t h e  C h i c a g o  a r e a .   W h a t  I  d i d  w a s  

vi d e o t a p e  t h e i r  c l a s s r o o m s  a n d  l i s t e n  

t o  t h e m  t a l k  a b o u t  w h a t  t h e y  s a w .   

T h e n  I  l i s t e n e d  t o  t h e  t e a c h e r s  t a l k  

a b o u t  w h a t  t h e y  s a w .   I  j u x t a p o s e d  
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t h o s e  t wo  n a r r a t iv e s ,  i n t e r e s t i n g  

s t u ff .  

H e r e ' s  o n e  i m m i g r a n t  s t u d e n t :  a  

n e w c o m e r ,  j u s t  a r r iv e d  i n  t h e  

c o u n t r y  f ive  m o n t h s  a go .   H e ' s  i n  t h e  

b a c k  o f  t h e  c l a s s r o o m  a l l  t h e  t i m e .  

ye l l i n g  “Oo h ,  o o h ,  o o h ,  o o h”  wi t h  h i s  

h a n d  u p .  No w w h a t  d o  yo u  s a y  r ig h t  

a w a y ?   W h a t  d o e s  t h e  t e a c h e r  s a y  

w h e n  s h e  w a t c h e s  t h a t  v i d e o ?   S h e  

s a y s ,  “T h e r e  h e  i s  a g a i n .   H e  i s  

a l w a y s  s e e k i n g  a t t e n t io n .   I  c a l l  o n  

h i m  a n d  h e  n e v e r  k n o w s  t h e  a n s w e r .   

H e  j u s t  w a n t s  a t t e n t i o n .   H e  a l w a y s  

w a n t s  a t t e n t i o n .” 

All  r i g h t  n o w,  w h a t  i s  yo u r  g u e s s  o f  

w h a t  t h e  s t u d e n t  s a i d  w h e n  h e  s a t  

d o w n  a n d  t o l d  m e  w h a t  w a s  g o i n g  o n  

i n  t h a t  v i d e o ?   I  a s k e d  h i m ,  “W h a t ' s  

go i n g  o n  h e r e ?”   A n d  h e  s a i d ,  “Do n ' t  

yo u  k n o w ?”   A n d  I  s a i d ,  “No ,  c o m e  o n  

t e l l  m e .”   A n d  h e  s a i d ,  “Di d  yo u  s e e  

t h e  r u l e s  i n  t h e  f r o n t  of  t h e  r o o m ?   

T h e  R u l e  No .  1  s a y s  r a i s e  yo u r  h a n d .   

I  a m  fo l lo wi n g  t h e  r u l e .”   [L a u g h t e r ] .   

An d  I  s a i d ,  “W ell  t h a t ' s  i n t e r e s t i n g .   

H o w d o  yo u  k n o w t h i s  i s  o k a y  wi t h  

t h e  t e a c h e r ?”   (T h e  t e a c h e r  i s  g e t t i n g  

p r e t t y  f r u s t r a t e d  wi t h  t h i s  a c t io n  

b e c a u s e  h e  n e v e r  h a d  t h e  a n s w e r .)   

[La u g h t e r] .   S o  t h e  s t u d e n t  s a i d  t o  

m e ,  “S h e  s m i l e s  a n d  l o o k s  a t  m e ,  

t h e r e fo r e ,  t h i s  i s  e x a c t l y  w h a t  I  n e e d  

t o  d o ,  s e e ,  s h e  l i k e s  i t ,”   t wo  d iffe r e n t  

i n t e r p r e t a t i o n s  fo r  t h e  s a m e  a c t i o n .  

S o  w h a t  a r e  we  lo o k i n g  a t ?   W e ' r e  

lo o k i n g  a t  s o c i o - c u l t u r a l  c o n t e x t  i s  

c o m i n g  f r o m  o u t s i d e ,  m o vi n g  i n t o  o u r  

c l a s s r o o m ,  i n t e r a c t i n g  a n d  m o vi n g  

o u t s i d e .   I  wo u l d  e x p a n d  w h a t  yo u  a l l  

we r e  s a y i n g  b y  n o t i n g  t h a t  t h e r e ' s  

t h i s  b a s i c  fl u i d i t y  of  m y t h ,  a c t u a l ly .   

We ' r e  c o n s t a n t l y  c h a n g i n g  w h a t  w e  

b e l i ev e  i s  g o i n g  o n  i n s i d e  t h e  

c l a s s r o o m ,  a s  w e  i n t e r a c t  r i g h t ?   

W h e n  w e ' r e  lo o k i n g  a t  t h e  s t u d e n t s  

we  h a v e  t o  a s k  o u r s e l ve s  w h a t  i s  t h e  

s c h o o l ,  c o m m u n i t y ,  a n d  h o m e  

e n v i r o n m e n t  o f  t h e s e  c h i l d r e n .   W e  

h a v e  t o  fi n d  t h a t  o u t .  

C o m p l e m e n t a r y  l e a r n i n g  i s  b e c o m i n g  

a  m a j o r  fo c u s  i n  t h e  H a r v a r d  

G r a d u a t e  S c h o o l  of  E d u c a t i o n’ s  

r e c e n t  r e s e a r c h .   I n t e r e s t i n g  wo r k  o n  

h o w  i s  l e a r n i n g  h a p p e n i n g  a n d  h o w  

i s  i t  i n c r e a s i n g  o u t s i d e  t h e  

c l a s s r o o m .   T h i s  i s  fo r  a l l  yo u  p e o p l e  

t h a t  l i k e  s c o r e s .   I n c r e a s i n g  s c o r e s  i n  

t h e  c l a s s r o o m  a c h i ev e m e n t  m u s t  

i n c l u d e  a  lo o k  a t  t h e  l e a r n i n g  g o i n g  

o n  o u t s i d e  t h e  c l a s s r o o m .   W el l  t h e n  

h e r e  we  g o— a r e  w e  p r e p a r i n g  o u r  

t e a c h e r s  t o  i n v e s t  i n  t h i s  l e a r n i n g ?   

Are  we  s p e n d i n g  a l l  of  o u r  t i m e—I  

t a l k  t o  m y s e lf  t o o— a r e  we  s p e n d i n g  

a l l  of  o u r  t i m e  t e a c h i n g  m e t h o d o l o gy  

a n d  t e a c h i n g  s t r a t e g ie s ?   O r  a r e  we  

h e l p i n g  t h e m  u n d e r s t a n d  h o w  t o  t a k e  

i n t o  a c c o u n t  t h e  c o m p l e m e n t a r y  

l e a r n i n g  p u r s u i t s  o f  t h e  s t u d e n t s ?  

T h e  s e c o n d  k e y  wo r d  w h e n  l o o k i n g  a t  

p r e p a r i n g  t e a c h e r s  i s  

“Co n s c i o u s n e s s .”   S o m e t i m e s  w e  

fo c u s  s o  m u c h  o n  t h e  ELL k i d s  a n d  

o n  t h e  t e a c h e r  t h a t  w e  fo r g e t  t h a t  w e  

o u r s e lv e s ,  a r e  b r i n g i n g  a  c u l t u r a l  

s o c i a l  e x p e r i e n c e  i n t o  t h e  c l a s s r o o m  

a n d  t h i s  i s  n o t  j u s t  t e a c h e r s  t h a t  a r e  

d o i n g  t h a t .   T h i s  i s  t h e  t e a c h e r  

e d u c a t o r  t h a t ' s  d o i n g  t h a t .   S o  yo u  

c a n  a s k ,  “W ell  w h y  a r e n ' t  t h e s e  

t e a c h e r s  b e i n g  p r e p a r e d ?”   My 

q u e s t i o n  i s ,  “W h y  a r e n ' t  t h e  

p r ofe s s o r s  b e i n g  p r e p a r e d ?”   D o  we  

h a v e  t h e  s o c i a l  c u l t u r a l  

c o n s c i o u s n e s s  t h a t  w e  n e e d  t o  

p r e p a r e  o u r  t e a c h e r s  t o  w a l k  i n t o  

t h a t  c l a s s r o o m  a n d  a s k  t h e  r ig h t  

q u e s t i o n s  o f  t h e i r  s t u d e n t s  a n d  o f  

t h e m s e lv e s ?   A n d  t h o s e  q u e s t i o n s  

r e a l ly  a r e ,  a s  a  c u l t u r a l  o r g a n i z e r ,  a s  

a  c u l t u r a l  m e d i a t o r ,  I  h a v e  t o  b e g i n  

t o  a s k  w h a t  d i d  I  j u s t  d o  t h a t  m a y  b e  

c u l t u r a l l y  b o u n d  w h e r e  m y  s t u d e n t s  

d o n ' t  g e t  i t ?  
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Q u i c k  i l l u s t r a t i o n :   A t e a c h e r  i n  t h e  

c l a s s r o o m  n e e d s  t o  t e a c h  v o c a b u l a r y .   

T h e  vo c a b u l a r y  wo r d  i s  “f u m b l e .”   S o  

g u e s s  w h e r e  s h e  g o e s ?   F o o t b a l l ,  y e s .   

No w s h e  h a d  a n  i n t e r e s t i n g  c l a s s ,  3 2  

k i d s ,  o n l y  a  s m a l l  n u m b e r  o f  t h e s e  

we r e  b o r n  a n d  r a i s e d  i n  t h e  U n i t e d  

S t a t e s ,  t h e  m a j o r i t y  w e r e  f r o m  o t h e r  

c o u n t r i e s .   S h e  s a y s  t o  t h e m ,  “O k a y ,  

h o w  m a n y  of  yo u  h a v e  s e e n  fo o t b a l l ,  

o r  k n o w  fo o t b a l l ?   E v e r y b o d y  r a i s e s  

t h e i r  h a n d .   E v e r y b o d y  i n  t h e  c l a s s  

r a i s e s  t h e i r  h a n d .   A n d  t h e n  s h e  

s a i d ,  “O k a y ,  s o  yo u  a l l  k n o w,  yo u  

k n o w,  w h e n  t h e y  d r o p  t h e  b a l l . .”—

T h e  s t u d e n t s  a l l  l o o k  a t  h e r .   S h e  

c o n t i n u e s ,  “Yo u  k n o w  w h e n  yo u  d r o p  

t h e  b a l l .   Yo u  k n o w  h o w yo u ' r e  i n  

foo t b a l l  a n d  yo u  d r o p  t h e  

b a l l…”  [La u g h t e r ] .   

Two  of  t h e  C a u c a s i a n  b o y s  i n  t h e  

b a c k  r a i s e  t h e i r  h a n d  a n d  s a y ,  ”O h  

ye a h ,  we  k n o w .   A n d  t h e y  g a v e  t h e i r  

s t o r y  of  w a t c h i n g  a  f u m b l e  i n  

foo t b a l l .   T h e  t e a c h e r  r e s p o n d e d ,  

“Go o d ,  n o w d i d  yo u  a l l  g e t  i t ?”   

E v e r y b o d y  i n  t h e  c l a s s  s h o o k  t h e i r  

h e a d ,  “ye s”  a n d  t h e y  we n t  o n .   I  

a s k e d  s e v e r a l  i m m i g r a n t  s t u d e n t  

l a t e r  a b o u t  t h i s ,  a n d  g u e s s  w h a t  t h e y  

s a i d .   Ye s ,  o n e  s a i d ,  “Well  i t  w a s  j u s t  

s o c c e r ,  I  d o n ' t  k n o w  w h a t  s h e  w a s  

t a l k i n g  a b o u t —I t  w a s  t h e  s a m e  wo r d  

b u t  d iffe r e n t  m e a n i n g .   T h a n k  yo u .  

S o  we  b r i n g  o u r  o w n  c u l t u r a l  b i a s  

i n t o  t h e  c l a s s r o o m .  T h e  t e a c h e r  h e r e  

t h o u g h t  t h a t  t h a t  w a s  t h e  r ig h t  w a y  

t o  t e a c h  t h i s  wo r d  a n d  t h a t ' s  w h a t  

t h e y  n e e d e d  t o  u n d e r s t a n d .   If  t h e y  

go t  t h a t ,  t h e n  t h e y ' d  g e t  t h e  i t e m  o n  

— i n  I l l i n o i s  i t  w a s  t h e  I SAT (Ill i n o i s  

S t a n d a r d iz e d  Ac h i ev e m e n t  T e s t) .   D o  

we  u n d e r s t a n d  w h a t  we  a r e  b r i n g i n g  

i n t o  t h e  c l a s s r o o m  a s  e d u c a t o r s  a n d  

a s  s c h o o l  b o a r d  m e m b e r s ?   

My n e x t  q u e s t i o n  i s ,  “D o  yo u  a s k  

yo u r  p r of e s s i o n a l  d ev e lo p m e n t  p e o p l e  

w h a t  t h e y ' r e  b r i n g i n g  w h e n  t h e y  

c o m e  a n d  wo r k  wi t h  y o u r  t e a c h e r s ?   

W h a t ' s  t h e i r  c u l t u r a l  b a c k g r o u n d ?   

W h a t ' s  t h e i r  c u l t u r a l  c o n s c i o u s n e s s ?   

W h a t  a r e  t h e i r  b i a s e s ?   H o w d i d  t h e y  

d e v e lo p  t h e i r  c u r r i c u l u m ?   W h y  a r e  

t h e y  d o i n g  w h a t  t h e y ' r e  d o i n g ?   H o w 

d o e s  i t  a d d r e s s  d iv e r s i t y ?   Ar e  we  

a s k i n g  t h o s e  q u e s t i o n s ?  

B o t t o m  l i n e  i s ,  a r e  w e  i n f u s i n g  o u r  

w h o l e  u n d e r s t a n d i n g  of  t h e  w h o l e  

c o n t e x t  i n  ev e r y t h i n g  t h a t  we  d o ?   I t  

t a k e s  a w a r e n e s s  f r o m  t h e  t o p ,  f r o m  

t h e  D e p a r t m e n t  o f  E d u c a t i o n ,  f r o m  

t h e  f e d e r a l  g ov e r n m e n t  a l l  t h e  w a y  

d o w n .   S o  yo u  s a y ,  “Well  t h a t  s e e m s  

ov e r w h e l m i n g .”   Ye s ,  b u t  yo u  k n o w  

w h a t ?   W e  c a n  l o o k  a t  t h i s  “ p e r f e c t  

s t o r m”  a n d  w e  c a n  s a y  t wo  t h i n g s .   

We  c a n  s a y ,  “I ' m  g o i n g  t o  h u n k e r  

d o w n ,  I ' m  g o i n g  t o  c lo s e  t h e  wi n d o w s ,  

a n d  I ' m  g o i n g  t o  b r a c e  m y s e lf ,  c lo s e  

t h e  d o o r ,  h a v e  m y  k i n g d o m  a n d  

s u r v iv e .   A n d  t h e  s t o r m  wi l l  b e  o v e r ,  

“Rig h t ?”   S o m e  of  yo u  s a y  ”Ye s  w h a t  

a r e  we  g o i n g  t o  d o ?”   I  s u g g e s t  

a n o t h e r  o p t i o n .   H e r e ' s  o u r  c h a n c e  t o  

lo o k  a t  t h i s  s t o r m  a s  s o m e t h i n g  

d e s t r u c t iv e ,  t o  b e  a v o i d e d  o r  we  c a n  

lo o k  a t  t h i s  s t o r m  a s  s o m e t h i n g  

e n e r g e t i c ,  t h a t  h a s  e n e r g y .   W e  c a n  

s a y ,  “Yo u  k n o w w h a t ,  a l l  of  t h e s e  

fo r c e s  c a n  b e  h a r n e s s e d ,  a n d  a s  w e  

h a r n e s s  t h a t  s t o r m  w e  c a n  a c t u a l ly  

g e t  s o m e t h i n g  a c c o m p l i s h e d .”   S o  a l l  

I  a m  s a yi n g  i s ,  l e t ' s  h a r n e s s  t h e  

e n e r g y  t h a t  t h e  r e s e a r c h  i s  s h o wi n g  

u s .    W e  c a n  d o  i t .    

We  n e e d  t o  s t a r t  wi t h  a s k i n g  

o u r s e lv e s  a s  w e  p r e p a r e  t e a c h e r s  a n d  

wo r k  wi t h  t h e m  i n  t h e  c l a s s r o o m ,  

“W h a t’ s  o u r  c o n t e x t ,  w h a t ' s  o u r  

c o n s c i o u s n e s s ?   W h a t  a r e  we  

b r i n g i n g  t o  t h e  t a b l e ? ”  Do n ' t  l e t  a  

p r ofe s s i o n a l  d ev e lo p m e n t  p e r s o n ,  

t r a i n e r ,  c o m e  i n t o  yo u r  m i d s t ,  d o n ' t  

l e t  s o m e b o d y  g ive  yo u  a n  i t e m  of  

r e s p o n s i b i l i t y  wi t h o u t  fi n d i n g  o u t  

w h e r e  i s  t h a t  c o m i n g  f ro m  a n d  w h y  i s  
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t h a t  d e fi n e d ,  a n d  h o w  i s  t h a t  

d ef i n e d ?   T h e n  w e  c a n  g e t  

s o m e w h e r e .  

S o  I  w a n t  y o u  t o  t a k e  a  m i n u t e  a n d  I  

w a n t  yo u  t o  t h i n k ,  w h a t  i s  yo u r  

s o c i a l  c u l t u r a l  c o n t e x t  a n d  w h a t  i s  

yo u r  c o n s c i o u s n e s s ?   H o w a w a r e  a r e  

yo u  of  t h e  c u l t u r a l  s o c i a l  b a c k g r o u n d  

t h a t  yo u  b r i n g  i n t o  yo u r  wo r k  wi t h  

t e a c h e r s ?   W h a t  y o u ' r e  d o i n g  

i n c l u d e s  n o t  o n l y  t h e  s t r a t e g i e s  

yo u ' r e  c h o o s i n g  b u t  w h a t  yo u  e x p e c t  

of  o t h e r  t e a c h e r s  a n d  yo u r  p r i n c i p a l ?    

S o  a r e  we  t a k i n g  t h a t  t i m e  t o  a s k  

t h a t  q u e s t i o n ?   R efl e c t  o n  t h a t  a n d  

e m b r a c e  t h e  e n e r g y  of  t h i s  “ p e r f e c t  

s t o r m .” 

 

 

S t r i c k l a n d  At t a c h m e n t :  

Educating Teachers for Diverse Populations: 

Considering Context and Consciousness 
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Not Just One Mold 

Co ncept s of how im migra n t s fit in to o ur  

Society a re ch a nging.  Whe n I was yo u ng, 

t he U.S. was co nsidered a  “melting pot”: 

people ca me here fro m all over t he world, 

where t hey were a s si milated a nd t heir 

c ul t u r al differences were expected to be 

lost (ignored, altered) as t hey were 

incorpora ted into t heir n ew ho mela nd.   

Today, I prefer to t hin k of o ur society a s a 

“smorgasbord”: a place where h aving a 

b road r a nge of differen t flavors a n d 

text u re s is a positive p ar t of t he experience 

a n d  t he differences ad d to the rich 

heritage. This co ncept en co ur ages people 

to ap preciate t he differen ces a mo ng 

differen t  individ u als a nd  c ult u re s a n d to 

celebra te t he m. Of co ur s e, t his 

neces sit a tes t h a t  ed uca tors lear n abo ut  

t he se c ult u r al differences a n d how to 

ed uca te people fro m t hes e differing 

b ackgro u n d s , while encou r aging a n 

ap preciatio n of t he differences a n d t he 

rich nes s t h a t  t hey bring into o ur  

ins tit u tio ns a n d o ur  society. 

Expanding Face of ESL/ELL issues: Growing 

Immigrant Populations 

The need for ESL / ELL is cer t ainly 

expa n ding in Pen n sylva n ia.  In t he Capital 

a rea-La ncas ter sc hool dis t rict s , t here a re a 

growing n u m ber of ELL st u de n t s.  Sp a nis h 

is t he p redo min a n t  la ngu age in t his 

growing im migra n t  pop u lation, with more 

mo dest  repre se n ta tion of a t lea s t  te n ot her 

lang u ages.  In t he Capita l-area Head Star t 

Progra m s, im migra n t  children speak more 

t h a n 1 0-12 do min a n t  non-E nglis h 

lang u ages, including several E uropea n 

lang u ages, R u s sia n, a nd  Asia n la ng u ages 

(M. Strickla nd, per so n al co m m u nica tion). 

A report o n t he Sc hool District of 

Philadelp hia web site indicates t h a t  

s t u de n t s co me fro m ho u se holds speaking 

more t h a n 7 5 different  lang u ages / di alects  

(ht tp: / / www.p hila.k12.pa. u s / offices / r e s-

eval / r rc-invpriority.ht m). 

 Th u s , regardless of whet her yo u look a t 

t he age de mograp hics (more la ng u ages 

represe n ted in yo u nger childre n in Head 

Star t in Cent r al PA) or geograp hy 

(sub s t a n tially increa sed n u m ber of 

lang u ages / di alect s in P h iladelp hia), t he 

iss ue is co ming to / exp a n ding in Cent r al 

PA.  As a co nseq ue nce, we need to be 

t alking abo ut  how to fit the exp a n ding 

im migra n t  pop ula tion in to o ur  society a n d 

ed uca tio nal sys te ms. 
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Alternate External Funding Sources for ESL/ELL Programs 
 

My goal today is to expand the funding sources and approaches you consider in seeking funding 

for ESL/ELL programs.  The first thing I will do is bring some “coals to Newcastle” by show-

ing you part of how I contextualize ESL/ELL issues. Then I can show you some ideas about 

funding sources, because the small role that I play with ESL and ELL, in my relatively new po-

sition at Penn State Harrisburg, is to try to coach those with ESL/ELL interests toward funding 

avenues. Fortunately, our ESL/ELL faculty are excited about the possibility of finding funding 

for their projects, which really helps since grant writing takes a good deal of effort. Not every-

body is that excited about this process, or rather the possibility of funding success, but that is 

what I hope to provide for you. 
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Expanding Face of ESL/ELL Issues: Not Just About 

Children 

Pen n Sta te Har risb u rg (PSH) is very near 

t his co nference site, righ t across fro m t he 

Harri sb u rg Airport.  In Fall 200 6, PSH 

registered 3,750 s t u de n t s,  of which nearly 

40% are grad u a te s t u den t s .   The minority 

s t u de n t  pop ula tion wa s 8% Africa n-

America n, 4% Hisp a nic, 7% Asia n-

America n, a n d 2% Intern a tio nal. While t he 

2% Inter n a tio nal is not re mark able for 

m a ny colleges / u niver sities, it is cer t ainly 

no table for a college (PSH) th a t  h a s 

t r aditionally ta rgeted a  local / regional 

a u dience. This exp a ndin g Inter n a tio n al 

s t u de n t  gro up point s o u t  t h a t  t he ESL /

ELL iss ue is al so growing in higher 

ed uca tio n, a n d not o nly in  Pen n sylva nia.  

And, while the se Inter n a tion al st u de n t s 

h ave been ad mitted b ased o n tes t scores 

t h a t  a s se ss t he ability to fu nc tio n in a n 

E nglis h la ng u age a re n a, t heir c ul t u r al a nd 

ling uis tic differences will imp act t heir 

ed uca tio n j u s t  a s it does  for t he childre n 

of im migra n t  fa milies. 

Th u s, t he fa milies a nd p a re n t s of t he 

yo u nger ESL s t u de n t s a r e s t r uggling too, 

which u n der scores t he n eed to u n der s t a n d 

t he c ult u r al co ntext for lear ning for 

im migra n t  childre n a n d t he import a nce, 

a s pointed o u t  in ot her talks,  of involving 

t he p are n t s in so me of the ed uca tio nal 

a spect s.  This co n nection  t he n lead s to t he 

expa n ded co ncept of also working with 

p rogra m s for t he fa milies  a n d t he 

p a re n t s—a n area t h a t  m ay lead to 

ad ditional fu n ding aven u es. 

Case Studies of Adult Students 

Three year s ago I ca me to PSH fro m a long 

career a s a  researc h scien ti s t a t a  medical 

sc hool, where I ra n a  dep a r t me nt al 

grad u a te p rogra m t h a t  recr ui ted s t u de n t s 

far a nd wide.  Two case s t u dies fro m t ho se 

d ays will bring t he point to life t h a t  ESL /

ELL iss ue s a re not j us t  abo u t  c hildren. 

Case 1: One grad u a te s tu d e n t  ca me fro m a 

foreign co u nt ry, spoke h al ting E nglis h a n d 

implied t h a t  he u n der s tood spoke n 

E nglis h.  He really s t r uggled acade mically. 

More t h a n a  year la ter I realized t h a t t his 

s t u de n t 's  E nglis h la ng u a ge skills were 

very weak, a n d I event u a lly talked hi m 

into going into a n inte n sive Englis h 

lang u age tr aining co ur se .  S ub seq ue n tly, 

his  acade mic perfor ma n ce improved.  So, 

first point , difficult a s it is  to co nvince 

m a ny of t he se s t u de n t s to do s uc h a n 

inte n sive training, it ca n really pay off for 

t he m. 

Seco nd point: In reality, t his s t u de n t  h a d 

other problems in ad dition to E nglis h 

lang u age proble ms t h a t  were imp acting 

his acade mic ac hievemen t.   However, u n til 

his  la ng u age skills a nd co ur se 

perfor ma nce improved, we co uld not 

dis sociate E nglis h la ng u age proble ms, 

acade mic difficulties, a n d ot her is s ues—I 

t hink, a  p ar allel to lear ning disabilities 

al so disc u s sed in ot her talks.   If we had 

gotten t his s t u de n t  i n to in te n sive E nglis h 

lang u age tr aining earlier, he wo uld not 

h ave s tr uggled nearly a s h a rd a nd a s long, 

alo ne, a s he did. 

Case 2:  A researc h postdoctoral fellow 

ca me to my labora tory fro m a foreign 

co u nt ry.  He was a  very gifted scientis t.  

He h ad ear ned a P h.D. fro m a U.S. 

ins tit u tio n, so his spoken  E nglis h 

lang u age was p ret ty good a nd  his 

u n der s t a n ding was good.  Nevert heless,  he 

was limited so mewh a t by his E nglis h 

lang u age cap abilities. Wh a t I ca me to see 

was t h a t  he was more limi ted by his 

c ul t u r al u n der s t a n ding.  In t he sciences, a 

pos tdoctoral fellow / t r ain ee is t he 

begin ning of a career p a th , b u t  he did not 

u n der s t a n d t h a t  a spect a t  all. 

A year before t he project fu nding ended, 

he told me he wa s leaving for a not her 

postdoctoral position in a  researc h a rea 

co mpletely u nrela ted to his  scientific 

b ackgro u n d.  The ra tio nale was t h a t  he 

co uld lear n a  new tech nical skill t h a t he 

t ho ug ht wo uld help hi m later o n. And t he n 

I realized a key point: his  whole goal in 

co ming to my lab, or leaving my lab for 
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a not her position, was to m a ke a living a nd 

feed his fa mily.  I had a  t re me ndo u s  

respect for t his s t u de n t  a n d  his scientific 

ability, so we h ad a series of long talks 

(rat her q uickly since he pla n ned to leave 

very soo n), where I explained to hi m abo ut  

career b uilding in t he U.S.  Ultima tely, I 

t alked hi m into not takin g a job in a 

co nte n t  a rea co mpletely u n rela ted to his 

scientific backgro u n d , bu t  r a t her to find a 

position t h a t  wo uld teach  hi m t he 

tech nical skill he wa nted  in t he co ntext of 

t h a t  scientific b ackgro u n d. Sta ted 

differen tly, I ta ug h t  hi m to b uild a 

p rofession al career p a t h .   He h a s now 

been very s ucces sful in the more 

ap propriate position he the n fo u n d, where 

he lear ned t he new molec ular tech niq ues 

he so ug ht ,  b u t  ap plied the m to a researc h 

p roblem which b uilt o n his prior t r aining.  

Here again, for t his ad ult  im migra n t ,  

lang u age a nd c ult u r al differences co uld 

h ave severely limited his ability to move 

forward career-wise in t h e new co u nt ry 

where he wa nted to b uild his life. 

Fin ally, o ne additional les so n here is t h a t 

a s yo u seek fu n ding for ESL / ELL 

progra m s for im migra n t  children, yo u may 

be able to find fu n ding so urces in a rea s 

o ut side of child hood ed u catio n, or o ut side 

of jus t t he ed uca tio nal a re n a, t h a t  will also 

s u p port so me of the progra m s yo u seek to 

est ablis h. 

Funding Opportunities Abound 

Despite t he expa n ding in teres t  in a nd 

neces sity for ESL a nd ELL progra m s, 

finding fu n ding ca n be ch allenging.  For 

ed uca tor s,  t r aditional fun ding so urces 

include aven ues t h a t  focu s  o n 

imple me nt a tion of ESL / ELL progra m s, 

per h a p s including exp a n sio n to a b roader 

geograp hy or p rovision to new gro up s.  

Unfort u n a tely, in t he se a rea s fu nding ca n 

be limited a nd co mpetition is p ar tic ula rly 

tight.   B ut ,  with a  little persiste nce, t here 

a re ma ny possible fu n ding so urces for 

t ho se who “think o u t side the box”. 

Altern a tive opport u nities  to acq uire 

fu nding to impleme nt edu c a tio nal 

p rogra m s ca n be developed whe n ESL /

ELL progra m s are wrapp ed into a p ackage 

of in teres t  to t he fu nding agency. While 

t his approac h m ay req uire a s hift in how 

one t hin k s abo ut  t he work, it does not 

h ave to alter t he end poin t.  For exa mple, it 

is nearly impossible to do researc h o n 

ESL / ELL approac hes witho u t  h aving ESL /

ELL progra m s to tes t.  Th u s , o ne ap proac h 

to acq uiring fu n ding for ESL / ELL 

progra m s i s to develop a researc h 

p rogra m, for exa mple com p aring two 

teac hing ap proac hes, or tes ting whet her 

differen t  gro up s (s uc h a s  those t h a t  vary 

by et h nicity or age or time in t he U.S., etc) 

respo nd differen tly to different te ac hing /

lear ning met hod s.  In some case s, ad ding 

t he researc h co mpo ne nt  migh t  req uire 

finding a researc h-experienced 

collabora tor, b u t  t he fu n ding agency 

s ho uld p ay t heir cos t s .   Ot her ideas 

include looking o ut side s trictly 

ed uca tio nal so urces of fu n ding, or 

focu sing o n ESL / ELL delivery within 

specific ed uca tio nal disciplines,  for 

exa mple science a n d ma t h ed uc a tio n. 

Below are a few exa mples of expa n ded 

fu nding option s t h a t  migh t  fit t he need s of 

so me ESL / ELL ed uca tors.  All are take n 

fro m a synop sis of fu n ding progra m s in 

20 0 6 / 0 7 , b u t  m a ny progra m s repea t in 

periodic cycles (often a n n u ally, b u t  

so meti mes more freq ue n tly).  Import a n tly, 

t his lis t does not include  all t he possible 

so urces I fo u n d in a  r a t h er c ur sory searc h! 

Funding Opportunities Abound: Fitting ESL/ELL 

Projects to Agency Interests 

Sociological Initia tives Fo u n d a tio n fu nd s 

researc h a n d social-action  p rojects with a 

focu s o n u n der s t a n ding a n d  finding 

solutio ns to a broad a r r a y of social 

p roblems. Amo ng t he a rea s of in tere s t 

t hey list: seco nd la ng u age lear ning a n d 

u se, a n d literacy topics related to la ng u age 

in it s social co ntexts.   Disc u s sio n: Here is 

a  social science initia tive interes ted in 

ESL / ELL. ht tp: / / co m m-org.wisc.ed u / s if /

index.p hp 
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American Honda Foundation sup por t s  

p rojects t h a t  meet t he needs of yo ut h, 

especially minority s t u den t s .  Prior projects 

h ave included m a t h, science, tech nology, 

a n d  e nviro n me nt al ed uca tio n 

improveme nt.  They e mp h a size broad, 

in novative, a n d forward-t hinking projects 

with n a tio nal scope.   Disc u s sio n: ESL /

ELL approac hes to teac h ing ma t h a n d 

science co uld cer t ainly be a “forward 

t hinking project with n a t ional scope”, 

t ho ug h o ne wo uld need to emp h a size so me 

met hod for extending t he  project 

n a tio nally or delivering the infor ma tio n to 

a  n a tio nal a u dience.  

h t tp: / / corpora te.ho nd a.co m / a merica /

p hila n t h ropy.a spx?id=a h f 

U.S. Department of Education Office of Safe and 

Drug-Free Schools: Mentoring Programs fu nd s 

p rojects t h a t  addre ss t he  acade mic a n d 

social need s of childre n with t he grea te s t 

me ntoring need, including sc hool-based 

me ntoring progra m s a n d  activities.  

Projects m u s t  serve childre n in o ne or 

more grades 4 t h ro ug h 8  living in r u r al 

a rea s or high-crime area s.   Disc u s sio n:  

more t h a n likely ma ny s tu d e n t s in need of 

ESL / ELL progra m s live in  r u r al or high 

crime area s.       

h t tp: / / www.ed.gov / p rogra m s /

dvp me ntoring / i n dex.html 

U.S. Department of Education: Improving 

Literacy through School Libraries progra m s 

help local ed uca tion al agencies improve 

reading ac hieve me nt by p roviding 

s t u de n t s with access to u p -to-d a te sc hool 

library ma terials, well-equipped, 

tech nologically adva nced  sc hool library 

media cen ter s, a nd profes sio n ally cer tified 

sc hool library media specialist s .  

Disc u s sio n: p airing with t he Library to 

p rovide releva n t library facilities a n d 

media may be o ne aven u e to en h a nce 

ESL / ELL progra m mi ng.  

h t tp: / / www.ed.gov / p rogra m s / l sl /

index.ht ml 

Foundation for Financial Literacy: Financial 

Literacy Education sup por t s  fina ncial 

literacy ed uca tio n t h ro u gho ut t he world 

t h ro ug h activities including fina ncial 

ed uca tio n in sc hools a n d  gra s s roots a n d 

ho me progra m s. Priority is to ad dress 

u n der served childre n t h r o ugh me ntoring 

a n d  u n der served wo me n's gro up s.  

Disc u s sio n:  a possible aven ue to provide 

fina ncial ed uca tio n t h roug h or within 

ESL / ELL progra m s.  

h t tp: / / www.ffliteracy.org 

U.S. Department of Education: Education, 

Policy, Finance and Systems s up port s  

researc h to improve st u d ent  lear ning a n d 

ac hieveme nt.   In tere s ted  in p rojects t h a t  

identify ch a nges in t he ways in which 

sc hools a n d dist rict s  a re  orga nized, 

m a n aged, a nd opera ted th a t  may be 

directly or indirectly linked to s t u de n t  

o utco mes.  Disc u s sio n: per h ap s in so me 

sc hools where ESL / ELL s t u de n t s a re a 

high proportion of t he s tu d e n t  body, so me 

reorga nization a ro u n d  ESL / ELL progra m s 

co uld be be neficial.  

h t tp: / / ie s.ed.gov /f u n din g /  

 

The list above is by no mea n s  a n 

exha u s tive list of ideas for possible 

fu nding so urces.   What is import a n t  is 

inves tigating a b roader ra nge of fu nding 

age ncies, co upled with the ap proac h of 

t u r ni ng t he p roject a ro u n d to fit yo ur  

need s in to t he in teres t s  of t he fu n ding 

age ncy.   

Funding Opportunities Abound: Focused Disciplines 

or Expanding Target Populations 

The possible fu nding opt ions ca n be 

expa n ded even fur t her, for exa mple by 

focu sing o n specific ed uca tio nal 

discipline s in s tead of jus t b road 

ed uca tio nal opport u nities for s t u de n t s.  Or, 

extend beyo nd early ed u catio n s t u de n t s,  

or incorpora te progra m s to improve 

teac her t r aining. 
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Institute of Education Sciences sup por t s  

ed uca tio n a nd special edu c a tio n re searc h 

a n d  researc h t r aining o n  topics s uc h a s 

m a t h a n d  science ed uca t ion a nd 

ins t r uc tio nal tech nology.  Disc u s sio n: here 

is a n opport u nity to seek fu n ding to teac h 

m a t h a n d  science in a n ESL / ELL co ntext 

by either improving co mm u nica tio n for /

with ESL / ELL st u de n t s,  or by improving 

t he ma t h / s cience models to fit t he 

im migra n t  s t u de n t s’ cultu re,  for exa mple 

where U.S. footb all exa m ples m a ke no 

se n se to s t u de n t s for wh o m “footb all” 

me a n s  soccer.  

h t tp: / / www.ed.gov / legislation /

FedRegister / a n no u nce m ent s / 2 0 0 7-

2 / 0 4 0 6 0 7c.ht ml 

Department of Education: Postsecondary 

Education Comprehensive Program s up por t s  

refor ms, in novatio ns a n d  significa n t  

improveme nt s in post-seco nd a ry 

ed uca tio n.  E nco urages p rojects t h a t  

improve ma t he m a tics a n d science 

p roficiency of post seco nd a ry s t u de n t s,  

including pre-service ma t h a n d science 

teac her s.  Disc u s sio n: Anot her fu n ding 

age ncy t h a t  focu ses in a  specific 

disciplinary a rea, per h ap s also going 

beyo nd t he yo u ng s t u den t  age gro up.  

While t he t a rget gro up m ay not be 

im migra n t  childre n, perh a p s  t here is a n 

opport u nity to t r ain t he p a re n t s a n d help 

t he m tr ain t he s t u de n t s who are in t he 

earlier ed uca tio nal levels.   

h t tp: / / www.gra n t s.gov / searc h / s e a rc h.do?

mo de=VIEW&oppId=13906 

U.S. Department of Education Teacher Quality:  

Reading and Writing Research seeks projects 

to iden tify effective st r a tegies for improving 

t he perfor ma nce of teac h ers with t he 

ul ti ma te goal of leading to improve me nt s 

in s t u de n t s ' reading a n d writing skills.  

Disc u s sio n: What if yo u t a rgeted ESL 

teac her s? Per h ap s t here a re n u mero u s 

possible projects b a sed on  differen t 

lang u ages a n d c ult u r al pa t h s ,  e tc. 

h t tp: / / ie s.ed.gov /f u n din g 

U.S. Department of Education Teacher Quality:  

Math and Science Research s u p port s  p rojects 

t h a t  iden tify effective s tra tegies for 

improving t he perfor ma n ce of clas sroo m 

teac her s to increa se s t u de n t lear ning a nd 

sc hool ac hieve me nt.  Anot her goal is to 

s u p port researc h o n key iss ues of teac her 

q u ality th a t  a re likely to lead to 

s u b s t a n tial gains in s t u d ent  acade mic 

ac hieveme nt.   The agency is focu sed 

p a r tic ula rly o n minority a n d  eco no mically 

disadva n t aged s t u de n t s.   Disc u s sio n: 

t ailor-made for ESL / ELL progra m s.     

h t tp: / / ie s.ed.gov /f u n din g 

In s u m m a ry, t he key poin t  to all t he se 

s uggestio ns is to seek fun ding 

opport u nities o u t side edu c a tio n agencies 

a n d  agencies t h a t  specifically lis t ESL / ELL 

a s a rea s of focu s, a n d t h ink broadly abo ut  

how ESL / ELL projects ca n fit in to t he 

age ncy’s ed uca tio nal objectives.  Good 

luck! 
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In reacting to t he following guiding 

q uestio ns, every pa nelist  chose to respo nd 

fro m his or her p rimary role a s a  

researc her, p r actitioner,  ad mi nis t r a tor, or 

policyma ker: 

What guidance can be provided to schools and 

community service providers in drawing from the 

research literature on best practices and research-

based service principles? How might this 

knowledge base be used to produce reforms within 

educational systems that incorporate these 

practices? How can the effectiveness of such 

programs and services best be measured? 

What gaps currently exist in the research-based 

program field (for specific populations or specific 

types of approaches or for specific outcomes) for 

which there are not yet research-based models that 

have shown success and for which new models need 

to be developed? 

What guidance can be provided to schools and 

community service providers in replicating proven, 

“evidence-based” educational programs/

instructional models for English language and 

bilingual learners when guidance can be given to 

assure on-going model fidelity and successful 

results? 

National Researchers and Scholars 

O ur t h ree n a tio nal resea rc her s-Dr. 

KimMarie Cole, Dr. Catherine Collier, and Dr. 

Socorro Herrer a-are all well-k nown 

sc holar s in t he field. Their individ u al 

p rese n ta tio ns b uilt upo n  a n d 

co mple me nted o ne a no ther , a s t hey eac h 

ad dre ssed t he myriad of iss ues a n d 

ch allenges facing seco nd -la ng u age 

lear ner s a nd ed uca tio nal pr actitioner s. 

Eac h e mp h a sized t he critical import a nce 

of ack nowledging, addres sing, a n d 

integra ting t he c ult u r al an d ling uis tic 

diversity of seco nd la ng u age lear ner s 

across c ur ric ul u m a n d in s t r uc tio n, 

ed uca tio nal progra m mi n g, a s se ss me nt,  

a n d  policy. 

Fir s t, Dr. KimMarie Cole as ked u s to 

co nsider t he clas sroo m itself, a n d 

identified several factor s t h a t  imp act or 

influe nce t he lear ning en viro n me nt.  

Nation al policies regarding im migra tio n 

a n d  high-s t a kes te s ting were given a s 

exa mples of exter n al forces t h a t  critically 

imp act teac hing a nd learni ng for ESL a n d 

biling u al lear ner s, or wh a t  s he ter med a s 

permeability. Citing t he work of Leo va n Lier

(1996), s he disc u s sed t h e significa nce of 

factor s a nd activities beyond t he 

clas s roo m a nd t heir poten tial for 

me a ni ngful lear ning with in t he clas sroo m. 

Her seco nd co ncept,  intersubjectivity, related 

to t he import a nce of t he socio-c ult u r al 

co ntext in which co m m u nica tio n a n d 

lear ning take place. Using a socio-c ult u r al 

mo del of lear ning, Dr. Cole e mp h a sized 
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t he need to value t he iden tities of lear ner s 

a n d  to e mpower t he m a s  active par t ner s 

within t he ed uca tio nal process.  S he 

s t res sed t he significa nce of providing 

dyn a mic a nd flexible learni ng experiences 

which were a u t he n tic, creative, 

co m m u ni ty-b a sed, a n d perso n al for 

seco nd la ng u age lear ners.  Finally, s he 

called u po n ed uca tor s to serio u sly 

reco nsider ma ny of t heir t r aditions: to 

view a sse ss me nt a s i nformi ng pr ac tice, to 

engage in alter n a tive app roac hes to 

ins t r uc tio nal delivery a n d professio nal 

develop me nt,  a n d to seek novel projects 

a n d  new p ar t ner s hip s wit h ope n mind s 

a n d  doors.   

O ur  next speaker,  Dr. Catherine Collier, 

co ntin ued t he disc u s sion  by focu sing 

u po n t he effects of dise n gage me nt a n d 

disproportion ality within  ed uca tion al 

enviro n me nt s,  a s eviden ced by t he 

percen tages of P-12 learner s fro m low 

socio-eco no mic s t a t u s ,  d iverse r acial, 

et h nic, a n d ling uis tic backgro u n d s , a nd 

differen t  ability gro up s. S he e mp h a sized 

t he import a nce of asking prod uctive 

q ues tio ns abo ut  lear ner s  to gat her 

infor ma tio n needed in order to deter mine 

how lear ning is s ues migh t  be resolved. In 

critically ad dressing t he iss ues of 

difference d ue to socio-cult u r al or 

ling uis tic factors a n d exception alities, Dr 

Collier iden tified several key a rea s to 

co nsider: ed uca tio n, home la ng u age, 

lang u age proficiency, E n glish p roficiency, 

ac hieveme nt,  be h avior, an d ad ap ta tio n. In 

exploring t he se a rea s,  t h e s he s uggested 

t h a t  t he infor ma tio n ga thered co uld be 

u sed to s h a pe ed uca tio nal service delivery. 

S he reco m me n ded t he incorpora tion of a n 

integra ted in s t r uc tion al service model with 

a  co n tin u u m of service delivery options 

b a sed upo n t he specific need s of eac h 

lear ner—a tiered approach to instructional 

intervention. She co mp ared a nd co n t r a s ted 

t h ree c ur re n t  models: t h e Traditional 

Referral Model, t he Ins t ru c tion al 

Interventio n Model, a nd t he Respo n se to 

Interventio n (RTI) Cascade Model. Dr. 

Collier e mp h a sized t he im por t a nce of 

u si ng a u t he n tic a s se ss m ent to mea s u re 

lear ner progress,  iden tifying rea so n able 

a n d  ac hievable benc h m a rk s for a diverse 

gro up of lear ner s, a nd b uilding a tea m of 

interventio nis t s  working toget her o n 

imple me nt a tion. 

Dr. Socorro Herrera, our fin al n a tio nal 

p rese n ter, noted how t he  per spectives of 

her  researc h colleag ues co mple me nted her 

own. Her p rese n t a tio n foc u sed upo n t he 

co ntex u alization of literacy policies related 

to c ult u r ally a n d ling uis t ically diverse 

(CLD) lear ner s a nd t heir acade mic 

ac hieveme nt.  S he re min ded t he a u dience 

abo ut  t he u n derlying intent of No Child Left 

Behind (NCLB), which wa s a n d is to make 

sure that every child counts. Dr. Herrer a re-

e mp h a sized t he import a nce of assessment-

driven instruction, b u t  not neces s a rily 

u nifor mity in ins t r uc tio nal a n d 

a s se s s me nt pr ac tices. She reitera ted t he 

fact t h a t  c ur ric ula r,  ins t ru c tion al, 

evalu a tive, a n d / o r  p rogra m mi ng decisions 

needed to be made b ased u po n “their merits 

for all children.” She enco u raged t he 

a u dience to engage in critical q ues tio ning 

abo ut  t he se a rea s—t he specific need s of a 

t a rget pop ula tio n (i.e., CLD lear ner s), t he 

validity a n d reliability of t he se p r actices 

a n d  a s se s s me nt s,  t he ap propriate nes s of 

t he tools a n d t r aining provided to 

ed uca tor s,  t he effectiveness of t he se 

vario u s ele me nt s in meet ing the need s of a 

specific ta rget pop ula tion . As s he 

e mp h a sized, “Then, and only then, may all the 

scientifically-based research and programming 

gain the opportunity to reach fruition in our school 

system.” Dr. Herrer a t he n a s ked t he 

a u dience to “check our habits of mind and 

instruction” in t hin king ab o ut  wh a t lear ner s’ 

be h aviors a n d acade mic perfor ma nce tell 

u s .  S he re minded u s  to be reflective 

practitioners, to carefully consider o ur  own 

prac tices in order to imp rove wh a t we do 

with lear ner s in t he cla s s roo m. Fin ally, Dr. 

Herrer a e nco uraged resea rc h a n d 

profession al develop me n t t h a t  p ro moted 

t he in tegra tio n of st u de n t biograp hies in 
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t he a s se s s me nt p rocess —the 

u n der s t a n ding of a lear n er’s “culture and 

language in order to identify special characteristics 

that will drive and shape instruction.” In other 

word s, within a n America n ed uca tio nal 

sys te m, ed uca tio nal tools a n d progra m s 

will s ucceed o nly whe n a  clear 

u n der s t a n ding abo ut  t he  relation s hip 

between seco nd la ng u age acq uisition, 

acade mic ac hieveme nt,  an d a  lear ner’s 

cognitive, acade mic, lingui s tic, a nd socio-

c ult u r al b ackgro u n d exis t s . Dr. Herrer a’s 

final t ho ug ht s co ncer ned  the critical 

significa nce of listening to c ul t u r ally a n d 

ling uis tically diverse learner s so t h a t  t hey 

wo uld no longer feel invisible. 

Pennsylvania Educational Responders 

D uring t he seco nd h alf of t he researc h 

sy mposi u m, repre se n ta tives fro m t he 

ed uca tio nal co m m u ni ty across t he 

Co m mo nwealt h of Pen n s ylva nia p rovided 

t heir per spectives abo ut  seco nd la ng u age 

lear ner s.  Margaret Chin, Progra m Officer for 

t he Office of Lang u age, Cult u re, a nd t he 

Arts,  for t he Sc hool Dist r ict of 

Philadelp hia, highlighted  the ac hieveme nt s 

a n d  c h allenges of serving over 14,000 

c ult u r ally a n d ling uis tically diverse 

lear ner s within t he eighth  la rges t u r b a n 

sc hool dist rict in t he n a t ion. Dr. Martha 

Strickland, Assis t a n t  Professor of 

Ed uca tion, repre se n ting Pen n Sta te 

Harri sb u rg’s Teac her Edu c a tio n Unit, 

b roac hed t he is s ues related to prep aring 

teac her s to work with diverse pop ula tio ns, 

specifically seco nd la ng u age lear ner s. 

Following her,  Dr. Marian Walters, Associate 

Dea n for Researc h a n d Grad u a te St u dies,  

disc u s sed t he releva nce a n d  impor t a nce of 

fu nded researc h to inform a n d  improve 

pr ac tice a n d progra m ming for c ul t u r ally 

a n d  ling uis tically diverse pop ula tio ns, a n d 

offered s uggestio ns regarding researc h 

fu nding opport u nities. Fin ally, Karl Girton, 

Ch air of t he Pen n sylva nia Sta te Board of 

Ed uca tion, offered his per spectives abo ut  

recently-ins tit u ted policies a nd 

disc u s sio n s a t t he s t a te level regarding 

m a ny of t he is s ues p re sen ted a t t he 

sy mposi u m related to teac her cer tificatio n, 

a s se s s me nt,  acco u n t ability, Special 

Ed uca tion, a n d E nglis h-As-A-Seco nd 

Lang u age (ESL). All of t h ese pre se n ta tion s 

p rovided opport u nities for ot her p a nelist s  

a n d  me mber s of t he a u dience to gain 

k nowledge a nd insight s abo u t  t he diverse 

a n d  dyn a mic ways in wh ich differen t  

entities with t he Co m monwealt h of 

Pen n sylva nia view a nd approac h t he 

vario u s is s ue s a nd c h allenges related to 

seco nd la ng u age lear ners in t his s t a te.  

O ur  firs t Pen n sylva nia respo nder,  Margaret 

Chin, described t he ch allenges of 

ad dre ssing t he need s of c ul t u r ally a n d 

ling uis tically diverse learner s in a  large 

a n d  diverse u r b a n sc hool dist rict. S he 

no ted t h a t  t here were ap proxima tely 

14,000 s t u de n t s design a ted a s ELLs or 

E nglis h La ng u age Lear n ers,  of who m 

5,000 were im migra n t  s tu d e n t s.  These 

s t u de n t s represe n ted over 75 p rimary 

lang u ages a n d dialects  in  t he ho me. Her 

point  in p roviding t he se de mograp hics wa s 

to de mo n s t r a te t he significa nt  need for a 

variety of progra m s in t h e district to meet 

t he need s of seco nd la ngu age lear ner s,  a s 

t he n a tion al researc her s h a d  s uggested 

earlier. Ms. Chin t he n described wh a t it 

me a n t  to incorpora te a syste ma tic 

ap proac h to ed uca tio nal refor m a n d t he 

import a nce of aligning cu r ric ul u m, 

ins t r uc tio n, a s se ss me nt,  a n d 

progra m mi ng to st a te a n d n a tio nal 

p rofession al st a n d a rd s for ESOL (Englis h 

a s a  Seco nd or Ot her Lang u age) a nd 

biling u al lear ner s. S he d isc u s sed t he 

develop me nt of t he ESOL Core C ur ric ul u m 

for PreK-12, which de ma n ded co n sis te ncy 

a n d  acco u n t ability fro m teac her s, yet al so 

p rovided flexibility in service delivery. Ms. 

Chin e mp h a sized t he critical import a nce of 

dialogue a nd collabora tion a mo ng sc hool 

per so n nel in t his sys te m a tic ap proac h to 

refor m. S he identified several significa n t 

dis trict-wide ch a nges re sulting fro m t he 

imple me nt a tion of t his approac h to 

refor m: (1) how da ta  were now u sed for 

decision- ma king a n d progra m mi ng; (2) 
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how perfor ma nce mo nitoring occ ur red a t 

t he sc hool, regional, a nd  cent r al office 

levels to hold everyo ne acco u n t able; (3) 

how teac her s were tr ained to u se a nd 

imple me nt t he new Sta te  ACCESS 

a s se s s me nt a n d World-Class Ins t r uc tio nal 

Design a n d Assess me nt (WIDA) Englis h 

Lang u age Proficiency Stan d a rd s; a n d (4) 

how a dis t rict-wide la ngu age policy now 

held everyo ne acco u n t ab le a nd 

enco ur aged p are n t  a n d co m m u ni ty 

involveme nt to s u p port the progress a nd 

ac hieveme nt of ELLs.  

Dr. Martha Strickland t he n  t u r ned to a 

disc u s sio n abo ut  t he implicatio ns of t he 

ch a nging de mograp hics of o ur  s t u de n t  

pop ula tion, p ar tic ula rly very c ult u r ally 

a n d  ling uis tically diverse s t u de n t s,  o n 

teac her p rep ara tion. S he  cited several 

n a tio nal s u rveys t h a t  indica ted a  

significa n t  a n d co ntin uing increa se in t he 

n u m ber of im migra n t  families in t he 

United Sta te s,  with a 10 5%increa se in t he 

n u m ber of Limited E nglis h  Proficient  (LEP) 

children in sc hools between 199 0 a n d 

20 0 0. Dr. Strickla n d t alked abo ut  “the 

perfect s tor m” (ETS, 200 7)--t he colliding 

forces of cha nging de mograp hics,  t he poor 

literacy a n d n u meracy skills of childre n 

a n d  ad ult s  in t his co u n t ry, a nd t he 

increasing de ma n d s  for higher levels of 

ed uca tio n a nd skills for a  global 

eco no my—with implications for seco nd 

lang u age lear ner s a n d t h eir acade mic 

ac hieveme nt.  S he disc u s sed t he 

significa nce of several recent  ed uca tio nal 

report s  a n d teac her ma n d a tes,  including 

t he Pen n sylva nia Co m mis sio n o n Training 

America n’s Teac her s (2006), No Child Left 

Behind (NCLB) (2002), an d initia tives fro m 

m ajor ed uca tion al orga nizations (AACTE, 

NCATE, AERA) regarding the critical 

n a t u re of teac her p rep ara tio n a nd 

tr aining. Her key q uestion  to t he a u dience 

was: “What does it mean to prepare teachers for 

this increasing diverse population?”   

Dr. Strickla n d, a s h a d t h e na tio nal 

researc her s,  t he n e mp h a sized t he 

import a nce of co nsidering the “socio-

c ult u r al co ntext” of a nd for lear ning: t he 

social, c ul t u r al, [linguis tic] a nd his torical 

experiences t h a t  children  a n d ad ult s  b ring 

to t heir lear ning experiences.  For bot h 

p re-service a n d in-service teac her s, 

u n der s t a n ding t his socio-c ult u r al co ntext 

was necess a ry whe n working with seco nd 

lang u age lear ner s. S he cited t he work of 

Vygotsky (1998), which em p h a sized social 

inter actio n a nd co n s t r uc tivis m in m a king 

me a ni ng a n d lear ning. As Dr. KimMarie 

Cole a nd Dr. Socorro Herrer a h ad 

s uggested earlier, Dr. St r ickla nd reiter a ted 

t he need to co nsider t he “cultural frames of 

reference” embedded in a  clas s roo m set ti ng 

a n d  experience. Having k nowledge a nd 

u n der s t a n ding abo ut  a n other’s worldview 

or experiences, a nd providing permeability, 

a s  Dr. Cole h ad s uggested earlier, in t he 

types of lear ning experiences to foster 

o ut side of t he cla s s roo m to provide 

linkages to clas sroo m lear ning, were also 

s uggestio ns t h a t  Dr. Strickla n d ma de. S he 

e mp h a sized t he import a nce of using 

c ult u r al orga nizers to he lp media te 

between ho me a n d sc hool, a s well a s 

increasing t he recr ui t men t of teac her s 

fro m diverse b ackgro u n d s. Finally, Dr. 

S trickla nd e nco ur aged the u se of culturally 

responsive pedagogical infusion, a gap in bot h 

c ur re nt  pre-service a n d in - service teac her 

p rep ar a tio n p rogra m s, bu t  a  critical 

respo n se to crea ting “socio-c ult u r al 

co nscio u s nes s.” 

O ur  t hird p a nelist, Dr. Marian Walters, 

focu sed her prese n ta tio n  on t he 

opport u nities t h a t  resear ch fu n ding co uld 

p rovide, r a t her t h a n o n researc h, p r actice, 

or policy per se. She cited , a s h ad ot her 

p rese n ter s,  t he significan t  de mograp hic 

ch a nges across t he n a tion  a n d within t he 

Co m mo nwealt h of Pen n s ylva nia. S he, too, 

e mp h a sized t he need to serio u sly co nsider 

how to bes t acco m mod a te a n d serve t he 

growing im migra n t  (and refugee) 

pop ula tion s across t he United Sta te s,  

within Pen n sylva nia,  a n d specifically 

within o ur  ed uca tio nal syste ms. While s he 

e mp h a sized t he is s ues an d c h allenges of 
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E nglis h-As-A-Seco nd Lang u age (ESL) /

E nglis h La ng u age Lear n ers (ELLs), s he 

u sed t his co ntext of need  to s uggest 

aven ues for poten tial fu n ding t h a t  might 

serve several p ur poses: (1) expa n ding 

researc h in t he field of seco nd la ng u age 

lear ner s; (2) developing an d i mple me nting 

progra m s to improve c ur re n t ed uc a tio nal 

p r ac tices a nd pro mote ed uca tion al 

in novatio n for childre n, yo ut h, and ad ult s 

fro m c ult u r ally a n d ling u istically diverse 

b ackgro u n d s; (3) est ablishi ng progra m s to 

enco ur age p are n tal involveme nt in 

ed uca tio n a nd provide family s u p port; a n d 

(4) developing ap propriate career p a t hways 

for seco nd la ng u age learner s seeking 

profession al adva nce men t.  S he u rged 

me mber s of t he a u dience to “think o u t side 

of t he box” whe n seeking exter n al so urces 

of fu n ding to s u p port t he ir researc h a n d 

progra m m a tic in teres t s  in  working with 

seco nd la ng u age lear ners. 

Fin ally, Karl Girton, Ch air of t he 

Pen n sylva nia Sta te Board of Ed uca tio n, 

offered a  b rief overview of recen t policy 

decision s ma de a t t he s t a te level related to 

NCLB a nd professio nal s t a n d a rd s, 

c ur ric ul u m, a s se s s me nt,  teac her 

cer tificatio n, Special Ed u catio n, a nd 

E nglis h La ng u age Lear n ers (ELLs). He 

ack nowledged t h a t  even t he Natio nal 

Associatio n of Sta te Board s of Ed uca tio n 

(NASBE) had iden tified the topic of 

defining st a te p riorities for policy related 

to E nglis h La ng u age Lear ner s (ELLs)as a 

key a rea for disc u s sio n a t it s a n n u al Fall 

co nference. He noted t h a t, ea rlier in 20 05, 

Pen n sylva nia h ad developed t he “Proficiency 

Standards for English Language Learners” to 

p rovide co nsis te nt  expecta tion s, a n d t h a t  

recently t he Ch ap ter 49 reg ula tion s (for 

teac her cer tificatio n) had  adopted new 

lang u age req uiring newly cer tified teac her s 

to h ave a specific n u m ber of credit ho ur s 

of ESL a nd Special Ed uca tio n t r aining in 

t heir p rep ara tion program s.  Mr. Gir to n 

e mp h a sized t he import a nce of having “a 

uniform set of expectations of what students should 

know and be able to do (Academic Standards), 

aligned with “a valid statewide assessment 

system (PSSA).” He ack nowledged effort s a t 

t he s t a te level to provide a n al ter n a tive yet 

eq uitable pa t hway (other  t h a n t he PSSA) 

for s t u de n t s,  s uc h a s second la ng u age 

lear ner s,  to de mo n s t r a te  acade mic 

p roficiency. Mr. Gir to n, in  closing, referred 

to NCLB, a s h ad Dr. Socorro Herrer a, 

ack nowledging t h a t ,  while it see med too 

p u nitive a nd lacked flexibility, it did serve 

a s a  “a national imperative for states to continue to 

do the right thing [for all s tu d e n t s].” In 

referring to t he ch allenges for seco nd 

lang u age lear ner s in Pen n sylva nia,  he 

ended his p re se n ta tion by emp h a sizing t he 

co m mit me nt of t he Sta te  Board “to do the 

right thing for these students.” 

Synthesis 

Thro ug ho ut t he prese n ta tion s of o ur  

p a nelist s,  several differen t  ter m s were 

u sed to refer to seco nd la ng u age lear ner s. 

Dr. Socorro Herrer a iden tified t he m a s 

Culturally and Linguistically Diverse (CLD), as 

s he described t he feelings of invisibility 

a mo ng t hese s t u de n t s an d re me mbered 

her  per so n al history. Margaret Chin 

described t he E nglis h a s  a Seco nd or 

Ot her La ng u age (ESOL), biling u al, a n d 

im migra n t  s t u de n t s with in t he Sc hool 

District of Philadelp hia, which serves 

s t u de n t s speaking more t h a n 7 5 

lang u ages a n d dialects . Ot her prese n ter s 

chose t he ter m ELL (English Language Learner) 

or ESL (English as a Second Language) as t hey 

disc u s sed t heir researc h or pr ac tice within 

t he cla s s roo m set ti ng. His torically, a t t he 

federal a n d s t a te levels, all of t he se ter m s 

h ave been u sed, a s well a s LEP or Limited 

English Proficient. The ter m  or ter ms eac h 

sy mposi u m p a nelist chose to u se varied 

depe nding u po n his or h er worldview. 

Socio-c ult u r al, ling uis tic, historical, 

political, p hilosop hical, ed uca tion al, 

p rofession al, a n d / o r  perso n al co ntext a n d 

experience fra med how eac h individ u al 

selected a  ter m a n d defini tion for lear ner s 

who speak or a re acq uiring a  seco nd or 

other la ng u age. Like t he p a nelist s,  every 

ed uca tor ap proac hes second la ng u age 
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lear ner s with a  p ar tic ula r worldview--

u n derlying percep tion s an d s u bco n scio u s 

a s s u m p tio ns abo ut  who t hey a re, wh a t  

t hey may need, a n d how to in ter act with 

t he m. However, while t h e labels may be 

co nfu sing or may designa te differen t  

t hings to differen t people, wh a t  is clear is 

t he ack nowledgeme nt a n d u n der s t a n ding 

abo ut  t he significa n t demograp hic 

pop ula tion s hift in t he United Sta te s a nd 

its implicatio ns for t he acco m mod atio n, 

acc ult u r a tion, a n d integra tio n of seco nd 

lang u age lear ner s in to America n society--

its ed uca tion al sys te m s, its workplaces,  

a n d  it s co m m u nities.    

In co nsidering t he vario u s respo n ses of 

t he p a nel to the original q ues tio ns posed, 

several t he mes co n sis te n tly e merged a s 

eleme nt s of researc h, policy, a n d pr actice. 

The rec ur ring t he mes a n d priorities for P-

12 seco nd la ng u age learner s were 

reitera ted by t he p a nelist s  i n differen t 

ways, yet were co nsis te n t. This see med to 

reflect a n u n derlying com mit me nt to a 

co m mo n vision, missio n,  a n d goals for t he 

ed uca tio n of seco nd la ngu age lear ner s a s 

follows: 

A. Research suggests:  

(1) A stro ng b a se of k nowledge, 

u n der s t a n ding, a n d p ur poseful 

integra tion of socio-c ult u r al co ntext 

a n d  c ult u r al respo n sive ped agogy 

within a nd o u t side of t he  cla s s roo m 

set ti ng, a s well as a  significa n t  

e mp h a sis o n t he se co ncep t s a nd 

pr ac tices within teac her p rep ar a tio n 

p rogra m s, so t h a t  t he life his tories, 

c ul t u re s,  a n d ling uis tic b ackgro u n d s  

of seco nd la ng u age lear n ers t r uly 

infor m t he teac hing a n d lear ning 

process;  

(2) Inclu sio n of c ul t u r al media tors to 

p rovide linkages between  ho me a n d 

sc hool;  

(3) Increased recr uit me nt of ed uca tors 

fro m c ult u r ally a n d ling u istically 

diverse pop ula tio ns t h a t  reflect t he 

s t u de n t  pop ula tion;  

(4) Aut he n tic a s se s s me nt practices t h a t  

h ave been appropria tely designed a n d 

imple me nted with d a t a  u sed to infor m 

prac tice; a n d  

(5) Foc u sed a n d interdisciplinary 

ap proac hes to seeking fun ding for 

researc h related to seco nd la ng u age 

lear ner s  

B. Policy suggests:  

(1) An increased e mp h a sis on  t he 

develop me nt of specific s t a te policies, 

p riorities, a nd pr ac tices related to 

seco nd la ng u age lear ners,  which also 

reflect t he req uire me nt s of federal 

m a n d a te s (i.e. NCLB);  

(2) A contin ued e mp h a sis on  co n sis te n t  

s t a n d a rd s for bot h teac h er cer tification 

a n d  s t u de n t  acade mic achieveme nt 

aligned with ap propria te a n d  a u t he n tic 

a s se s s me nt s to infor m ins t r uc tio n a n d 

progra m mi ng; a n d  

(3) Specific expecta tio ns a n d ed uc a tio nal 

req uire me nt s for t he p rep a ra tion of 

teac hing professio nals related to 

working with c ult u r ally an d 

ling uis tically diverse popula tion s.   

C. Practice suggests:  

The import a nce of incorpora ting a 

sys te ma tic ap proac h to (policy a nd) 

p rogra m mi ng t h a t  imp act s P-12 seco nd 

lang u age lear ner s, whether  a t t he s t a te, 

dis trict, or sc hool level, th a t  i ncludes: 

(1) Co n sis te n t p rofessio nal s t a n d a rd s for 

t he ed uca tion profession  a n d u nifor m 

acade mic st a n d a rd s for P-12 lear ner s 

t h a t  p rovide appropria te me a s u re s for 

perfor ma nce a n d acco u n tability;  

(2) Foc u sed align me nt of st a n d a rd s with 

sys te ma tic ap proac hes to mo nitoring 

of progress a nd to a s se s s me nt t h a t  

e mp h a size t he relation s h ip between 

t he in te nt  of benc h m a rk s a n d tes ting; 
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(3) Develop me nt a n d impleme nt a tio n of 

ap propriate for ms of as s ess me nt for 

seco nd la ng u age lear ners t h a t  

acc ur a tely a nd eq uitably mea s u re t heir 

acade mic need s, perfor ma nce, a nd 

ac hieveme nt;   

(4) Data-driven decision- ma king a nd 

policies t h a t infor m a n d s h a pe 

c ur ric ula r a n d ins t r uc tion al 

p rogra m mi ng t h a t  impleme nt s a  

co ntin u u m of service delivery models 

for P-12 seco nd la ng u age lear ner s; a n d 

(5) The p ur poseful inclu sio n  of seco nd 

lang u age lear ner s’ pare n t s a n d 

co m m u ni ties in s h aping t he 

ed uca tio nal pr actices a n d policies t h a t  

affect t heir childre n. 

Fin ally, it was app are n t  fro m liste ning to 

bot h t he n a tio nal resear cher s a nd 

Pen n sylva nia respo nder s  th a t ,  while there 

co ntin ue to be gap s in com m u nica tion a n d 

imple me nt a tion, t h a t  everyo ne is t rying to 

m a ke se n se of wh at  resea rc h s uggest s a s 

effective st r a tegies for practice a s well a s 

for policy. So me of the “tr a n sla tio n” may 

h ave beco me m u d dled or take n literally, a s 

evidenced by No Child Left Behind (NCLB) 

legislation a n d t he s u b seq ue n t  i n te n se 

focu s placed u po n req uired s t a te 

a s se s s me nt s in P-12 sc h ools. As bot h Karl 

Gir to n a nd Dr. Socorro Herrer a re minded 

t he a u dience, t he intent ha s bee n to en s u re 

t h a t  t he need s of every learner are addres sed 

a n d  count, including t he his torically 

“invisible” seco nd la ng u a ge lear ner in t he 

P-12 sys te m, a nd t h a t  edu c a tor s a re held 

accountable for measurable progress.  

In reviewing t he prese n ta tio ns of o ur 

estee med researc h symp osiu m p a nelist s ,  I 

h ave tried to fra me t heir per spectives in 

ter ms of wha t  we, within  the Teac her 

Ed uca tion Unit of t he School of Behavioral 

Sciences a nd Ed uca tion a t  Pen n Sta te 

Harri sb u rg, believe. We h ave co m mit ted to 

a  co ncep t u al fra mework for teac her 

p rep ar a tio n t h a t  co nsider s fo ur  core 

eleme nt s: constructivism, authenticity, 

reflectivity, and standards-based curriculum. 

Aligning eac h of o ur  core eleme nt s a n d t he 

m ajor t he mes p roposed by t he p a nelist s 

h a s  p rovided a way of u n der s t a n ding wh a t  

t he se t he mes mea n for ed uca tors.  Fir s t, 

constructivism req uires ed u cators to provide 

P-12 seco nd la ng u age lea r ner s with 

ed uca tio nal opport u nities a n d 

experiences, which incorpora te t heir own 

socio-c ult u r al a nd ling uis tic his tories a n d 

allow the m to co ns t r uc t  me a ni ng by 

deter mining t he relatio ns hip s between 

t heir fo u n d a tio nal k nowledge with new 

infor ma tio n. Dr. Cole, Dr . Herrer a, Dr. 

Collier, a n d Dr. Stricklan d all emp h a sized 

t he import a nce of life histories, socio-cultural 

context, a nd permeability in  lear ning 

experiences within and outside of t he 

clas s roo m. Seco nd, authenticity as Dr. Cole 

described it, req uires t h a t t he lear ning 

experiences p rovided by ed uca tor s for 

t he se s t u de n t s be real or authentic, community-

based, creative, and personal. Third, reflectivity 

a s  Dr. Herrer a re minded  u s,  enco ur ages 

ed uca tor s to provide opport u nities for 

seco nd la ng u age lear ners to reflect upo n 

t heir lear ning. In ad dition , s he a s ked t he 

a u dience to “check our [own] habits of mind and 

instruction” and to carefully co nsider a nd 

refine o ur own practices in t he clas sroo m 

a s we t hin k abo ut  lear ne r’s beh aviors a n d 

acade mic perfor ma nce. Fo ur t h , standards-

based curriculum is a not her re minder abo ut  

t he critical import a nce of u n der s t a n ding 

a n d  incorpora ting n a tio nal, professio nal, 

a n d  s t a te s t a n d a rd s for ed uca tors a n d P-

12 seco nd la ng u age learner s in to o ur  

c ur ric ula r,  ins t r uc tio nal,  a n d a s se ss me nt 

p r ac tices. As Ms. Chin, Mr. Gir to n, a n d 

Dr. Herrer a e mp h a sized, a sys te ma tic 

ap proac h a n d align me nt of policy, 

p r ac tice, perfor ma nce s ta n d a rd s, a nd 

a u t he n tic a s se s s me nt a r e extre mely 

significa n t  if we are to appropriately 

ed uca te seco nd la ng u age lear ner s (and 

t heir teac her s) in o ur edu c a tio nal set ti ngs. 

If we, a s ed uca tors,  a re t r uly co m mitted to 

making the right investment and strengthening the 

education of English Language and Bilingual 
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learners, t he bes t p r actices s uggested by 

researc h need to be co n s cio u sly a n d 

co nsis te ntly t r a n sla ted in to policy a nd 

pr ac tice-within sc hools an d sc hool 

dis trict s,  within higher ed uca tion 

clas s roo ms, within co mm u ni ties a n d 

workplaces, a nd within the highest levels 

of policy-ma king a t t he s t a te level. It is not 

t he p rimary or sole respon sibility of one 

p a r tic ula r en tity to crea t e a n d s u s t ain t he 

refor ms necess a ry to en s u re t he acade mic 

s ucces s a nd ac hieveme n t of seco nd 

lang u age lear ner s, a nd to prep are t he m to 

beco me effective a n d prod uctive citizens. 

In a n er a  of globalization , we s h a re t h a t  

respo n sibility a s me mber s of t he 

ed uca tio nal co m m u ni ty. As Karl Girto n 

co ncluded, “….…[because] to do otherwise is 

politically unacceptable, it’s economically 

unsustainable, but more importantly, it’s immoral.” 
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What Every Administrator & Educator Should Know:  
Separating Difference from Disability 
 

Catherine Collier, Ph.D. 
 

Introduction 

An increasing n u m ber of ed uca tion profession als a n d  ed uca tion progra m 

ad mi nis t r a tor s h ave been  a s king me how to address t he diverse a s se s s men t 

a n d  ins t r uc tio n need s of biling u al st u de n t s with lear ning a n d be h avior 

p roblems. This sit u a tio n p rese n t s even t he mo st experienced ed uca tion 

p rofession al with u niq ue  challenges in identifying a n d ad dres sing t hose needs 

d ue to difference fro m t h ose d ue to disability.  Ins tr uc tio nal a n d service 

pla n ni ng which is co mplia n t  with c ur re n t  No Child Left Behind (NCLB) a n d t he 

Individ u als with Disabilities Ed uca tion Act (IDEA) guidelines ca n be very 

ch allenging with t he wide ra nge of st u de n t  lear ning a n d be h avior is s ues facing 

tod ay’s sc hool perso n nel. 

 

Asking the Right Questions 

These is s ues freq ue n tly ap pear  in sc hool set ti ngs  a s q ues tio ns a sked by 

co ncer ned sc hool per so n nel: “He ha s been here over two year s,  so is n’t his  lack 

of acade mic ac hieveme nt  a sign of a possible disability?”  “Is t his 

co m m u nica tion problem a la ng u age difference or is it a la ng u age disability?”  

“She was bor n here, so ca n’t we r ule o ut  c ul t u re s hock a n d la ng u age 

develop me nt is s ues?”  Alt ho ug h illus t r a tive of t he  good inte n tio ns a n d hea r tfelt 

co ncer n abo ut  t he se s t u de n t s by ed uca tio n p rofes sion als, it is more p rodu c tive 

to a sk wh a t  infor ma tio n do we need a n d how will we u se it. 

 

What information do we need? 

The infor ma tio n to be ga t hered a n swer s specific q ues tio ns critical to sep a ra ting 

difference fro m disability (SDD) consider a tion s: 

Education: Has t he s t u den t  bee n in sc hool before? Are t here gap s in t he 

s t u de n t’s ed uca tion experiences? S ufficient  in te n sity of ins t r uc tio n? 

Home language: Are la ng u ages ot her t h a n E nglis h spoke n in t he s t u de n t’s ho me? 

What la ng u ages ot her t h a n E nglis h does t he s t u d ent  speak? Is t he s t u de n t 

m ai nt aining a n ability to co m m u nica te with his / her  fa mily me mber s? 

Language proficiency: Wha t is t he s t u de n t’s la ng u a ge proficiency a nd literacy? Is 

t he s t u de n t  developing the ho me la ng u age a t a  n or mal r a te? 

English: Does t he s t u de n t  need a s sis t a nce with lear ning E nglis h? Is t he s t u de n t 

acq uiring E nglis h a t  a  n or mal r a te? 

Achievement: What is t he s t u de n t’s level a nd r a te of acade mic ac hieve me nt?  Is 

t his nor m al for t he general s t u de n t  pop ula tion in yo ur  dist rict / s c hool?  Specific 

pop ula tion of t he s t u de n t? 

Behavior: Is t he s t u de n t’s emotion al st ability develop me nt ally a n d c ult u r ally 

ap propriate? Are there individ u al or fa mily circ u m sta nces t h a t  may explain  the 

observed be h avior? 

Adaptation: What is t he s t u de n t’s level of acc ult u r a tio n?  Is t he s t u de n t  a t  risk 

for c ult u re s hock?  Is t he  s t u de n t  ad ap ting to o ur  sc hool a t a nor mal ra te?  
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How should we use the information? 

Infor ma tio n abo ut  s t u den t s  is not valu able if it is  not ins t r uc tio nally 

me a ni ngful a n d does not  lead to a co ur se of action  for t he s t u de n t’s be nefit . 

 

Education: Prior experience in sc hool, whet her in t he US or ot her co u n t ry, 

facilita te s t r a n si tional ins t r uc tio nal models.  Th u s k nowing t h a t t he s t u den t  

h a s  received sc hooling elsewhere tells sc hool person nel t hey ca n foc u s o n 

tr a n si tion fro m o ne acad e mic la ng u age fo u n d a tion  to E nglis h acade mic 

lang u age.  If t he s t u de n t  ha s never h ad a  for mal ed uca tio n experience, school 

per so n nel m u s t  s t a r t  by b uilding a n u n der s t a n ding of school cul t u re, r ules,  

expecta tio ns, a nd b a sic sc hool inter action la ng u age in t he s t u de n t’s mo s t 

p roficient  la ng u age before tr a n si tioning into E nglis h .   SDD co ncer n: if t he 

s t u de n t  s hows little progres s with ad ap ting to school expecta tio ns a n d 

co ntin ues to s tr uggle with  acq uiring sc hool in ter action la ng u age in t heir h o me 

lang u age, t hey may h ave a n u n diagnosed disability a nd need to be referred for 

a  full evalu a tion. 

 

Home language: St ude n t s,  who are raised in ho mes  where E nglis h is infreq u ently 

or o nly o ne of other la ngu ages u sed, co me to u s  with u niq ue s t re ngt h s  t h a t  ca n 

beco me t he fo u n d a tion of ins t r uc tion.  Researc h s hows t h a t  t hey h ave cognitive 

a n d  ling uis tic cap acities t h a t  ca n facilita te lear ning.  Addition ally, psychological 

wellbeing is b uild upo n qu ality fa mily co m m u nica tion a n d inter action s.  SDD 

co ncer n: If t he s t u de n t  h a s no t acq uired a develop me nt ally ap propriate 

p roficiency in a  la ng u age other t h a n E nglis h, it may be d ue to fa mily 

circ u m s t a nces (see disc u s sio n u n der be h avior & ad ap ta tion) or t he p re sence of 

a n u n diagno sed disability.  In either ca se t his can  delay t heir E nglis h 

acq uisition.  A str uc t u red inte n sive interventio n (p a r t of a n RTI) in t he prim a ry 

ho me la ng u age wo uld s h ow whet her t he s t u de n t  h a s  t he ability to develop 

lang u age a nd co m m u nica tio n.  If t he s t u de n t’s com m u nica tion does not 

improve u n der in tervention t he n a  referr al for a full evalu a tio n wo uld be 

war r a n ted. 

 

Language proficiency: The s t u de n t’s proficiency a n d b ackgro u n d  in a la ng u age 

other t h a n E nglis h a s sis t s  in deciding t he mo st effective ins t r uc tio nal 

co m m u nica tive models.  It is critical to a s se s s to the exten t possible t he 

s t u de n t’s proficiency in their ho me la ng u age / co m m u nica tio n mode.  As t h ere 

a re not s t a n d a rdized tes ts  available for every la ngu age or co m m u nica tion 

mo de, alter n a tive mea s u res a re freq ue n tly needed.  These ca n be s t r uc t u red 

s a m pling a nd ob serva tion , in terview, in ter active inve ntories,  a n d ot her a n alytic 

tools.  R ubrics for in terp reting t he se tools a re ava ilable.  SDD co ncer n:  a 

s t u de n t  m ay score low on  a  s t a n d a rdized tes t in t heir ho me la ng u age beca u se 

t hey h ave never received ins t r uc tio n in t he la ng u a ge a n d h ave o nly a n oral 

p roficiency.  Th u s  low pr imary la ng u age a nd low E nglis h m ay look like t h ere is 

so me la ng u age disability.  A str uc t u red inte n sive interventio n (par t of a n RTI) 

in t he p rimary la ng u age, including b asic p ho nics a nd  liter acy readines s wo uld 

serve two p ur poses, p rofile t he s t u de n t’s proficiency a n d es t ablis h whet her  t he 

low score is lear ning b a s ed r a t her t h a n so met hin g else.  If t he s t u de n t  m a kes 

little or no progress in t h e RTI, a referral for a full evalu a tio n is necess a ry. 
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English: The s t u de n t’s lang u age proficiency in E n glish is directly related to 

eligibility a nd e n t ry level for E nglis h a s a  seco nd la ng u age in s t r uc tion.  There 

a re ma ny tools available for deter mining whet her a  s t u de n t  need s a s sis t a n ce 

with lear ning E nglis h.  For initial services in E nglish La ng u age Lear ning for 

limited E nglis h p roficien t speaker s (ELL /LEP), school perso n nel s ho uld select 

ins t r u me n t s t h a t  a re q uick, no n-bia sed, a n d foc u s on speaking a nd liste ning 

s kills.  Including literacy scree ning wo uld be ins t r uc tio nally mea ningful only 

for s t u de n t s who h ave received prior ins t r uc tio n in  E nglis h.  SDD co ncer n :  

so me s t u de n t s speak e n o ugh E nglis h to not q u alify for ELL /LEP services b u t  

h ave s uc h a  limited clas s roo m la ng u age fo u nd a tion t h a t  t hey look like s t u de n t s 

with lear ning disabilities .  Th u s E nglis h screenin g for ELL /LEP services m u s t  

include scree ning for cognitive acade mic la ng u age proficiency a nd not j u s t 

social la ng u age.  A str uc t u red inte n sive intervent ion (par t of a n RTI) in E n glish, 

including b a sic p ho nics a n d  liter acy readines s wo uld serve two p ur poses,  

p rofile t he s t u de n t’s proficiency a n d es t ablis h wh et her t he low score is lear ning 

b a sed r a t her t h a n so methi ng else.  If t he s t u de n t  m a kes little or no p rogres s in 

t he RTI, a referr al for a full evalu a tio n is necess a ry. Addition ally, if t he ch ild 

h a s  a  disability a n d is receiving special ed uca tio n  services,  a n d is a n ELL / LEP 

s t u de n t ,  t he IEP s ho uld list t he ELL /LEP acco m m odatio ns a s p ar t of related 

services.  This co uld be biling u al a s sis t a nce or SDAIE within t he special 

ed uca tio n set ti ng or so me other ap propriate mo nitored intervention with 

specific objectives related to acq uiring E nglis h.  In  m a ny ca se s,  t he disabling 

co ndition is s uc h t h a t  it serio u sly imp act s t he acq uisition of Englis h a nd t h u s  

special ed uca tion per so n nel a n d ELL /LEP per so n nel m u s t  work toget her on  

realistic o utco mes.  These modified la ng u age o utco mes need to be included in 

t he IEP. 

 

Achievement: All childre n ca n lear n b u t  t hey lear n a t  differen t r a te s a nd in 

differen t  ma n ner s.   All childre n ca n lear n b u t  t hey enter a nd exit a t differen t  

point s.   A challenge of tod ay’s st a n d a rd s b a sed ed uca tion models is t h a t 

s t u de n t s t h a t  do not fit the scope a n d seq ue nce of a p ar tic ula r sc hool sys te m 

a re freq ue n tly placed in al ter n a tive ins t r uc tion al set ti ngs t h a t  may or may not 

be appropria te to t heir n eed s.   SDD co ncer n:  if a  s t u de n t  is not meeting t he 

be nc h m a rk s es t ablis hed by a sc hool sys te m even whe n given lear ning s u p port, 

t hey may be referred to special ed uca tio n a s h aving a  lear ning disability of 

so me sor t.  So metimes special ed uca tio n is t he only ins t r uc tio nal alter n a t ive 

available in t he b uilding.  It is not ap propriate to place s t u de n t s who do n ot 

h ave a disability in special ed uca tio n even whe n it is t he bes t  alter n a tive 

ins t r uc tio nal set ti ng available.  We reco m me n d res t r uc t u ring all progra m s  to 

include differen tia ted in s tr uc tio nal enviro n me nt s where a ny s t u de n t  ca n en ter 

a  les so n a t his / h e r  en t ry point a nd lear n to t he m axim u m of his / h e r  abilities. 

A str uc t u red inte n sive interventio n (par t of a n RTI) in fu n d a me nt al lear nin g 

s t r a tegies wo uld es t ablish  whet her t he low score is  lear ning b ased r a t her th a n  

so met hing else.  If t he s tu d e n t  m a kes little or no p rogress in t he RTI, a referr al 

for a full evalu a tio n is necess ary. 

 

Behavior: Fa mily a nd com m u ni ty event s ca n be a  co n t rib u ting factor a n d  it is 

critical to effective ins t r u ction to explore bot h sc h ool a nd no n-sc hool 

enviro n me nt s a nd t heir relations hip to t he s t u de n t’s prese n ting problem.  
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Whet her t he be h avior problem is d ue to a n in n a t e disorder, bioche mical 

dysfu nc tio n, or a te mpora ry respo n se to t r a u m a or disr u p tion in t he 

s t u de n t’s ho me or sc hool enviro n me nt,  t he s t u den t  need s effective a n d 

im media te in tervention an d a s sis t a nce.  SDD co ncer n: alt ho ug h t he 

s t u de n t  need s a s sis t a nce with ma n aging or co nt rolling his or her be h avior, 

special ed uca tion is not the ap propriate place me n t if t he etiology of t he 

p roblem is c ul t u re s hock , a n event  or chro nic st res sor s in t he s t u de n t’s 

ho me or sc hool enviro nme nt.   An inte n sive ins t ru c tion al in terventio n (par t 

of a n RTI) which facilita tes self-mo nitoring a n d cont rol within a  s u p portive 

a n d  safe enviro n me nt s h o uld be always be impleme nted fir st.   If t he 

p roblem does not appear  to decrease in freq ue ncy or in te n si ty, or if t he 

s t u de n t  m a kes little or n o progress,  a referral for a  full evalu a tion is 

neces s a ry. 

 

Adaptation: The level a nd r a te of acc ult u r a tio n, a n d acco mp a nying degree of 

c ul t u re s hock, m u s t  be addre ssed within t he ins t ru c tion al enviro n me nt.  All 

s t u de n t s m u s t  ad ap t to the sc hool enviro n me nt whet her t hey speak E nglish  

or not; s t u de n t s who come into yo ur  sc hool fro m ho mes or co m m u ni ties 

very differen t  fro m t he school will experience grea ter degree of cul t u re 

s hock.  SDD co ncer n: t h e ma nifes t a tion s of cul t u re s hock look a lot like 

lear ning a n d be h avior dis abilities a nd u n a d d ress ed acc ult u r a tio n a n d 

ad ap ta tion need s ca n conc a te n a te in to serio u s lea r ning a n d be h avior 

p roblems later in t he edu c a tio n experience.  An in te n sive ins t r uc tio nal 

interventio n (par t of a n RTI) which mitigates c ul tu re s hock a n d facilita tes  

ad ap ta tion a n d la ng u age tra n sition s ho uld be always be imple me nted, 

p a r tic ula rly for newco mer s.  Most s t u de n t s will respo nd within weeks to 

t his in tervention.  This positive respo n se does not  mea n t h a t  c ult u re s hock 

m ay not reap pear a s c ul tu re s hock is cyclical a n d  a nor m al par t of o ur  

ad ap ta tion to a nyt hing s tr a nge to u s.    However, a  positive respo n se to 

acc ult u r a tive a s sis t a nce let s sc hool per so n nel k n ow t h a t  t he p rese n ting 

p roblems are d ue to a nor mal ad ap tive process,  acc ult u r a tio n, which 

respo nd s over time to ins t r uc tio nal in terventio n. St u de n t s s ho uld h ave 

t heir level of acc ult u r a tion  me a s u red a t  en t ry in to yo ur sc hool sys te m a n d 

t heir ra te of acc ult u r a tion  mo nitored a n n u ally to a s s u re t he s t u de n t  is 

m a king nor mal progress in yo ur sc hool.  If t he s tu d e n t’s ra te of 

acc ult u r a tion is not with in nor m al ra nge, it is a n indica tio n either t h a t  t he  

p rogra m is not adeq u a tely addre ssing his t r a n sition need s, or t h a t  t here 

m ay be a n u n diagno sed disability of so me sor t t h a t  is depre ssing t he ra te of 

acc ult u r a tion. 

 

Appropriate Actions to Take 

We have co me a long way toward s u n der s t a n ding the eleme nt s t h a t  bes t 

facilita te sep ar a ting differe nce fro m disability.  Whet her a  p ar tic ula r 

lear ning problem is d ue to a n u n diagno sed disorder or is d ue to a n 

u n a d d ressed lear ning need, a n ap propria te a s se ss me nt a nd ins t r uc tio n 

respo n se is req uired.  The eleme nt s a re: co mpre h en sive infor ma tio n 

gat hering, resiliency b as ed ins t r uc tio n, ins t r uc tion al in terventio n, focu sed  

referr als, co mpre he n sive evalu a tio n, foc u sed s t affing, in tegra ted services,  

a n d  mo nitoring. 
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1. Improve and expand information gathering 

 

a .  Exp a n d t he infor ma tio n gat hered a t e nrollme nt. 

b.  Collect infor ma tio n abo u t la ng u age, acc ult u r a tion , healt h,  a n d prior 

sc hooling a t enrollme nt. 

c. Es t ablis h a  b aseline profile of all diverse lear ner s: la ng u age 

proficiency in bot h la ng u ages a n d level of acc ult u ra tion a t  en t ry. 

d.  Train in t a ke per so n nel abo u t  how to ga t her inform a tio n, wh a t  

infor ma tio n to collect a n d how to improve t heir cross-c ult u r al 

co m m u nica tion skills. 

 

2. Develop resiliency based instruction 

 

1.  Use infor ma tio n abo ut  s t re ngt h s  to develop preven tio n progra m s. 

2.  Train in s t r uc tion al person nel abo u t  how to improve their cross-

c ult u r al co m m u nica tion s kills. 

3.  S u p port ed uca tion al perso n nel in b uilding a nd su s t aining 

ins t r uc tio nal progra m s b a sed u po n s t re ngt h s  a n d  resiliencies of all 

s t u de n t s. 

3. Implement structured and differentiated learning support 

 

a .  Use infor ma tio n abo ut  n eed s to develop differen tia ted lear ning 

s u p port optio ns within the general ed uca tio n p rogra m. 

b.  Train clas sroo m per so n n el abo u t  how to differen tia te ins t r uc tio n 

within t he general benc h m a r ked c ur ric ul u m. 

c. S u p port lear ning s u p port a nd co n te n t s u p por t per so n nel in b uilding 

a n d  s u s t aining t he se c ur ric ula r s u p por t p rogra m s b a sed upo n t he 

need s of all s t u de n t s. 

d.  E mp h a size Str a tegy Fitn ess, i.e. selection of appropriate ta rgeted 

s t r a tegies for specific issu e s – b uilding upo n s t rengt h s  or addre ssing 

need s. 

 

4. Implement & monitor instructional intervention (also called RTI) 

 

a .  Es t ablis h ins t r uc tio nal in te rventio n p rogra m s b a sed upo n 

class roo m b a sed d a ta  ga t hering a nd be h avior monitoring.  In te n sive 

ins t r uc tio nal in tervention  (6-8 weeks, no longer th a n  12) s ho uld be 

doc u me nted a nd mo nitored. 

b.  Train ed uc a tio n per so n n el abo u t  how to iden tify a t-risk s t u de n t s 

early in t he in s t r uc tion al process. 

c. Develop a n d main tain a  flexible ins t r uc tio nal interventio n tea m of 

ed uca tio n p rofessio nals s uc h a s clas sroo m teac h ers, biling u al / ELL /

LEP perso n nel, s t aff a s sis t a n t s,  ma t h a n d la ng u a ge specialist s ,  Title 

I perso n nel, a nd ot her direct ins t r uc tio n per so n n el. 

d.  E mp h a size Str a tegy Fitn ess d u ring interventio n, i.e. selection of 

ap propriate tightly ta rgeted s tr a tegies for specific identified a n d 

doc u me nted is s ues. 

e. Referral to special ed uca tion s ho uld o nly occ ur  after a p re-referral 

a n alysis of infor ma tio n an d d a ta  ga t hered d u ring enrollme nt a n d 

ins t r uc tio nal in tervention . 

What Every Administrator & Educator Should Know: Separating Difference from Disability 

Catherine Collier, Ph.D. - Attachment 

© 2007 Dr. Catherine Collier   All Rights Reserved    www.crosscultured.com 



61 2007 Research Symposium Proceedings 

5. Develop a focused referral process 

 

a.  Develop cross-c ult u r al referral guideline s a nd proced ure s. 

b.  Referral to special ed uca tion s ho uld o nly occ ur  after a p re-referral 

a n alysis of infor ma tio n an d d a ta  ga t hered d u ring enrollme nt a n d 

ins t r uc tio nal in tervention . 

c. The Ins t r uc tio nal Interven tio n tea m p a s se s o n t h eir findings a s a 

referr al to t he evalu a tion  tea m. 

d.  Train in t a ke per so n nel abo u t  how to ga t her inform a tio n, wh a t  

infor ma tio n to collect a n d how to improve t heir cross-c ult u r al 

co m m u nica tion skills. 

 

6. Expand and adapt evaluation 

 

a .  Develop cross-c ult u r al as se s s me nt & evalu a tion guidelines a n d 

proced ure s. 

b.  The evalu a tio n tea m is so metimes called a “child s t u dy tea m”.  The 

evalu a tion tea m m u s t  i nclude biling u al / ELL /LEP perso n nel a s well 

a s specialist s s uc h a s t h e sc hool p sychologist, n u r se, special 

ed uca tor, co u n selor etc. 

c. Train in t a ke per so n nel abo u t  how to ga t her inform a tio n, wh a t  

infor ma tio n to collect a n d how to improve t heir cross-c ult u r al 

co m m u nica tion skills. 

d.  Doc u me nt all ad ap ta tio ns a n d provide cross-c ultu r al 

interpret a tio ns. 

 

7. Improve staffing 

 

a .  Develop cross-c ult u r al co mpre he n sive IEPs inclu ding specific a n d 

ap propriate E nglis h p roficiency o u tco mes for s t u d ent s with 

disabilities. 

b.  Maintain a n ELL /LEP monitoring pla n a n d sc hedule regular reviews 

of lang u age acq uisition in  ap propria te sit u a tio n s.  

c. Monitor a n d review ac hieveme nt of no n-placed diverse lear ner s 

 

8. Increase integration of all services 

 

a .  Use a fra mework for b alancing ELL /LEP a nd special ed uca tio n 

services. 

b.  Pla n for la ng u age of ins t r uc tio n in bot h la ng u age acq uisition a n d 

special ed uca tion set ti ngs. 

c. Review exit a n d e n t ry criteria a n d co nd uct self-stu dies of proced ure s 

 

9. Expand monitoring 

 

a .  Increase mo nitoring of all diverse lear ner s in a n d o ut  of special 

ed uca tio n 

b.  Monitor ELL /LEP st u den t s  for two year s after exit fro m ELL /LEP 

services. 

c. Monitor iden tification a n d place me nt r a tes 
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10. Continue professional development and cross-training 

a.  Self-st u dy works heet s t h a t  ca n be u sed to a s sis t with t his process 

a re available a t no ch a rge fro m www.crossc ult u red.co m. 

b.  Re me mber to focu s o n t aking action not j us t b uilding aware nes s 
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The School District of Philadelphia Language Policy 

“A Pathway to Academic Proficiency” 
 

Adopted August 12, 2007 

 

In align me nt with t he School Refor m Co m missio n’s Declar a tion of Ed uca tion to 

p rovide a q u ality a n d equit able ed uca tio nal progra m for all s t u de n t s,  t he 

Sc hool Dist rict of Philadelp hia s h all imple me nt an  ap propria te pla n ned 

ins t r uc tio nal progra m for iden tified s t u de n t s whose do min a n t  la ng u age is no t 

E nglis h. 

 

The p ur pose of t he progra m is to en s u re t h a t  all s t u de n t s who are E nglis h 

Lang u age Lear ner s (ELLs), including im migra n t  childre n a nd yo u t h, a t t ain  

E nglis h p roficiency, develop high levels of acade m ic at t ain me nt in E nglis h,  a n d 

meet t he s a me Sta te acade mic co nte n t  a n d s t u den t  acade mic ac hieve me n t 

s t a n d a rd s a s all children  a re expected to meet. Tra n si tional Biling u al / E S OL 

progra m s will n ur t u re self-pride a n d selfiden tity in  eac h s t u de n t s’ ling uis t ic 

a n d  c ult u r al heritage. 

 

The School District of Ph iladelp hia s h all provide a  progra m for t heir ELLs th a t  

will facilita te t he s t u de n t ’s achieveme nt of English  p roficiency a n d academic 

s t a n d a rd s in align me nt with t he req uire me nt s of No Child Left Behind (NCLB) 

Title III. The goal of t he p rogra m is to at t ain E nglis h  la ng u age proficiency in  

lis tening speaking, reading, a nd writing. The progra m s h all meet feder al a n d  

s t a te progra m co mplia nce: 

• Using so u n d researc h-b a sed models 

• Eq uitable reso urces a n d s t affed by highly q u alified per so n nel who are 

k nowledgeable a n d de mon s t r a te t heir cap acity to differen tia te ins t r uc tio n 

for c ult u r ally a n d ling uis tically diverse lear ner s. 

• Ongoing progra m mo nitoring a nd co mplia nce evalu a tion As p ar t of t he 

District’s obligatio n to prepare, en s u re, a nd e mpower all lear ner s to ac hieve 

t heir full in tellect u al potential to beco me lifelong lear ner s,  eq uitable access 

to all progra m s will be provided to ELLs. This inclu d es develop me nt ally 

ap propriate p rogra m s who se p ur po se is to en s u r e t h a t every child is read y 

to lear n a n d s ucceed. Whe n s ucces s is hindered,  b ar rier s to lear ning will be 

collabora tively identified a n d  re moved t h ro ug h school-b ased a n d / o r  

co m m u ni ty-b a sed re so ur ces a n d whe never necess a ry, co mpre he n sive 

specialized services will be provided to gu a ra n tee a p a t h  to s ucces s. 

 

The goal is for ELLs to meet t he Dist rict’s Exit Criteria a s it is aligned to t h e 

Pen n sylva nia sys te m of school a s se ss me nt,  within  five year s of par ticipa ting in 

t he Tra n sitional Biling u a l / ESOL progra m. The School Refor m Co m missio n  

s h all include provision s for t he ed uca tion for E nglish La ng u age lear ner s in  it s 

S tr a tegic Pla n a nd be reflected in eac h sc hool’s School Improveme nt Pla n.  

The School District of Ph iladelp hia will co ntin ue it s  o ngoing co m mit me nt of 

m ai nt aining mea ningful p a r t ner s hip s with p are n t s,  fa milies, caregivers,  an d 

co m m u ni ties of o ur  ELLs. 
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As p ar t of t his co m mit m ent, t he dis trict will inform t he above s t ake holders of 

t heir right s to en s u re full access a nd eq uitable pa r ticipa tion in all program s 

provided by t he dist rict. To facilita te full par t ner s hip, all per tine n t  infor ma tio n 

regarding sc hool policies a n d progra m s will be made available in m ultiple 

lang u ages. These s tro ng p a r t ner s hip s will s u p por t s uccessful acade mic a n d 

social ac hieveme nt of ELLs. 

 

To pro mote t he se s t ro ng p a r t ner s hip s,  t he for ma t ion of school-b ased bilingual 

advisory co u ncils will be est ablis hed.  The co u ncils’ guideline s will be designed 

a n d  s u p ported by OLCA. Cent r ally, a m ulti-ling u al pare n t co u ncil will serve a s 

t he repre se n ta tion al body of pare nt s within a  city-wide s t r uc t u re to 

co m m u nica te t he need s a n d  a rea s of progra m ar t icula tio n for p are n t s a n d  

co m m u ni ty. These co u nc ils will help p ro mote ap p reciatio n of diversity, cros s 

c ult u r al co m m u nica tion,  a n d e ngage p are n t s a n d  co m m u ni ty in mea ni ngful 

p a r ticipa tory activities. 

As the Sc hool District of Philadelp hia co ntin ue s its  effort s  in developing global 

citizen s, t he import a nce of cul t u r al k nowledge, u n der s t a n ding, a n d 

ap preciatio n will be p ar a mo u n t. 

 

The Dist rict’s c ur ric ul u m is reflective of t he m a ny c ult u re s a n d his tories  of 

Philadelp hia’s st u de n t s,  families, a nd co m m u ni ties. In prep aring o ur  s t u d ent s 

to beco me global citizens , o ur  goal is to provide s tu d e n t s with opport u nities to 

beco me proficient in a  m inim u m of two world la n guages, o ne of which is 

E nglis h. We are also com mit ted in s t re ngt he nin g the c ult u r al aware nes s  a n d 

co mpete ncies in all School Dist rict of Philadelp hia e mployees, t hereby 

pro moting t he ap preciation of m ultic ul t u r al diversi ty in t he cla s s roo ms a n d 

sc hools of Philadelp hia. 

 

Under t he g uid a nce of t h e Chief Acade mic Officer,  all District a n d Regional 

offices s h all collabora te a n d  s u p port t he Office of Lang u age, C ult u re a n d the 

Arts to fully a n d expeditio u sly imple me nt a n d monitor t his policy. Co mplia nce 

of t his policy is t he respon sibility of all offices,  schools a nd e mployees of the 

Sc hool Dist rict of Philadelp hia.  Failure to co mply with t he p rovisions s t a t ed 

within t his policy will resul t in a  Corrective Action  Pla n which will be req uired 

to ad dress no n-co mplia n t is s ues. 

 

The Office of Lang u age, C ult u re a nd t he Arts will be req uired to report a n n u ally 

to t he Sc hool Refor m Com missio n o n t he implementa tio n of t his policy. The 

s ucces s of Englis h La ngu age Lear ner s a nd all s tu d e nt s o n t heir “Pat hwa y to 

Acade mic Proficiency” is t he s h a red respo n sibility of all s t ake holder s. 
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Educating Teachers for Diverse Populations:  

Considering Context and Consciousness 
 

Martha Strickland , Ed.D. 

 

In t he p a s t decade t he im migra n t  pop ula tion en tering t he United Sta te s h a s 

been his torically re mark able. The U.S. B urea u pr edicts  t h a t  over 50% of the 

U.S. pop ula tion increase  between 20 00 a n d 20 15  will be fro m inter n a tio nal 

migra tio n (Kirsc h, Bra u n , & Yama moto, 2007). In  2005, t here were more th a n  

10 million sc hool-age children of im migra n t s (ages 5-17) in t he United Sta tes; 

1.3 million of who m were noted a s foreign-bor n (Ca ma rota,  2005). It is 

esti ma ted t h a t  o ne o ut  of every five children in school today are either child re n 

who h ave newly a r rived in  t he U.S. (“newco mer s”) or childre n with a t lea s t  one 

p a re n t who h a s recently im migra ted (Ca m arota, 200 5). 

 

Likewise, t he n u m ber of children in o ur  sc hools who are Limited E nglis h 

Proficient  (LEPs) is o n t h e rise. According to t he Sta te Ed uc a tio n Agency (SEA) 

S urvey d a ta ,  t he n u m ber  of LEP children in sc hools increased by 105% 

between 19 9 0 a nd 20 0 0 whereas t he general sc h ool pop ula tion o nly grew by 

12% (Kindler, 200 0). Of the se childre n, it is es tima ted t h a t  in 20 00 six o u t  of 

seven enrolled in grades 1-5 lived in ling uis tically isolated ho u se holds 

(Conse n tino de Co he n, Deterding, & Clewell, 200 5). 

 

According to a recent  s t u dy by t he Ed uca tio nal Tes ting Service (ETS) this 

s hifting de mograp hic profile is o ne of t h ree forces colliding to for m wh a t  is 

being called by so me a s,  “the perfect s tor m” (Kirsch , Bra u n,  & Yama moto, 

20 0 7). This s hifting de m ograp hic force, according to ETS, is colliding with t he 

force of t he inadeq u acy of literacy a nd n u meracy s kills by t he yo u t h a n d ad ult s  

in o ur co u n t ry, a n d t he force of t he global eco nomic scene which is req uiring 

higher levels of ed uca tion  for more a n d more jobs in t he U.S. (Kirsc h, Brau n ,  & 

Yama moto, 200 7). It is im por t a n t  to note here t h a t  t he se forces h ave t heir roots 

in ed uca tion. Therefore, a s we look a t ed uca tion in  t his way, it wo uld follow 

t h a t  ad dres sing t he is s u es related to t he acade mic ac hieveme nt of Englis h  

Lang u age Lear ner s (ELLs) wo uld be of vital n a tion al in teres t . This significa nce 

is indeed reflected in t he  increa sed foc u s o n closing t he ac hieveme nt gap a n d  

high s t a kes tes ting t h a t  leaves no child be hind. 

 

Teacher Training Mandate 

In Gover nor Rendell’s recent  report by Pen n sylvania’s Commission on Training 

America’s Teachers (2006), we see t he fervor to meet  t he ch allenges set before 

teac her s a n d teac her t r ainer s by t his “perfect s torm.” The missio n, according to 

t he report is “to improve t he ed uca tion of to morrow’s teac her s so t h a t  every 

child in Pen n sylva nia will have a n opport u nity to s ucceed in t he high-skill, 

tech nological, diverse, global society t h a t  o ur s t u de n t s will be called u po n  to 

lead” (Rendell, Kneedler, & Feir, p. vii). This co mmis sio n fur t her s t a ted t h a t  o ne 

of t he Co m mo nwealt h’s p ressing need s was for “new teac her s with skills 

de m a n ded by tod ay’s more co mplex a nd diverse clas s roo ms t h a t  a re u n der 

bot h federal a nd s t a te acco u nt ability microscopes” (p. 33). 
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The National Ele me nt a ry a n d Seco nd ary Ed uca tion  Act (NESEA) prese n tly k nown 

a s t he No Child Left Behin d Act (NCLB) (2002), also specifically notes t he 

p ressing need for crede n tialed, highly q u alified teac her s a t every acade mic level 

a s t he ac hieveme nt gap increase s.  Key orga nizations s uc h a s t he American  

Associatio n of Colleges of Teacher Ed uc a tio n (AACTE) a s well a s t he America n 

Ed uca tion al Researc h Associatio n (AERA) and t he  work of Darling-Ha m mo n d a n d 

Bra n sford (2005) focu sed o n teac her prep ar a tio n  a n d professio nal develop me nt,  

devoting a significa n t por tio n of t heir work to issu e s related to t he p rep ara tio n 

a n d  t r aining of teac her s of diverse lear ner s. 

 

As a n ed uca tion fac ulty me mber I feel t he “stor m y water s” lapping at my feet a s I 

seek to be co m mitted to p rep aring pre-service teacher s a nd a s I ed uca te 

p r ac ticing teac her s to meet t he p re se n t-d ay ch allenges of t his “stor m.” As I step 

into t he cla s s roo m, t he qu e s tio n t h a t  a rise s is, Wh a t does it mea n to prepa re 

teac her s for t his increasing diverse pop ula tion?  S u b seq ue n tly I also a sk, What 

does it mea n to reso urce experienced teac her s,  who are seeing increased ELL 

iss ues in t heir cla s s roo m? 

 

Altho ug h in tod ay’s world in which we desire a sc ript or pre scriptive model t h a t  

q uickly a n d clea nly a n s wers o ur  q ues tio ns with a  lis t of str a tegies or new 

met hod s p ackaged in a gu a r a n tee to give yo u s uccess,  I believe t h a t  t he an swer 

to t he se q ues tion s lies in  the in terplay of two key co mpo ne nt s of lear ning. As I 

look a t t he researc h I see a need to get b ack to focu si ng o n lear ning which,  

t ho ug h e mp h a sized by researc h, appear s to be a t  bes t o n t he sidelines in o ur  

d aily pr actice bot h in t he  sc hools a n d in o ur  t r ain ing progra m s. 

 

The firs t co mpo ne nt  of lea r ning t h a t  is needed to a s sis t u s in prep aring a n d 

reso urcing teac her s for the prese n t  s tor my la nd s cape is a re newed co n sidera tio n 

of t he “socioc ult u r al co ntext.” This includes t he social, c ult u r al a n d his tor ical 

experiences eac h brings to a lear ning experience. The seco nd is t he socially, 

c ul t u r ally a n d his torically co ns t r uc ted co nscio u s ne s s which is noted in the 

litera t u re a s t he “sociocu ltu r al co nscio u s nes s” (Darling-Ha m mo nd & Bra n sford, 

20 0 5; Gay, 2005). This is  t he aware ness of t he socioc ult u r al b ackdrop a n d t he 

acting within t h a t  se n se of aware nes s.  Bot h of t h ese a re set within a  Vygot skia n 

socioc ult u r al fra mework a n d  t he more recently noticed C ult u r al Historical 

Activity Theory. These effectively fra mes t he already existing co nver sa tion of ELL 

researc h a n d pose q ues tions for t hose of u s gr ap p ling with t he implicatio ns of 

t his researc h within t he teac her t r aining a re n a – bot h t he p re-crede ntial pre-

service teac her develop m ent a s well a s t he o n-going in-service teac her t r aini ng. 

 

Consider the Sociocultural Context 

To begin, take a  mo me nt  to co nsider a clas sroo m set ti ng. This is not a ny set ti ng, 

nor o ne t h a t  is a r tificially crea ted by me, b u t  I wo uld like yo u to take a  m o me nt 

to co nsider a  cla s s roo m set ti ng t h a t  wo uld be en co u ntered in yo ur place of work. 

If yo u h ad to describe t his  set ti ng to so meo ne wh o was exploring ELL iss u es a nd 

acade mic ac hieveme nt in  t he clas sroo m b u t  is u nfa miliar with yo ur  co ntext wh a t  

wo uld yo u say? What com po ne nt s of t h a t  set ti ng wo uld yo u c hoose to describe? 

Now, co nsider o ur  professio nal develop me nt a n d teac her p rep ara tio n co ur se s? 

What co mpo ne nt s do you  believe a re import a n t  for teac hing ELLs? 
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Researc her s h ave noted key factors t h a t  imp act the acade mic ac hieveme n t of 

ELLs. They noted t he import a nce of t he la ng u age iss ue s,  bot h t he ho me 

lang u age a s well as t he acade mic la ng u age lear ning in t he cla s s roo m (Cole, 

20 0 7; Herrer a,  200 7). Researc h also e mp h a sizes other key factors t h a t  

imp act ELL achieve me nt  which te nd to be overlooked or u n derrepre se n ted  in 

researc h a n d pr actice. The se include s uc h factors a s t he ELLs’ for mer 

sc hooling experience, t h e teac her-s t u de n t  relation s hip, a s well as t he 

co n nections t he teac her a n d  sc hool forge between  t he sc hool a nd t he 

co m m u ni ty a n d t he lives of ELLs o u t side of school (Ba nk s, Cochr a n-S mit h , 

Moll, Richer t, Zeich ner, & LePage, et al., 2005; Genessee, Lind holm-Lear, 

Sa u n der s, & Chris tia n, 200 6; Go nzález, Moll, & Am a n ti, 2005). In ot her 

word s, facilita ting ELL acade mic ac hieveme nt in t he cla s s roo m req uires more 

t h a n a  ling uis tic view or a  co n te n t a nd s t r a tegy view. It req uires a 

socioc ult u r al co ntext u al view. 

 

Socioc ult u r al lear ning t h eorist Vygotsky (1998) deter mined t h a t  lear ning was 

e mbedded within social in te r actio n in which k nowledge a n d u n der s t a n ding 

were co ns t r uc ted by t he lear ner.  You m ay be fa miliar with t he ter ms 

“scaffolding” a nd “zone of proximal develop me nt” which h ave evolved fro m his 

work. What is per tine n t  to o ur  prese n t  co nvers a tion is t he Vygotskia n 

u n der s t a n ding of co-co ns t r uc tio n of mea ning a s explored by Wertsc h (1985, 

19 9 1) a nd Rogoff (1990) a n d  fur t her exp a n ded wit hin t he C ult u r al Historical 

Activity Theory (CHAT). 

 

Lear ning, a s see n t h ro ugh  t his Neo-Vygotskia n len s ,  is a co ntin u al m u t u a l 

p rocess of making mea ning between people. Wertsc h (1985, 199 1), s t a n ding 

on t he s ho ulder s of s uc h  socioling uis t s  a s R u s sian  B ak htin, noted t he 

import a nce of all voices within t his process.  These “voices” include not o nly 

wh a t  is verb alized by t he  interloc u tors (in t his cas e t he teac her a n d t he 

s t u de n t) b u t  also t he social, his torical, a n d c ult u r al “voices” the eac h brings 

to t he co nvers a tio n. In other  word s, a s t he t heoretical fra mework of CHAT 

reflects ,  lea r ning is t he contin u al in ter actio n of the s u bject a n d object a n d 

t he co ntext. 

 

How does t his look whe n  the teac her a n d t he s t u de n t a re co ming fro m 

differen t  c ult u r al fra mes of reference? As was wisely indica ted by Cole (2007) 

in her work of co nver sa tion across differences in the cla s s roo m, whe n we 

co nsider t he co ntext in which t here a re white, fem ale, middle-cla ss teac h ers 

ed uca ting diverse s t u de n t pop ula tio ns within t heir clas sroo ms, it is 

import a n t  to note a n d ad dress t he c ult u r al mis m a tc hes t h a t  will occ ur  

between teac her a nd s t u de n t.  My own researc h h a s indicated key 

disco n tin uities between teac her a n d im migra n t  s tu d e n t  in t he main s t rea m  

class roo m (Strickla n d, 200 6). For exa mple, in a clas s roo m of st u de n t s from 

m ul tiple E uropea n c ult u res a s well a s t hose fro m the United Sta te s, t he 

teac her, whe n a t te mp ting to teac h t he vocab ulary word, “fu mble,” ask s h ow 

m a ny h ave seen footb all. In reply all t he s t u de n t s  raise t heir h a n d s. As t h e 

teac her co ntin ues describing fu mble a s dropping t he b all, t ho se fro m E urope 

look p uzzled. Why? They were fa miliar with t he word, “football,” b u t  t heir 

fra me of reference was th a t  of E uropea n footb all or wh a t  America n s call, 

“soccer.”  
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In t his b rief a necdote, o ne find s a n i mport a n t  key to facilita ting ELL lear ning. 

When co n sidering t he con text of effective ELL lear ning a nd teac hing, t he 

socioc ult u r al b ackgro u n d of t he teac her a nd t he socioc ult u r al b ackgro u n d of 

t he ELL need to be co nsidered. For t hose of u s involved in t r aining new or 

experienced teac her s, t his  point  p rovokes two key iss ue s t h a t  need u s to 

ad dre ss.  Fir s t, more people of color need to be recr uited to join t he teac hing 

r a n k s . Researc h s hows th a t  teac her s of color h ave a positive imp act o n 

acade mic ac hieveme nt of diverse s t u de n t  pop ula tions (Zu mwalt & Craig, 200 5). 

Altho ug h t his is not a new iss ue, t he low n u m ber  of teac her s of color aro u n d 

t he n a tion per sis t s  req uiring co ntin ui ng p ur s uit of fu n d s, time a n d e nergy 

(AACTE, 200 4). The q ues tion is how are we e mbr a cing t his ch allenge? In higher 

ed uca tio n I s uggest we ca n not e mbr ace t his ch allenge witho u t  a  re newed 

u n der s t a n ding of o ur  socioc ult u r al co ntext. 

 

Seco ndly, t he socioc ult u r al co ntext need s to be an  impor t a n t  foc u s in o ur  pre-

service teac her t r aining. The AACTE report fro m their Wingspread Co nference 

(2004) noted t h a t  t here is  “little sym metry between  teac her s’ cult u r al a n d 

ling uis tic experiences a n d t ho se of t he s t u de n t s they a re ch a rged to teac h ” 

which beco mes a n ob st a cle to t he lear ning proces s of diverse s t u de n t s i n t he 

clas s roo m (p. 12). Also, the work of Go nzález, Moll a nd Ama nti (2005), Funds of 

Knowledge, clearly noted the import a nce of taking in to acco u n t  t he tot al co n text 

of t he ELL. This co ntext t h a t  h a s  a  significa n t  impact o n s t u de n t s’ lear nin g, 

according to Go nzález, Moll a nd Ama nti (2005), includes t he experiences of t he 

families a n d s t u de n t s ap a r t fro m t he sc hool co ntext. Roth s tein-Fisc h et al. 

(2001), in t heir Bridging Cultures work, iden tify ways of bet ter co n necting t h ese 

two worlds.  They capitalize o n b uilding s t ro ng con nectio ns between t he h o me 

a n d  t he sc hool. 

 

In ad dition to t he co ntext of t he ho me, t he foc u s of t he Harvard Grad u a te  

Sc hool of Ed uca tio n o n “co mple me nt a ry lear ning” notes t he significa n t  imp act 

o ut-of-sc hool-time lear ning h a s o n s t u de n t  ac hieveme nt (Weiss,  200 6). Their 

work ch allenges t he teachi ng co m m u ni ty to co n sider t he import a nce of t h e 

linkages between co m m u nity, o u t-of-school-time progra m s, a n d activities with 

higher ed uca tion, P-12 schools, a s well as early child hood a s t hey relate to 

higher acade mic a n d social co mpete nce. 

 

Th u s, t he key q uestion this  researc h poses to pre-service teac her ed uca tor s is: 

What a re we doing to provide access to t he ELLs’ worlds o u t side t he cla s s roo m 

a n d  how are we me ntoring o ur p re-service a nd in - service teac her s to exp lore 

a n d  co n nect t he m ultiple worlds t h a t  t hey a n d t h eir s t u de n t s b ring into the 

everyd ay lear ning experience in t he cla s s roo m? Of co ur se, o ne ven ue for 

ad dre ssing t his is to provide exten sive a n d inte n t ional field experiences t h a t  

cross bo u n d a ries of co mfort a n d c ult u re. Pen n Sta te’s teac her prep ar a tio n  is 

re m ark able in t heir field expos ure t h ro ug ho ut t he  teac her ca ndid a te t r aining 

progra m begin ning even in t he Int rod uctio n of Edu c a tio nal Psychology before 

t hey a re ind ucted into t h e major which places t he  one co n sidering teac hin g as 

a  m ajor inside local cla s s roo ms with in te n tion al observa tio n exercises.  Also, in 

light of t he fact t h a t  m a n y of o ur s t u de n t s co me fro m r ur al a n d s u b u r b a n a rea s 

we move o ur  pre-service teac her s in to a n u r b a n field experience d uring t h eir 

ju nior year. This is a good s t a r t  b u t  more is needed. 
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Sociocultural Consciousness 

The seco nd iss ue we, a s teac her ed uca tor s, need to p ay a t te ntio n to is a 

“sociocult u r al co n scio u s ne s s.” This is e mbedded within t he socioc ult u r al 

co ntext b u t  req uires add itional a t te n tio n. This socioc ult u r al co nscio u s nes s,  a s 

advocated by t he research , is defined a s t h a t  which b uilds o n s t u de n t’s cul t u r al 

s t re ngt h s  by noting t he abilities a n d experiences  ELLs bring to t he clas sroo m 

a n d  in t his process being willing to lear n a n d q u estio n o ne’s own t hin kin g 

(Ban k s, Cochra n-S mit h, Moll, Richer t, Zeich ner, & LePage, et al., 2005; 

Darling-Ha m mo n d & Bra n sford, 2005). The key is  t he reflective a n d critical 

t hinking o n o ne’s own socioc ult u r al co ntext t h a t for ms a  socioc ult u r al 

co nscio u s nes s.  In ot her word s, t he teac her need s  to be a s vigilan t  abo u t  being 

aware or co n scio u s of her own c ult u r al fra me of reference a s s he is abo u t  

finding o u t  abo u t  t he ELL’s sociocult u r al backgrou n d  for effective lear ning a n d 

a s se s s me nt to take place. This involves recognizing th a t  t he worldview in which 

one grows up is not u nivers al a nd is grea tly influenced by o ne’s social, c u ltu r al, 

gender, race a n d et h nicity, socio-eco no mic b ackgro u n d a n d life experiences. 

Th u s, according to Geneva Gay (2005), t he teac h er’s role in t he diverse 

clas s roo m is a c ul t u r al one. Gay (2005) s uggest s t h a t  t he teac her in a  diver se 

clas s roo m is inevitably a  “cult u r al orga nizer” – one who k nows how c ult u r e 

works. S he is also a “cult u r al mediator” – one wh o help s b ridge a nd negotiates 

c ul t u r al a n d social nor m s a n d a n “orches t r a tor of social co ntext s” – one who 

align s t he m ultiple c ul t u r al fra mes of references bro ug ht  to eac h les so n. This 

c ul t u r ally respo n sive ped agogy h a s been proposed to be of vital import a nce in 

p rep aring teac her s for t h e increasingly diverse s tu d e n t  pop ula tion (Darling-

Ha m mo n d & Bra n sford, 20 0 5; Villegas & Lucas, 20 0 2). 

 

Therefore, according to the researc h, t he key to successfully prep aring teacher s 

req uires t he develop me n t of t his socioc ult u r al con scio u s nes s.  The litera tu re 

s uggest s t h a t  t he key to t his socioc ult u r al co nsciou s nes s i s infusion. In ot h er 

word s, t his co n scio u s nes s m u s t  be a p ar t of all t h a t  occ ur s d uring bot h teac her 

ca ndid a te a n d in-service training. Whe n infu sed within t he cla s s roo m life, s uc h 

a s i s effectively de mo n s t r a ted by t he Training all Teacher s (TAT) project ou t  of 

University of New York, teac her s a re bet ter prep a red to work effectively wit h 

diverse s t u de n t  pop ula tions (Meskill, 200 5). 

 

Looking a t t he pre-service teac her t r aining a n d in -service professio nal 

develop me nt t here appea r s to be a gap in o ur c ultu r ally respo n sive ped agogical 

infu sio n process in o ur teac her t r aining progra m s. The gap lies in t he lack of 

socioc ult u r al co nscio u s n ess t r aining of teac her s of teac her ca n did a tes a n d  

tr ainer s of teac her s.  Altho ugh we a s teac her ed uca tor s may req uire reflection 

a n d  provoke t ho ug htful disc u s sio n s r aising t he level of socioc ult u r al 

co nscio u s nes s a mo ngst o ur  s t u de n t s t he critical q ues tio n is how ma ny time s 

do we, a s teac her ed uca tors,  q ues tio n whet her o u r disc u s sio ns, lect u re s or 

a s signed gro up activities  inte ntio nally b uild upo n  the c ult u r al k nowledge b a se 

of t ho se in o ur  cla s s? Before developing a n d a s ses sing a s sign me nt s,  do we pay 

a t te n tion to t he socioc ultu r al fra me of reference we bring to t he t a s k a nd 

recognize how t h a t  fra m e of reference influe nces my work a s a  teac her? Wh a t 

h ave o ur p rofessio nal develop me nt facilita tor s done to develop t heir se n se  of 

co ntext a n d socioc ult u r a l conscio u s ne s s? 
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Implications 

What does it mea n to prepare teac her s for t his increasing diverse pop ula tion? 

And wh a t  does it mea n to reso urce experienced teac her s,  who are seeing 

increased ELL iss ues in their cla s s roo m? It mea n s refra ming wh a t we mean  by 

co ntext a n d t h u s  increas ing o ur aware nes s of wha t  is bro ug ht  to eac h 

class roo m lesso n a n d int eractio n t h a t  either facilit a tes or ob st r uc t s ELLs’ 

lear ning a n d ac hieve me n t. It is ul timately abo ut  con nectio ns. We may be abo ut  

co n necting researc h to the cla s s roo m, t heory to p r axis, co nte n t to t he real 

world b u t  a re we abo ut  m a king t he necess a ry con nectio ns of co ntext a n d  

co nscio u s nes s d u ring t h e lear ning process? Two implicatio ns a rise fro m this 

co nver sa tion. 

 

One, a s s t r a tegies,  co nten t  a n d scores a re co n sidered d u ring t he pla n ni ng of 

lesso n s a n d u nit s  it is also import a n t  to co n sider  t he sociocult u r al co ntext in 

which t he lear ning proces s will occ ur.  Note t he im por t a nce of co nsidering the 

social a nd c ult u r al co ntext o u t side t he cla s s roo m th a t  eac h s t u de n t  a n d eac h 

teac her b rings to bear on  t he les so n s of t he d ay. Addition ally, take a  mo m ent to 

recognize a n d celebra te k nowledge co n st r uc tion o ut side of wha t  yo u k now t h a t  

is u tilized by diverse learner s in t he clas sroo m. 

 

Seco nd, take time to a sk  the p rofessio nal developme nt t r ainer s a n d teac h er 

ed uca tor s wh a t  t hey bring to t he tr aining event.  In ad dition to focu sing on  t heir 

s t r a tegies a nd tr aining experience, explore t heir u n der s t a n ding a n d awareness 

of t he socioc ult u r al co ntext of yo ur  set ti ng a n d their own social, c ul t u r al 

co ntext t hey bring to t he  training. Ch allenge t hem to bring t his type of 

socioc ult u r al co ntext a n d co n scio u s nes s to t he training time. 

 

Conclusion 

In co nclu sio n, t his por trai t  of o ur n a tio nal co ntext a s a “perfect s tor m,” as ETS 

s uggest s,  does p rovoke teac her ed uca tors to sit  u p a nd t ake notice. As we look 

a t  t he p rese n t  researc h addre ssing t he s hifting demograp hics within a co n text 

de m a n ding high level skills of o ur  yo u t h, I s uggest t h a t  t he necess a ry action o n 

t he p ar t  of all t hose who a re ed uca ting teac her can did a tes, a s well as of all 

t ho se who deliver in-service teac her p rofessio nal develop me nt,  is to infu se  

socioc ult u r al co ntext a n d co n scio u s nes s in to all t ha t  is de signed a nd acted 

u po n while teac hing. This line of action req uires th a t  we do not respo nd to the 

p rese n t  “stor my” co ntext  by b a t te ning down t he h a tc hes to ride o u t  t he s tor m 

or hope it goes away, b u t  t h a t  we cap t ure t he energy of t his s tor m a n d dive into 

t he waves of cha nge with  all we have to co ntin ue to lear n abo ut  o ur selves a s 

well a s o ur  s t u de n t s.  As Darling-Ha m mo n d a n d Bra n sford (2005) reco mme n d, 

we m u s t  toget her keep lea r ning abo ut  lear ning, h a r nes sing t he s t re ngt h s  of all. 
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